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ABSTRACT
English learning has become the most significant objective throughout the world for
learners of English as a second language (ESL) and foreign language (EFL). Unfortunately, most
learners do not have a chance to learn the language in English-speaking countries. In most ESL
and EFL classrooms, teachers have solely adapted their teaching method through textbooks even
though there are numerous teaching techniques to support learners’ language process.
Considering the fact that we live in an age of constant change of technology in which students’
attention spans have been shortened, students might lack engagement and motivation in learning
English through solely textbook-adapted teaching methods. In addition, students not only lack
the development of all language skills, but also will not have a chance to build cultural
competence through textbooks. Therefore, teachers should adapt their teaching method to the
new technological resources in their classroom such as television. The inclusion of television in
the classroom presents the opportunity of learning the language and culture in an engaging and
motivating way where students' affective filter is lowered.
This project explores a way to present a handbook in which ESL and EFL teachers can
integrate sitcoms into their classroom to create an engaging and motivating atmosphere. This
handbook consists of a collection of sample activities that is based on a single episode of a
television sitcom, Friends. A variety of activities in an integrated format will help learners to
boost their confidence in developing their language skills and gaining cultural competence. The
project is aimed to help the students to be able to learn English in a way that reduces the burden
of studying and level of anxiety as well as providing them with the opportunity of learning the
culture.
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CHAPTER I
INTRODUCTION
Statement of the Problem
Learning English has become one of the most significant objectives worldwide for
learners of English as a second language (ESL) and foreign language (EFL). Even though there
are numerous language learning techniques to improve the learning process, some have been
more consistently employed than others. As an English learner myself, what I have observed is
that most teachers have solely adapted the method of teaching the language through textbooks in
classrooms in which English is taught as a foreign language. I first met English in 4th grade in
Turkey when I was at the age of 10. I had to learn English because it was just placed on the
curriculum, which made me consider English as just another course that I had to pass. I didn’t
have a clear purpose as to why I was studying English. It was nothing more than a curriculum
requirement. The reason is that we were not encouraged enough to learn English by our teachers
or parents, and they didn’t convince us why we should learn English, which would hold such an
important place in our life. Therefore, I do not actually remember what I learned in those years
and also, I could not grasp how serious and different this adventure would be. Most of the
teachers focused on teaching ‘grammar’ rather than listening, speaking, writing, reading or group
activities that would further help us improve our English language skills. I remember that I didn’t
interact with any of my classmates during the class. We were just memorizing the grammar rules
the teacher taught and answering the questions in the textbook accordingly year after year. Even
though the textbooks we used in English classes contained ample exercises to practice our four
skills; reading, listening, speaking and writing, we didn’t spare enough time into each of these
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four skills. Instead, we mostly studied grammar. I can’t deny that the grammar helped me to
learn the structure of English, but it doesn’t mean that I was proficient in English in terms of
speaking, writing and listening. As discussed in several studies, students who are exposed to a
grammar-based teaching method lack the ability to apply the rules in spoken and written
language easily (Al-Mekhlafi & Nagaratnam, 2011; Mokhtar, 2016; Wang, 2007).
English was not taught in a systematic way that included all aspects of language learning.
As a result, assessment and evaluation were based on tests that were designed to evaluate
memorizing skills rather than testing the student if the student acquires the language or not.
Namely, the exams in general consisted mainly of grammar, reading and vocabulary parts and
they didn’t include the other essential skills such as speaking, writing and listening. This
inefficient method of teaching wasn’t conducive to an engaging and motivating classroom
environment. Motivation is undoubtedly an essential part of any learning process. Learning a
second or foreign language such as English can be considered as a continuously demanding
process, which includes learning grammar rules, reading, listening, speaking, and writing.
Lacking a clearly defined and stated purpose as well as appropriate teaching methods and
materials that are tailored to boost the engagement in the classrooms is likely to result in failure
and further demotivation (Taylor & Parsons, 2011). Therefore, focusing mostly on teaching
‘grammar’ rules by solely using textbooks might lose students’ attention after a while, which is
likely to lead to a lack of engagement and motivation in the classrooms. This issue is especially
important if we consider the fact that we are in the age of social media in which students’
attention spans have been shortened (Gerschler, 2012). In other words, learners get easily bored
and distracted if the learning technique/material is not engaging enough which leads them to
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have a low motivation for language learning. According to Krashen (1982), learners with low
anxiety and high motivation are more open to take a lot of input. On the other hand, learners
with low motivation and higher anxiety tend to have high filters which cause them to take little
input. In other words, if the teacher’s style or learning environment is not engaging, comforting
and motivating enough, the students’ affective filter will arise and prevent them from acquiring
the language effectively.
English learners, who have studied the language for many years, mostly are not satisfied
with their language learning process because of the education system, i.e. due to an inefficient
teaching and assessment education system (Zhan, 2016). To put it differently, most students lack
the proper motivation to study and learn a second language. Gardner and Lambert (1977)
categorizes motivation into integrative and instrumental types. Integrative motivation is related
to learners’ desire and having a positive attitude. For example, the learner wants to learn a
second language to communicate and interact with the speakers of that language which exposes
them to different cultural backgrounds. On the other hand, instrumental motivation refers to
learning a language in order to achieve learner’s pragmatic goals such as getting a better job,
passing an exam or getting a higher salary. It is found that the learners with integrative
motivation are more likely to succeed in learning the language on a permanent basis (Zhan,
2016). It is for this reason that many students have difficulty studying the language when they
are only taught in a traditional way which is repetitive and solely based on textbooks and
memorizing (e.g. grammar rules, vocabulary). It can be inferred that instilling an integrative
motivation necessitates the inclusion of culture into language teaching.
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Culture and language are interrelated in that being exposed to the culture of the target
language and understanding it is essential to learning and using the target language effectively.
Without this context, it may lead to errors and misunderstandings in communication (Ali,
Kazemian & Mahar, 2015). Not all learners of English have the opportunity to learn the target
language in its original cultural setting, i.e. in the United States. Moreover, this traditional
teaching method rarely involves visual material such as television that gains the ability for
learners to have cultural awareness as well as linguistic competence. Although written resources
such as textbooks introduce the culture of the target language to some extent, it is not as effective
and engaging as using visual resources such as movies, sitcoms, documentaries, news, etc.
(Tanriverdi & Apak, 2008). Zahn (2016) suggested that teachers should modify their teaching
method by integrating with culture so that all the activities that students are asked to become
more meaningful and familiar. Most studies indicate that learners are highly motivated and
engaged when the television is integrated into language teaching (Bada & Okan, 2000 ; Clark &
Gieve, 2005; Kozhevnikova, 2014, Zahn, 2016 ). This might be the reason that television is an
efficient tool that presents language and cultural aspects more vividly and entertainingly.
However, many teachers don’t use the television in their classroom as a tool. This may be due to
several reasons such as a lack of training or awareness, curriculum development, and availability
of the resources in the classroom. Without the use of television, students are not given the
opportunity of learning the language and its culture in an engaging, motivating and comforting
atmosphere.
In summary, traditional teaching methods are mostly focused on teaching grammar. This
type of teaching method leads to memorization of grammar rules and difficulty applying the
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rules in spoken or written language. In addition to that, students are not given the opportunity of
being exposed to cultural awareness of the target language. Cultural awareness provides the
learners with a sense of purpose towards language learning that is more convincing and
permanent. Therefore, learners tend to have a low motivation and a lack of engagement in the
classroom. Without applying the use of new technology such as television in the classroom
might cause learners to be less interested in language learning and also to be unable to learn the
language in an engaging, motivating and comforting atmosphere.

Purpose of the Project
We live in a time of constant change that compels us to adapt. This is no different when
it comes to language learning. Applying merely the traditional teaching methods is less likely to
yield the desired learning outcomes (Mokhtar, 2016). Today’s fast-changing world inevitably
necessitates the adaptation of new teaching methods and materials in the language learning
process in order to create an engaging classroom atmosphere and present a clear and convincing
purpose as to why one should learn English as a Second/Foreign Language (ESL/EFL). To this
end, I argue that teachers should utilize different resources such as television in addition to
textbooks. The use of television can present the opportunity of learning the language and the
culture in an engaging and motivating way, which is achieved by lowering the learners’ affective
filter, i.e. reducing the anxiety. The inclusion of the television in the teaching process not only
contributes to the acquisition of the language, but also exposes the students to the target
language’s cultural and social norms.
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This project presents a handbook for ESL/EFL teachers that includes the use of
television, specifically sitcoms, in language learning and acquisition of cultural awareness.
Friends, one of the most popular sitcoms worldwide, was chosen for the development of the
teaching handbook. Television not only comes with a visual effect, but also promotes a lot of
cultural references of the target language so that it helps learners acquire the language and its
cultural aspects more effectively. Sitcoms are one of the most preferred resources for language
and cultural acquisition (Kozhevnikova, 2014). Their duration is short, they are quite
entertaining and can serve as rather effective authentic materials for language learning purposes.
Moreover, they consist of authentic language and present learners with various aspects of the
culture.
The purpose of this project is to illustrate the ways in which sitcoms can be utilized to
create an engaging and motivating classroom atmosphere that will help learners to be more
aware of the language and its culture by lowering their affective filter. In order to accomplish the
purpose, I developed a handbook for teachers to use in their classroom. This handbook consists
of a sample lesson plan that is based on an episode from the sitcom, Friends which reflects
different aspects of American cultural/social norms and a variety of activities for language
learning.
Significance of the Project
Learning English occupies a relatively significant portion of the life of ESL/EFL
students. They spend a great deal of their time and financial resources on learning English so that
they have great career opportunities in the future. This may place a lot of burden on most of the
students and, consequently, increases their level of anxiety. This problem mainly springs from a
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traditional teaching method rather than a more engaging one, which extensively utilizes audio
and visual aids in the classroom. Living in the social media age in which people are easily
distracted and find it more difficult to concentrate adds fuel to this problem. All these issues call
for a need for a more engaging and interesting teaching technique which includes more audio
and visual resources. It is my belief that using sitcoms in the classrooms will be an appropriate
teaching aid in achieving a more engaging, motivating, fun and culturally enriching approach to
language learning (Hložková, 2013). Sitcoms are of short duration, in the 20-minute range and
very entertaining. One can laugh and learn at the same time. Moreover, students can learn the
culture vividly while learning the language. All these features can boost students’ motivation to
learn English (Park & Jung, 2016). Therefore, in this project, I developed a handbook for
teachers of ESL/EFL that will help them to provide a more engaging, motivating and interesting
learning atmosphere for the students. This, in turn, will help the students to be able to learn
English in a way that reduces the burden of studying and level of anxiety as well as providing
them with the opportunity of learning the culture.
Limitations
There are three limitations of this project. The first limitation is the target audience. Since this
project is designed for intermediate level adult learners, teachers working with other levels might
not benefit from the material. A second limitation is related to cultural differences. EFL and ESL
classrooms have a variety of different cultural groups and the content of the chosen sitcom for
this project might not cover different aspects of the cultural norms that are interesting. Students
from some other cultures might find the content irrelevant, insignificant or offensive, therefore,
they might not want to participate in the classroom. For that reason, the teachers need to take the
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learners’ interest into consideration and determine their purpose of language learning. The last
limitation is the use of technological material in the classroom. To be able to use this project
material, teachers need to have enough equipment in their classroom such as computers,
projector, TV screen, internet access. As a consequence, classrooms without having any of these
equipment will not be able to benefit from this material. In addition, teachers without having
enough training in using technology and also not feeling comfortable integrating technology into
their lesson might not find this material beneficial.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
Learning English has become the most important objective throughout the world for
non-native English speakers. However, most learners will not have a chance to learn the
language in English- speaking countries. In most ESL and EFL classroom scenarios, teachers
have solely adapted the method of teaching the language through textbooks in classrooms even
though there are numerous language-learning techniques to improve students’ learning process.
Considering the fact that we live in a social media age in which students’ attention spans have
been shortened, students might lose interest in learning English just through textbooks alone.
Therefore, teachers should provide different media-based resources besides textbooks in order to
help learners to engage actively in the classroom. Specifically, the use of television can not only
help learners acquire the language in a more engaging way but also acquire the target language’s
cultural and social norms more vividly. Moreover, the use of television can lower the learners’
anxiety and help them participate actively in the classroom. As implied above, not all learners of
English have the opportunity to learn the target language in its original culture therefore, it is
important that appropriate teaching materials/methods should also be included in the classroom
so that students can be exposed to cultural norms in addition to the language itself.
The purpose of this literature review is to review research relevant to teaching English
and American culture through sitcoms. This literature review focuses on three main topics. The
first topic is Krashen’s Affective Filter Hypothesis and its affect on the learners’ engagement in
the classroom and motivation to learn English. The second topic is the use of television in the
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classroom as a way of increasing students’ engagement. The third section analyzes how
important culture is to language learning. This chapter begins with the introduction of Affective
Filter and how it relates to a students’ motivation and engagement in the classroom.
The Affective Filter Hypothesis with Motivation and Engagement
Dulay and Burt first introduced the Affective Filter Hypothesis and its effect on second
language learning process early in the 1870's and then Krashen (1982) developed this concept
and added five hypotheses about second language acquisition: Acquisition-learning Distinction,
the Natural Order Hypothesis, the Monitor Hypothesis, the Input Hypothesis, and the Affective
Filter Hypothesis (Ni, 2012). According to Krashen, the affective variables have a significant
effect on the success of second language acquisition, and he categorized these factors into three
categories: motivation, self-confidence and anxiety (Krashen, 1982). These affective factors
function as a filter that helps learners receive the language input actively, depending on their
level. If learners have high motivation, self-confidence, and low anxiety, they are open to taking
a lot of input since they have low filters. However, learners with low motivation, less
self-confidence and high anxiety tend to have high filters which leads them to take little input
(Ni, 2012).
Among these factors, motivation holds a very important place in language acquisition
success. According to Gardner and Lambert (1959 as cited in Lai, 2013), there are two types of
motivation: integrative and instrumental. Integrative motivation is related to learners’ desire and
having a positive attitude toward the target language and culture while instrumental motivation
refers to learning a language in order to achieve learner’s pragmatic goals such as getting a better
job, passing an exam, or getting a higher salary (Gardner & Lambert, 1972).
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Ellis (1977) found integrative motivation contributes more to the learners’ language
learning process (as cited in Zafar and L, 2016). This is likely because learners can have a
chance to connect themselves with the target language community as well as improve their
language learning process and can be also considered as a permanent goal once they attach
themselves to the community compared to instrumental motivation since the learners might lose
their interest in learning the language more after they accomplish their temporary pragmatic goal.
Therefore, the teachers should identify learners’ motivation before introducing the language
regarding a classroom goal and students’ needs. One of the goals of this project is to boost
learners’ motivation and guide them to have integrative motivation so that they can find
themselves more involved in the target language and its community and make language learning
a permanent goal. In this literature review, I reviewed three studies that were conducted
regarding Affective filter hypothesis and its effectiveness on second language acquisition
including pedagogy.
Lin (2008) conducted a study to explore the impact of current pedagogical methods based
on Krashen’s affective filter hypothesis by using games, songs, playing musical instruments, and
video. The study aimed to show that teachers could create a motivational and engaging
atmosphere and help adult learners to reduce their anxiety level with these current pedagogical
tools/materials. There were ninety-eight freshmen participants in two different classes at
MingDao University in Taiwan with intermediate English proficiency. The result of this study
showed that more than 80% of students believed that they were more comfortable and were able
to create a positive attitude that helped the learners engage more actively and enabled them to
better acquire the second language. Lin (2008) also revealed that teachers shouldn’t only use

12
traditional teaching methods; instead, they should be aware of current pedagogical
tools/materials and be able to adopt them when necessary in order to create positive and
motivational atmosphere for learning environment by acknowledging the principles of Krashen’s
hypotheses (Lin, 2008).
Another similar study was conducted by Ni (2012). The study analyzed the effect of
affective factors on language learners including motivation, self-confidence and anxiety and how
these can be applied to English teaching. The subjects were fifty English majors from Foreign
Language Department at Heze University in China. They were asked to complete a
questionnaire, which aimed to identify their English proficiency level. The questionnaire was
designed to examine which factors prevent learners from full participation in the class and find
out the reason why learners get good or bad marks on exams. The results showed that most
students realized how important affective factors were to language learning. The learners with
high motivation, high self-confidence, and lower anxiety level were able to take plenty of input
and engage in the class actively, while learners with low motivation couldn’t concentrate on
studying and were concerned about their performance in the classroom, thus they couldn’t
participate actively. The study also showed that appropriate teachers’ feedback and guidance can
help learners to be more aware of affective factors which lead them to be willing to participate
and be successful in language learning. Ni suggested that teachers should adopt practical and
effective techniques into the classroom in order to help learners acknowledge their affective
development and engage actively in class activities (Ni, 2012).
Du (2009) published a paper that explains explicitly the concept of affective filter and
how it can be used in second language teaching. Du suggested that teachers should apply more

13
diverse teaching methods to create an engaging and a motivational atmosphere by using
‘humorous and vivid language’ as well as introducing the cultural background of the target
language in order to analyze learners’ motivation and help them gain positive attitudes towards
language. Du recommended activities such as speaking contests, improvised speech, informal
discussion. Another effective activity is for students to attend social activity platforms in which
they engage in their target language. In terms of self-confidence, Du suggested that teachers
should create a comfortable, friendly and lively atmosphere to lower learner’s anxiety and give
learners an opportunity to boost their confidence by being tolerant and encouraging them.
Welcoming and warm classroom atmosphere, assigning different types of communicative tasks,
encouraging shy learners to work with their partners and groups can not only help learners
improve their communication skills but also boost their self-confidence (Du, 2009).
In conclusion, teachers should create an engaging and a motivational atmosphere in the
classroom in order to lower learners’ affective filter during the language learning process.
Therefore, teachers should integrate their classroom activities with various teaching methods by
adopting current technological tools/materials such as media, television and video so that
learners are able to improve their language actively as well as have an opportunity to obtain the
cultural background of the target language.
The Use of Television in the Classroom
Learners’ affective factors regarding motivation and engagement hold a very significant
place in the success of the language learning process. Suggestions given by researchers to
develop such engagement includes various teaching methods such as adopting current
technological techniques in order to create a positive, engaging and motivational atmosphere in
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the classroom. Given the technologically induced shortened attention span of students, current
technological tools/materials need to be applied into classroom settings. In this literature review,
research studies related to the use of television and its application in teaching (and second
language teaching, specifically) are examined. Also, as a subtopic: sitcoms as a tool for language
learning, which shows why they are chosen as an alternative material in addition to textbooks for
this project, are examined.
Hobbs (1998) published an article regarding integrating media literacy concepts into
management education. The study examined video-based education’s characteristic features and
what the challenges and opportunities are that management educators encounter when they apply
it to their business settings and higher education. The study showed that images, film and
television carry out symbolic codes that represent arbitrary codes that can help learners interpret
their meaning in order to develop their cognitive and intellectual skills (Hobbs, 1998). In other
words, everything shown in the media conveys meaning socially, economically, or politically
and gives learners an opportunity to interpret and become critical thinkers. The results of this
study illustrated that even though educators encounter some challenges, the classrooms with
media involved are very effective in drawing students’ attention, motivating them, and
connecting with all students regardless of their different backgrounds. The study listed specific
rationale for incorporating television into educational settings, such as its ability to present
students with entertaining material, cultural perspective, and motivation for pursuing interests.
Hobbs also suggested that teachers should ask students which media techniques attracted their
attention, and which lifestyles, values, and points of view were presented in this message
(Hobbs, 1998).
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A similar article was published by Erkaya (2005). The study aimed to show how
important it is to use authentic materials to teach English to foreign students (EFL) in a more
natural and engaging way in addition to providing cultural backgrounds of the target language.
Erkaya pointed out that the exclusive use of textbooks makes the classroom a “question-and
answer session” (p. 2). On the other hand, the use of authentic material with or without
textbooks makes the classroom a more “natural and communicative” atmosphere (Erkaya, 2005,
p. 2). Erkaya suggested that teachers should use more authentic materials in the classroom in
order to create a natural and communicative setting that motivates students to learn more about
the target language. The study provided a detailed lesson plan focusing on listening and speaking
skills by using TV commercials as an authentic material in an EFL classroom and explained why
it is important to teach culture and critical thinking in order to better enhance the language. The
study also showed the rationale behind the use of TV commercials and public announcements
stating that TV commercials promote cultural aspects in addition to having visual, written and
verbal images and also improves the learners’ listening and speaking skills in a more natural and
engaging way. However, Erkaya emphasized the fact that teachers should be able to select
appropriate topics for their students in order not to offend them. Teachers should also take
students’ values, customs and beliefs into full consideration before using any materials (Erkaya,
2005).
Echoing this sentiment, Espinar and Rodriguez (2019) published a paper to discuss that
most textbooks aren’t able to build up intercultural competence enough and therefore, TV can be
an “additional pedagogical tool” in the classroom in order to improve learners’ cultural
competence (Espinar & Rodriguez, 2019, p.33). The study mostly focused on sitcoms and how
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they can promote cultural features and help learners be more aware of the target language’s
cultural competence by providing a list of episodes from various sitcoms. Espinar and Rodriguez
contend, “TV shows and sitcoms are a window to cultural information and offer a natural
context so that students are exposed to various cultures with the instructor’s guidance” ( Espinar
& Rodriguez, 2019, p. 38). The study described the use of “instructional video” regarding use of
sitcoms in the classroom and stated that with this type of material use, learners are exposed to
real-life conversation and an authentic environment. Additionally, the reasons for choosing
sitcoms over other TV shows are; the short run-time of sitcom episodes (20-30 min.), “the
closed nature of episode”, i.e. the plot of each episode is independent of the others, and t heir
repetitive nature (Espinar & Rodriguez, 2019). With these features, I believe that students
wouldn’t have a chance to get bored or lose the flow of the plot, allowing them to catch the daily
conversational phrases much more easily. Even though there is an ongoing plot in each episode,
the episodes are not all related to each other, in other words, students don’t need to watch it from
the beginning; they can easily understand what the plot is and for teachers, they don’t need to
spend much time providing the context to the students. Once they become more familiar with the
characters and the plot, they start to feel more motivated and engaged. Additionally, the study
claimed that when students watch TV shows with the subtitles, they feel more secure which
lowers their anxiety and helps them to enhance the target language unencumbered by stress.
The study’s compiled list consists of 12 different sitcoms: Modern Family, Friends, The Big
Bang Theory, That 70’s Show, Seinfeld, Black-ish, Master of None, Episodes, Superstore, Man
with a Plan, Catastrophe and How I Met Your Mother. According to Espinar and Rodriguez,
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these sitcoms are effective as alternative classroom tools in order to develop learners’ cultural
competence and language skills.
The Importance of Culture to Language Learning
Culture holds a very important place in order to enhance a target language more
comprehensively. Culture is very significant to language learning and neither culture nor
language can be separated from one another (Weninger & Kiss, 2015). Each learner has a
different motivation to start a new language; integrative and instrumental. Learners with the
instrumental motivation have more pragmatic and temporary goals for language learning such as
getting a better job, passing an exam or getting a higher salary, on the other hand, learners with
the integrative motivation have more permanent and desirable goals such as having a positive
attitude toward the target language and willing to learn more about the target language’s culture
(Gardner & Lambert, 1972). Teachers shouldn’t forget the fact that some EFL students might
want to pursue their career or find a job in the U.S and therefore, the teachers should encourage
their learners to set a permanent goal for language learning and design a lesson plan that involves
the target language’s culture as well. In this literature review, research studies related to the
importance of teaching culture to language learning are examined.
Culture conveys various meanings and one of the most known definitions of culture by
Brown (2007) is that “culture is a way of life and it is the context within which we exist, think,
feel and relate to others. It is the “glue” that binds a group of people together” (Brown, 2007,
p.188). This means that it helps to determine how the society connects and makes a judgement
about any situation and holds the society together. According to Taga (1999), all of these
features are shaped by language which makes it an inseparable part of culture (as cited in Ali,
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Kazemian and Bahaar, 2015). During the process of language learning, learners not only deal
with the language itself, linguistic form, but also try to establish a connection between the two
cultures and make assumptions regarding the target language. Thus, teachers should integrate the
lesson with the cultural context in order for students to enhance the language meaningfully (Ali,
Kazemian and Bahaar, 2015).
Some studies on the field of English Language Teaching (ELT) argue that language
teaching is mostly focused on the development of skills such as reading, writing, listening and
speaking which leads the teaching of cultural context behind and sometimes not even introduced
to the learners (Ali, Kazemian and Bahaar, 2015). Integrating culture with the language can help
to raise the awareness of and reduce the prejudice toward other cultures and teachers should
guide the learners to be able to move smoothly from one culture to another (Tanriverdi &Apak,
2008). Some of the most effective resources to present the culture is media such as press,
broadcast, TV shows. A study done by Lee (1999) indicated that the use of newspapers in
language teaching not only develops the learners’ linguistic knowledge but also assists them in
critical thinking such as interpret, analyze, synthesize, and evaluate the language and the culture
(as cited in Tanriverdi & Apak, 2008).
Another similar study was conducted by Apak and Tanriverdi (2008). The study aimed to
show that media resources should be involved in the curriculum to reduce prejudices toward the
target language’s culture and increase the ability of critical thinking as well as language skills.
The participants of this study were 52 undergraduate students in the department of English
Language, Kocaeli University, Turkey. The study designed a 14-week-course related to England
and English culture. For material, newspapers published in England were chosen (e.g. Sun,
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Mirror, Daily Express, and etc.). The students were asked to evaluate the newspaper in different
ways every week and at the end of the course, they were asked to answer two open ended
questions:
1. To what extent has the course helped you to improve your understanding of the
target language and its culture?
2. To what extent has the course helped you to improve your language and critical
thinking skills? (Apak and Tanriverdi, 2008, p.11-12)
The results regarding the first question showed that after they read about the social,
historical and religious background of English culture, the prejudices they had toward the culture
lessened. The result of the second question reflected that reading a lot of newspapers in the target
language contributed a lot of confidence and motivation to the students who learned to use
different vocabulary words and structures. Also, they started to think differently, critically and
more deeply. The study suggested that newspapers can be a very useful tool for learners to be
able to have a better understanding of the target language’s culture and develop their abilities of
language and critical thinking skills, which also helps learners to feel more confident, motivated
and engaged during the process of language learning (Apak and Tanriverdi, 2008).
Valdes (1986) published a paper to support the idea that teaching the target culture is
very significant to both ESL and EFL classroom settings. The paper’s aim was to show that
cultural instruction can differ from ESL to EFL classrooms and the suggested sequences and
curriculum of teaching culture by the Florida Department of Education were illustrated.
According to Valdes, it is very crucial for teachers to observe and then identify what aspect of
the culture should be taught in their classroom and in what sequence in order for students to have
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a real connection between the language and the culture. For EFL learners, they don’t have a
chance to observe and practice the language and the culture outside of the classroom. Therefore,
all the facts and features of the target culture have to be introduced before moving to the next
level, which is “explaining”.
On the other hand, ESL learners are exposed to American culture and they have a huge
opportunity to observe these facts and features by themselves (Valdes, 1986). The paper
provided a curriculum designed by the State of Florida Department of Education in order to
show what level of cultural aspect should be presented depending on the classroom environment.
In the curriculum, the aim for EFL classrooms is to increase an awareness and understanding of
the cultural features of the target language and to be able to compare and contrast it with their
own culture. The aim for ESL classrooms is to integrate the learners with the culture. There are 6
levels of sequence of teaching culture for EFL learners:
1. Basic cultural aspects should be presented such as holidays, customs, food, leisure
activities, music and dance so that learners can compare and contrast these basic aspects
of the target language’s culture with their own culture.
2. Other social competence aspects should be presented such as rules of etiquette, customs
and sensitivities.
3. Students should be able to identify the similarities and differences between the target
language and their own language by reading simple authentic contexts such as
biographical information, simple letters, social notices and news.
4. At this level, students should be able to read and comprehend short stories and be more
familiar with the themes and characters.
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5. Students should illustrate some level of the target language’s culture after being exposed
to more themes and characters to be able to discuss historical, geographical and
social-political aspects.
6. At the end of the level, the students should be able to identify, analyze and compare
aspects of both cultures including literature, history, art, customs, behavioral patterns and
current events (Valdes, 1986).
There are 3 levels for ESL learners for teaching culture in a sequence order which are
more pragmatic and involve more essential aspects; 1) identification of people, places, major
holidays and celebrations, 2) comprehend and apply the most used idioms and humors in
American culture, 3) identify and make distinction of symbols and folklore characters in
American culture (Valdes, 1986). The main difference of this curriculum for teaching the culture
in between ESL and EFL classrooms is that EFL learners are able to connect the target culture
toward the end of the 5th level. On the other hand, ESL learners are expected to have this
connection from the beginning (Valdes, 1986). The study suggested that teachers should
determine the class objective in the importance of culture to language learning and enrich the
classroom materials by adding more authentic and visual materials beyond textbooks such as
media, magazines, TV, films, posters and newspapers.
Summary
The literature review for this project covers three aspects: 1) Affective Filter Hypothesis
with motivation and engagement, 2) The use of television in the classroom, 3) The importance of
culture to language learning. Findings of the literature review regarding these three aspects
support the idea that ESL and EFL learners need motivation during the process of language
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learning. In order to increase their motivation, teachers should use more engaging tools in their
classroom such as television. The use of television not only presents the language in a more
authentic and engaging way but also presents the cultural aspects of the target language more
vividly.
In the first section of the literature review, the Affective Filter Hypothesis by Krashen
and how it is related to the motivation and engagement were presented. According to Krashen
(1982), second language acquisition can be effectively enhanced in the classroom where the
students can lower their anxiety and feel motivated and engaged. The findings of the studies
conducted by Lin (2008), Du (2009) and Ni (2012) suggested that teachers should use a variety
of classroom tools beyond the textbook such as television, media and visual tools to be able to
engage the learners actively and increase their motivation. Additionally, the teachers should
identify their students’ motivation for language learning and guide them to set a permanent goal
so that they can connect themselves with the target language and its culture.
In the second section of the literature review, the use of television in the classroom and
why sitcoms can be an effective classroom tool were discussed. Learners' attention can be easily
distracted and shortened due to new evolving technologies. Therefore, teachers should take this
fact into full consideration and adapt these new technological tools to their classroom. The study
conducted by Hobbs (1998) about the use of media in management education showed that
symbolic codes in the images, films and television mostly present cultural aspects and help
learners to develop their critical thinking skills. The study recommended that teachers should
integrate media into their teaching methods so that they can get the learners’ attention and have
them participate actively (Hobbs, 1998). Another similar article published by Erkaya (2005)

23
showed that using authentic materials beyond the textbooks in the classroom makes learners feel
engaged and motivated because they are entertaining and present cultural aspects, which the
learners can have a real connection with as being exposed more. The study provided a detailed
lesson plan focusing on listening and speaking skills by using TV commercials. Erkaya
suggested that using TV commercials can be a very effective tool because they present different
cultural aspects as well as having visual, written and verbal images. Additionally, they can
improve learners' listening and speaking skills in a more engaging and natural way (Erkaya,
2005). The study showing the sitcoms as an effective tool in the classroom conducted by Espinar
and Rodriguez (2019). The study discussed that using textbooks are not likely helpful for
students to build up cultural competence of the target language. Therefore, the study suggested
using sitcoms as an alternative tool in the classroom because of running short time (20-30 min.),
being a very entertaining genre and presenting different cultural norms. The study provided a list
of sitcoms to support this idea and claimed that they are very effective tools for teachers to use in
their classrooms in order to improve the learners’ cultural and language skills in a more engaging
and motivational way (Espinar and Rodriguez, 2019).
In conclusion, the importance of culture to language learning has been discussed
extensively. According to Brown (2007), culture is a “glue” that holds people together and
shapes people’s existence, thought and feeling. Language helps people to communicate and
transfer the culture to one another, which makes an inseparable connection to each other (Taga,
1999). Ali, Kazemian and Bahaar (2015) published a paper to support the idea of the importance
of teaching culture to learners. They claimed that some teachers only focus on teaching language
skills and leave the cultural context behind Ali, Kazemian and Bahaar (2015). Therefore, it is
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inevitable for learners to make some subjective assumptions and have some prejudices regarding
the target culture (Tanriverdi &Apak, 2008). A study conducted by Tanriverdi and Apak (2008)
claimed that the classroom with media involved can help learners to reduce their prejudices and
improve their critical thinking and language skills. The study also showed that the students feel
more motivated, confident and engaged when they learn more cultural aspects and different uses
of language structures of the target language. The paper published by Valdes (1986) also
supported the idea of the significance of the target culture to ESL and EFL learners. The study
discussed that the introduction of cultural aspects can change in accordance with the target
learners. If the target is EFL learners, cultural aspects should be more detailed because they don’t
have a chance to practice all these facts outside and therefore, they need to know more
extensively. For ESL learners, culture should be introduced in a more practical way because of
the fact that they are already exposed to that culture and they have a big opportunity to practice
what they have learned (Valdes 1986). The study suggested that teachers should be clear to their
learners about teaching culture to language learning is very important and use alternative
authentic materials in the classroom such as television, media, posters, etc. in order to integrate
culture with the language (Valdes 1986).
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Brief Description of the Project
This field project is a handbook which is designed as a teacher’s guidebook about how to
integrate sitcoms into ESL and EFL classroom settings. The purpose of the project is to teach the
English language in an engaging and motivating atmosphere where the affective filter is lowered.
The goal is to help learners not only acquire the language effectively, but also familiarize them
with the American culture. This handbook consists of a collection of sample activities taken from
a single episode of the television sitcom Friends. A variety of activities using multiple
intelligences including Interpersonal, Intrapersonal, Kinesthetic, Logical and Linguistic are used.
The handbook is designed for the teachers so that they can adapt the model to other episodes of
Friends or other sitcoms. It is suggested that this model is applied as a part of the curriculum
during a semester and that teachers use this model exactly as it is for the first time. The teachers
should get feedback from the students after they use the model in case modifications are needed
the students’ needs.
The intended audience for the project is higher intermediate to advanced levels of college
and adult learners in ESL and EFL classrooms. However, it can be modified to the other levels.
Students are encouraged to watch each episode with subtitles in order for them to lower their
affective filter and feel more comfortable. There are two sections in the project that should be
taught on different days. The first section is “Meet the Characters,” an introductory activity,
which creates the opportunity for students to become more familiar with the characters and the
plot. Instruction time for this section is 60 minutes. The second section provides teachers with
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different types of activities in an integrated format and it consists of the following: Before
Watching, While Watching, After Watching, Reading, Speaking, Writing and Extension
Activities. Instruction time for this activity is approximately 120 minutes. Instruction hours for
both sections can be extended or shortened.
Meet the Characters

Figure 1. Meet the Characters. Page 1. Using Sitcoms in ESL/EFL: A Handbook for Using
Friends in the Classroom
Figure 1 is a sample taken from the first section of the project called “Meet the
Characters.” In this section, students need to watch the whole episode without pausing so that
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they can become familiar with the characters and the plot. Then, they complete the activity
accordingly. The purpose of this part is to introduce the characters and the flow of the episode to
the students so that they can feel more connected with the characters and familiarize with the
plot. Each student is required to complete the task individually because it plays a significance
part for the rest of the activities. It is my belief that once the students familiarize themselves with
the characters and the plot, they are able to engage and participate actively since they feel more
confident. The instruction time for this section is approximately 60 minutes. It is recommended
that it is taught on a different day from the rest of the activities since this section presents
characters and plot to the students for the first time.
Before Watching
The second section has an emphasis on integrated skills: listening/watching, reading,
speaking, writing and extension activities. The lesson starts with the “Before Watching” part and
there are two activities: Warm-up and Vocabulary Preview. In the warm-up activity, two
questions are given, and the activity focuses on activating students' prior knowledge as well as
building cultural awareness. In the vocabulary preview activity, there are 12 vocabulary words
chosen from the episode. The vocabulary words are carefully chosen in terms of students’ level
and the content validity of the episode. In addition, the vocabulary words are selected based on
which words the students can easily comprehend from the context in the episode and which
words are practical for students to use in their daily life. The purpose of this part is to activate
what the students already know about the topic and gain cultural awareness of the target
language. All of these vocabulary words help students to become familiar with the concepts that
they will hear and use in the other sections.
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While Watching

Figure 2. While Watching. Page 3. Using Sitcoms in ESL/EFL: A Handbook for Using Friends
in the Classroom
The lesson continues with the “While Watching” part which consists of four sections
based on each scene. The picture is shown as an example of what the sequence of activities looks
like in this part. Each section starts with ‘Focus Questions’ which enable the students to watch,
listen and take notes while thinking about the questions. For this part, students are required to
watch the scene within the given time allowed without pausing and answer the given questions
related to the scene. For the second watch, students are required to answer different types of
comprehension question activities. The rest of the activities as a While Watching part includes
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the following: True- False, Multiple Choice, Sequence and Fill in the Blanks. The purpose of this
part is to allow the students to be able to identify the key points and ideas and evaluate their
comprehension skills by doing a variety of activities. Directions are provided with each of the
tasks and students are expected to do each activity individually and then discuss their answers
with their partner.
After Watching
The “After Watching” part mainly focuses on vocabulary skills and has 4 different
activities such as Matching, Fill in the Blanks, Word Search Puzzle, and Guess Who. The first
three activities have an emphasis on vocabulary skills and the last one focuses on students’
evaluation skills based on an episode. Since the vocabulary words are introduced as a preview
activity, and also the students watch each scene twice, they will be able to grasp the meaning of
these words effectively and are expected to complete each activity successfully. The objective of
this part is for students to be able to practice what they have learned from the episode and the
previous tasks and apply them for the other tasks or contexts by providing different types of
activities.
The rest of the activities are as follows: Reading, Speaking, Writing, and Extension
Activities. In the reading part, an excerpt of the script is taken from the episode where each
character has an utterance so that students are able to role-play as a group. For this activity, the
script is given without the characters’ names and students are expected to gather as a group in
order to guess who says the lines first. After students find out the characters’ name for each line,
they are expected to role play remembering the scene from the episode. For the reading part, no
other resources are needed in order for teachers to facilitate the activity since the script is
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provided at the end of the handbook. In the speaking part, the emphasis is on allowing students
to present their feelings, thoughts and beliefs by integrating cultural aspects of both cultures. In
addition, this part enables students to work as individuals, in pairs and as a group. In the pair
work activity, questions are carefully chosen to develop their critical thinking skills by having
them summarize, apply, analyze and evaluate the material. In the individual/group work, students
are expected to gather as a group and choose one of the five different cultural topics based on the
plot of the first episode such as wedding, roommate, independence, divorce and friendship. Once
they decide the topic as a group, each student of the group is expected to compare the culture of
his/her own and American culture represented in that episode of Friends. Then, they will discuss
their notes with their own group. The purpose of this part is to develop students’ communicative
competence as well as arise their cultural awareness of integrating both cultures. In the writing
part, the expectation from the students is to integrate their cultural background with the new
input of the topic. In other words, students present what they have learned from the chapter by
considering their cultural values. The task provides three different scenarios based on addressing
cultural topics of the first episode and asks students to choose one of them and write a paragraph
by answering the given questions and using five new vocabulary words that they have learned
from the chapter. The purpose of this part is to evaluate students about what they have learned
and give them a chance to combine everything by expressing their opinions in writing skills. In
the extension activities, students are encouraged to become more engaged and retain more
information about the chapter with given different writing topics as a homework assignment.
Even though the task focuses on developing their writing skills, it can be adapted to different
types of language skills. The handbook also provides a section that has the answer key for each
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activity and the script of the first episode for teachers. I believe that this project, the inclusion of
sitcoms in the curriculum, will help teachers create an engaging and motivating atmosphere for
ESL/EFL students.
Development of the Project
The idea for this project was influenced by my own personal experience as a language
learner and later as a teacher in the Turkish Military Academy. I came from an educational
background where an English class was just placed in the curriculum as another class that I had
to pass just like other classes in Turkey. I wasn’t encouraged enough to learn English as to why it
would hold such a significant place in my life. What I have observed during my language
learning experience is that most of my English teachers taught the language solely through
textbooks in their classrooms. The majority of the classes were teacher centered and the sessions
focused on teaching ‘grammar’ rather than integrated skills: listening, reading, writing and
speaking. The reason was that assessment and evaluation were based on tests that were designed
to evaluate students’ memorizing skills rather than evaluating if the students acquire the
language effectively or not. I remember that I didn’t interact with any of my classmates during
class, we were just sitting silently by listening to the teacher and completing the exercises in the
textbooks accordingly. Even though the textbooks included a variety of exercises to practice our
integrated skills, we didn’t spend enough time on each of these four skills. Instead, we mostly
spent our time on studying grammar. I can’t deny that learning grammar had a lot of contribution
to my language learning process, however, I was deprived of communicative skills and cultural
aspects of English. As a learner, I realized that learning English only through textbooks isn't
engaging and motivating since the students lack a clearly stated purpose as to why they learn
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English. Considering the fact that how technology is intertwined with our life, it is inevitable that
we adapt ourselves to this change. In other words, in today’s world, teaching a language by using
solely textbooks might cause students to lose their attention after a while, which is likely to lead
to disengagement and demotivation (Gershler, 2012).
While I worked as an English teacher at the Turkish Military Academy from 2013 to
2015, I have had an opportunity to observe so many things that also influenced me to create this
project. Krashen’s Natural Approach was used in the classroom where students sit silently,
without having communicative interaction with each other, until they get enough input in order
to feel comfortable to speak (Krashen, 1988). During their silent period, all instructions are given
in the target language, activities in the classrooms focus on topics that are interesting and
engaging to help them lower their affective filter and have them express their feelings, ideas and
opinions(ibid). Add to this fact that students have a two-three hour listening class once a week
where they are encouraged to watch movies, tv series or authentic listening audio in the target
language. I remember my students eagerly waiting for the listening class to come in which they
participated actively most. Then, I realized how the inclusion of television in the classroom was
effective for students’ language learning process.
I started to watch Friends with my roommate who was my co-worker at the academy. We
realized that watching Friends helped us to develop our listening skills, grasp the common use of
conversational phrases and be familiar with the cultural values of American culture. Whenever
we prepared meals or did some chores at home, Friends were playing in the background so that
we would be more exposed to the use of conversational language.
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When I came to the United States in 2015, I struggled to communicate effectively in
English because the way I was taught English was mostly through grammar and lack of
communicative skills, authentic English conversation and cultural aspects of English. Through
all the experience, I began to realize that I can overcome this struggle by being exposed to
English as much as I can such as starting to watch tv series and having a speaking practice
session with a native speaker. I watched a lot of television series including Friends and found a
volunteer native speaker of English to practice my speaking skills and learn American Culture,
which helped me to boost my confidence. I was very surprised to see how much progress I was
able to make, and I started to gain enough confidence to pursue my career in this field. My
experience of completing TESOL degrees at UC Berkeley Extension and University of San
Francisco inspired me to create this project.
When I decided to create a model by using sitcoms, I believed that the plot, the use of
conversational language, and the cultural values represented in Friends would be a very
engaging and interesting material for the students, especially since I have enjoyed it a lot when
watching the whole series many times. The reason I chose Friends over other sitcoms is that it is
very entertaining, easy to follow its language, and the themes speak to everyone, regardless of
their background, because it addresses universal issues. In the beginning of the project, I spent a
lot of time deciding which episode I should choose and then, I came to the decision to focus on
the first episode, which I believed would be an introduction to the characters and the plot.
Therefore, I first designed a section, “Meet the Characters,” where the students watch the first
episode without pausing to be able to familiarize themselves with the characters. Then, I
designed a model which includes integrated skills with providing a variety of multiple
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intelligence activities as well as integrating culture. When I was designing my project, I accessed
the episodes on Amazon Prime. However, the episodes of Friends can be also accessible on
other online platforms such as YouTube and starting May 2020, it will be also available on
another streaming platform, HBO Max.
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CHAPTER IV
CONCLUSIONS, AND RECOMMENDATIONS
Conclusion
This field project, using sitcoms in ESL and EFL classrooms, is designed to create an
engaging, motivating and comforting atmosphere for the students as well as helping them to gain
cultural awareness. Most students in ESL and EFL classrooms have been exposed to the
educational system in which textbooks are solely used and most sessions are grammar-based
with the teacher-centered instructions. When students encounter this type of language learning
system, it is highly likely that students might lose their attention after a while. Add to that, their
engagement and motivation to language learning might be impacted negatively. Therefore, it is
important for teachers to adapt themselves to the needs of today’s learning environment. This
requires the development of new teaching methods that include visual learning material such as
television, in particular sitcoms. Krashen (1982) suggests that the teacher should create an
engaging classroom atmosphere where students’ affective filter is lowered that will help them to
take a lot of input. Otherwise, the students’ affective filter will arise and prevent them from
acquiring the language effectively. The inclusion of television in the teaching process not only
helps learners to develop their language comprehension skills, but also allows them to gain
cultural awareness of the target language. Television comes with a visual effect that presents
authentic language as well as cultural references which helps learners to acquire the language
and its cultural aspects more effectively. In this regard, sitcoms are one of the most preferred
resources for language and cultural acquisition (Kozhevnikova, 2014). Their short time duration,
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in the 20-minute range, their entertainment,and their presence of authentic language and cultural
references can serve as an effective method/material for language learning purposes.
This field project reviewed current studies focusing on three main topics: (1) Krashens’
Affective Filter Hypothesis and its affect on the learners’ engagement in the classroom and
motivation to learn English, (2) the use of television, sitcoms as a tool for language learning, in
the classroom as a way of increasing students’ engagement and (3) the importance of culture to
language learning. The literature review pointed out that textbooks are not likely helpful for
students to develop their comprehension skills since most teachers use textbooks to teach
grammar rather than integrated skills, which leads to a lack of interest in language learning.
Creating an engaging and a motivational atmosphere in the classroom where the affective filter is
lowered can help learners to acquire the language actively. Therefore, teachers should integrate
their classroom with a variety of teaching methods/materials such as media, television and video
so that students can develop their comprehension skills as well as have an opportunity to gain
cultural awareness.
Regarding the issue of lacking an engaging and motivating atmosphere in ESL and EFL
classrooms, this project was designed as a handbook to illustrate how sitcoms can be used as an
effective method/material in the classroom. This handbook consists of a sample lesson including
a variety of activities that is based on an episode from a sitcom, Friends. There are two sections
in the handbook. The first section is called “Meet the Characters” which allows students to
become familiar with the characters and the plot. The second section focuses on integrated skills
which include listening/watching, vocabulary, reading, writing, and speaking. The purpose of
this project is to teach English in an engaging and motivating atmosphere where learners’
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affective filter is lowered. The inclusion of a variety of activities in the handbook not only helps
learners to develop their comprehension skills but also gain cultural awareness.
In conclusion, integrating sitcoms into ESL and EFL classrooms will help teachers to
create an engaging, comforting and motivating atmosphere. In turn, students will be able to learn
English in a way that reduces the burden of studying and level of anxiety as well as building
cultural competence.
Recommendations
The field project was designed as a handbook for using sitcoms, Friends, in ESL and
EFL classrooms. The purpose of this project is to create an engaging and motivating atmosphere
for the learners so that they can acquire the language effectively as well as gain cultural
competence. It is suggested that teachers review Chapter III Brief Description of the Project and
Its Development t o better understand the reasons why the material is significant to use and the
details on how the material is developed and used, including the selection of Friends over other
sitcoms and the purpose of each activity. The material is designed for high intermediate and
advanced students, however, it is also recommended for teachers to use this material for lower
level students with the appropriate modification of the material. For an effective and successful
result of the project, students are recommended to watch each episode of Friends with subtitles
since this will lower their affective filter.
There are two sections in the project that should be taught on different days. The first
section is “Meet the Characters,” which creates the opportunity for students to familiarize
themselves with the characters and the plot. The suggested instruction time for this section is 60
minutes. The second section has an emphasis on integrated skills and the suggested time for this
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section is 120 minutes. Instruction hours for both sections can be shortened and extended
depending on students’ needs. Integrated skills on the second section focus on the following:
listening/watching, vocabulary, reading, speaking and writing. Grammar and pronunciation
teaching is not covered in the material. Therefore, it is recommended that teachers support the
material with additional skills depending on students’ needs.
The handbook is designed as a model for teachers so that they can adapt the model to the
other episode of Friends or other sitcoms. It is suggested that this material is used as a part of the
curriculum during a semester to obtain better results from the students. There is a compiled list
of a study conducted by Espinar and Rodriguez (2019) explaining how sitcoms can be effective
classroom tools in order to improve learners’ language skills and cultural competence. The list
consists of Modern Family, The Big Bang Theory, That 70’s Show, Seinfeld, Black-ish, Master
of None, Episodes, Superstore, Man with a Plan, Catastrophe and How I Met Your Mother. I
believe this model can be applied to these sitcoms as well. In addition, this model can help
teachers to create an engaging, motivating and comforting classroom atmosphere for the students
so that they can develop their language skills and cultural competence effectively.
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Using Sitcoms in ESL/EFL: A Handbook for Using Friends in the Classroom
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NOTE FOR TEACHERS
This handbook is designed as a teacher’s guidebook about how to integrate sitcoms into
ESL/EFL classrooms. It intends to teach English in an engaging atmosphere as well as familiarize
the students with the American culture. This handbook consists of a variety of multiple intelligence
activities based on the very first episode of Friends.
First activity is ‘Meet the Characters’. It is suggested that students watch entire episode
without pausing to be able to familiarize themselves with the plot and the characters and complete
the activity accordingly. Instruction time for this activity is approximately 60 minutes.
Rest of the activities consist of the following: Before Watching, While Watching, After
Watching, Reading, Speaking, and Writing. Instructions are provided at the beginning of each
particular activity. It is suggested that first activity, Meet the Characters, and the rest of the
activities are taught on different days. Instruction time for this activity is approximately 120
minutes. Instruction hours, however, can be extended or shortened as necessary.
This handbook presents a collection of sample activities taken from a single sitcom
episode. It should be used as a reference for the development of activities from the other episodes
as well as the other sitcoms to the extent practicable. Although this handbook is designed for higher
intermediate to advanced levels of college and adult learners in ESL/EFL classrooms, teachers can
modify the material to be suitable for lower levels.
There are a number of ways to access the episodes of Friends. As of April 2020, Friends is
only available on the following online platforms: Amazon Prime and YouTube. Teachers can
purchase each episode or the season(s) as a whole. It will also be available on another streaming
platform, HBO Max, starting May 2020. Scripts of each episode can be accessed via the following
link: http://www.livesinabox.com/friends/scripts.shtml
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SAMPLE LESSON:
FRIENDS - SEASON 1 EPISODE 1
THE ONE WHERE MONICA GETS A
NEW ROOMMATE

Meet the Characters
Watch the episode. Write the name of each character in the box given
below the picture. Describe the personality of each character with one
sentence. Then, discuss with your partner.

3

5
4

2

6

1

Name

Personality

1
2
3
4
5
6

1

Before Watching
A. Warm Up
With a partner, discuss the following questions:
1. In your culture, when do people start living on their own? List the things
people generally do when they live independently.
2. What kind of qualities do you think can make a good friend who you can live
with?

B. Vocabulary Preview
Circle any words that you are not familiar with.
With a partner, discuss the meaning of the following words and
phrasal verbs. In what kind of situation do you think these vocabulary
words can be used? Give an example.
Ask out

Date

Drift apart

Fixate

Go out with

Go through

Hang out

Have crush

Hit on

Independence

Live off

Move out

2

While Watching - At the Café (00.48- 5.08)
A. Focus Questions
Think about these questions as you watch the episode and take notes
below.
1. Why does Ross sound unhappy?
2. Why does Rachel walk into the café with her wedding dress?
3. What does Monica mean by ‘Lincoln High survivor’ when she introduces
Rachel to her friends?

B. Comprehension Questions
Watch the scene again. Circle True or False for the following
statement about the scene.
1. Chandler talks about his dream.

True

False

2. Ross and Carol are moving in together.

True

False

3. Rachel likes to drink her coffee with milk.

True

False

4. Monica and Rachel know each other from High
School.

True

False

5. Monica was invited to Rachel’s wedding.

True

False

3

While Watching – At the Apartment (5.10 – 9.30)
A. Focus Questions
Think about these questions as you watch the episode and take notes
below.
1. What is Rachel discussing on the phone?
2. What does Chandler mean by ‘Dear Diary moment’?
3. Who is Monica introducing to her friends?

4

B. Multiple-Choice Questions
Watch the scene again. Circle the correct answer for each sentence
about the scene.
1. When Rachel talks to her father on the phone, everyone _________________
_____________________________
a. is moving the couch
b. is trying to help Ross to feel better
c. is watching a soap opera on TV
d. is cooking dinner
2. Who is going to be Monica’s new roommate?
a. Ross

c. Phone

b. Carol

d. Rachel

3. Why is Rachel breathing inside a paper bag?
a. She is scared of her decision about living on her own
b. She is afraid of going back to her home to get married
c. She is worried about finding a job
d. She is concerned about the fact that her family will not support her
decision
4. What does Monica mean by ‘stop hitting on her’?
a. an arrangement to meet someone in a particular place
b. to try to harm someone by doing something that will cause problems for
c. them
to make someone angry by saying offensive things
d. to try to start a conversation with someone that you are interested in
5. When Joey asks for her help, Phoebe ____________________
a. seems eager to help
b. rejects his offer to help
c. gets angry at his question
d. accepts his offer and meets them
5

While Watching – At Various Scenes (9.33 – 14.15)
A. Focus Questions
Think about these questions as you watch the episode and take notes
below.
1. What are they doing at the Ross’s apartment?
2. Where does Monica work? What does she do?

B. Sequence
Watch the scene again. Write the names of the characters (Chandler,
Joey, Rachel, Ross and Monica) based on a scene.
Then, put the scenes into the correct order with your partner by writing
numbers next to it. (The first and the last answers are given.)
Name of Characters
Order
§ ___Ross___, __Joey__, and ___Chandler___ are trying to assemble furniture.

__1__

§ ___________is spitting out her drink on her date.

_____

§ ___________ and ___________ seems tired and bored while _________ is still
talking about his life.

_____

§ ___________is talking on the phone at Monica’s apartment.

_____

§ ___________ is getting emotional while watching a movie.

_____

§ ___________ and Paul are eating at the restaurant and talking to each other.

_____

§ While ___ Ross ___ is looking out of the window, ___Rachel___ is staring out
of her window, too.
6

__7__

While Watching – At Various Scenes (14.16–22.35)
A. Focus Questions
Think about these questions as you watch the episode and take notes
below.
1. What does Rachel plan to do after she talks to Monica in the first scene?
2. What does everyone insist on Rachel doing?
3. What does Ross mean by ‘I just grabbed a spoon’ at the end of the scene?
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B. Fill in the Blanks
Watch the scene again. Fill in the blanks using the words in the box
below. (The first answer is given below.)

trained
ended up
being on your own on sale

anyway
aromatherapy

live off
getting married

Rachel: Guess what?
Ross: You got a job?
Rachel: Are you kidding? I’m __trained___ for nothing! I was laughed out of twelve
interviews today.
Chandler: And yet you’re surprisingly upbeat.
Rachel: You would be too if you found John and David boots _________, fifty percent off!
Chandler: Oh, how well you know me…
Rachel: They’re my new ‘I don’t need a job, I don’t need my parents, I’ve got great boots’
boots!
Monica: How did you pay for them?
Rachel: Uh, credit card.
Monica: And who pays for that?
Rachel: Um... my father.
Monica: Come on, you can’t ______________ your parents your whole life.
Rachel: I know that. That’s why I was _______________.
Phoebe: Give her a break, it’s hard __________________ for the first time.
Rachel: Thank you.
Phoebe: You’re welcome. I remember when I first came to this city. I was fourteen. My mom
had just killed herself and my stepdad was back in prison, and I got here, and I didn’t know
anybody. And I _________ living with this albino guy who was, like, cleaning windshields
outside port authority, and he killed himself, and then I found _______________. So, believe
me, I know exactly how you feel.
Ross: The word you’re looking for is _____________...
Monica: All right. You ready?
Rachel: I don’t think so.
Ross: Come on, cut. Cut, cut, cut, … All: Cut, cut, cut, cut, cut, cut, cut…
Monica: Welcome to the real world. It sucks. You’re going to love it.
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split it
ask you out

crash on
geeky

grabbed a spoon
vulnerability

crush on
put it back

Monica: Well, that's it. You want to ____________the couch?
Ross: No. No, I got to go home sometime.
Monica: You going to be okay?
Ross: Yeah.
Rachel: Hey Mon, look what I just found on the floor. What?
Monica: That's Paul's watch. You just _________________ where you found it. Oh boy.
Alright. Good night, everybody.
Ross and Rachel: Goodnight.
Ross: Hmmm., noRachel: SorryRoss: No no no, goRachel: No, you have it, really, I don't want itRoss: ______________?
Rachel: Okay.
Ross: Okay. You know you probably didn't know this, but back in high school, I had a major
_______________ you.
Rachel: I knew.
Ross: You did! Oh.... I always figured you just thought I was Monica's _________
older brother.
Rachel: I did.
Ross: Oh. Listen, do you think- and try not to let my intense _____________ become any
kind of a factor here- but do you think it would be okay if I _______________? Sometime?
Maybe?
Rachel: Yeah, maybe...
Ross: Okay... okay, maybe I will.
Rachel: Good night. Ross: Good night.
Monica: See you. Wait, wait. What's with you?
Ross: I __________________________.

9

After Watching
A. Matching
Write the letter of the correct vocabulary words that matches the
definition.
_____

1. to leave a place where you have lived before

_____

2. to invite someone to go out with you to a place such B. go out with
as a movie, a theater or a restaurant as a way of starting
a romantic relationship

_____

3. to spend time with somebody who you can have a
romantic relationship with

C. fixate

_____

4. to experience a difficult feeling or situation

D. hit on

_____

5. the ability to live your life without being helped by
others

E. ask out

_____

6. an arrangement to meet someone who you are
having a romantic relationship with

F. move out

_____

7. to think about something too much and find it hard
to stop

G. date

_____

8. to depend on someone to provide the money that
you need

H. go through

_____

9. to lose personal contact over time

I. live off

_____

10. to try to start a conversation with someone who
you are interested in

J. drift apart
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A. independence

B. Fill in the Blanks
Read each sentence below carefully. Fill in the blank with a word
shown below that completes the sentence. Some words can be used
twice, and they are shown next to the word.
living off

fixate on

independence (x2)

ask out

drifted apart

move out (x2)

go through

date

1. Jack’s brother is almost 30 and he is still _______________ his parents.
2. I and my cousin, Elizabeth, used to be best friends in high school but we
_______________ after we got married.
3. Our lease ends next month, so we will have to _______________ soon.
4. She has more _______________ since she left her parents’ home and
started to live on her own.
5. She starts to _______________ losing weight these days.
6. He had to _______________ a very difficult time after his company shut
down.
7. July 4th is _______________ Day for the United States of America.
8. This apartment’s rent increases every 6 months and therefore we decided
to _______________ and find more affordable one.
9. Sam decided to go on a blind ______________.
10. In the episode, Ross is planning to ______________ Rachel on a date
sometime.
11

C. Word Search Puzzle
Search and circle the hidden words in the puzzle below. The words go
forwards, backwards, vertically and diagonally.
INDEPENDENCE
LIVE OFF

M
O
V
E
O
U
T
I
B
T
D
X
Z
Y
K

E
C
N
E
D
N
E
P
E
D
N
I
D
Z
S

N
M
U
T
T
H
Q
A
N
K
V
R
Y
U
L

MOVE
OUT
DATE

Q
P
P
A
F
R
A
T
F
V
I
A
G
D
E

F
Q
F
X
C
C
N
F
U
F
P
Y
B
R
I

D
S
T
I
V
P
O
R
T
O
I
F
B
J
M

G
P
T
F
T
E
X
A
G
Y
K
F
T
M
U

FIXATE

GO OUT
WITH

GO
THROUGH

DRIFT
APART

HIT ON

ASK OUT

B
O
Y
M
V
M
P
J
O
G
S
S
U
T
D
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C
L
T
I
I
A
C
N
O
T
C
U
A
A
O

T
P
L
H
R
P
N
X
U
L
A
R
T
V
G

X
K
X
T
R
Z
U
W
T
G
R
E
U
D
L

T
X
X
N
N
O
G
N
W
E
L
X
J
U
W

F
T
A
E
I
C
U
E
I
U
B
N
U
J
R

D
G
I
D
F
O
A
G
T
D
T
A
F
P
D

T
E
P
N
O
T
I
H
H
H
M
B
B
B
P

D. Guess Who?
Read each statement below carefully and write the names of the
characters (Chandler, Joey, Rachel, Phoebe, Ross and Monica) next to
the sentence. Some characters are used twice. The highlighted words
shown in the sentences need two names.

The one who has just divorced.

___________________

The one who runs away from the wedding.

___________________

The one who is an actor.

___________________

The one who had a sad life as a teenager.

___________________

The ones who have been roommates for a while.

___________________

The one who is a cook.

___________________

The one who uses irony and sarcasm.

___________________

The one who has an unusual approach to calm
people.

___________________

The one who is going to start looking for a job.

___________________

The ones who are going to be new roommates.

___________________

The one who has a strange dream.

___________________
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Reading
Role-Play
Work in a group of 5. Guess who said the lines below from the episode
(Ross, Monica, Rachel, Joey and Phoebe). Then, act the scene out with
your group.
___________: Come on Daddy, listen to me! It’s like, all of my life, everyone has always told
me, 'You're a shoe! You're a shoe, you're a shoe, you're a shoe!'. And today I just stopped, and I
said, 'What if I don't want to be a shoe? What if I want to be a- a purse, you know? Or a- or a
hat! No, I'm not saying I want you to buy me a hat, I'm saying I am a hat- It's a metaphor, Daddy!
___________: You can see where he would have trouble.
___________: Look Daddy, it's my life. Well maybe I'll just stay here with Monica.
___________: Well, I guess we have established who is staying here with Monica...
___________: Well, maybe that's my decision. Well, maybe I don't need your money. Wait!!
Wait, I said maybe!!
___________: Just breathe, breathe... that's it. Just try to think of nice calm things...
___________: (Sings) Raindrops on roses and rabbits and kittens, bluebells and sleighbells andsomething with mittens... La la la la...something and noodles with string.
___________: I'm all better now.
___________: I helped!
___________: Okay, look, this is probably for the best, you know? Independence. Taking
control of your life.
___________: And hey, you need anything, you can always come to me. Me and Chandler live
across the hall. And he's away a lot.
___________: Stop hitting on her! It's her wedding day!
___________: What, like there's a rule or something?

14

Speaking
Pair Work
Discuss the following questions with your partner.
Name all the characters in the episode.
Together retell what the episode is about.
What part of the episode was the most interesting/the funniest/the saddest
to you?
Which character in the episode is the most like you? Choose a character
that you most want to be friends with. Why?

Individual/Group Work
As a group, choose one of the following topics listed below and circle it.
Compare your culture and American culture by taking notes below
individually. Then, discuss the list with your own group.
Wedding

Roommate
Divorce

Your Culture

Independence
Friendship

Similarities
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American Culture/Friends

Writing
Imagine that you are having the same experience as any of characters in
the episode. Choose one of the scenarios given below and write a short
paragraph by answering the following questions:
Scenarios:
Getting divorced
Running away from your own wedding and starting a new life
Getting a new roommate that you haven’t been in touch with for a while
Questions:
1.
2.
3.
4.

Describe what your experience is
Explain what your reaction would be
Explain what you would do differently and why
Explain if your action would be typical for someone from your culture

Make sure your paragraph has at least 10 sentences with 5 new vocabulary
words you have learned from this chapter.

Topic:
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Extension Activities
As a homework, choose one of the following topics below and write a
short paragraph:
Topics:
Write a letter to one of the characters in Friends, giving an advice about
their life.
Pick a scene from the episode and write a different ending to the scene.
Think of yourself as playing one of the characters in the episode and
describe how the character would be different from the existing character
in the episode.
Develop a character that would play in Friends. What would that
character be like? Describe the character and the personality by
considering your own cultural aspects.

Topic:
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Answer Key
While Watching - At the Café (p.3)
A. Focus Questions:
Answers may vary and can be one of the closest to the following:
1. He just divorced.
2. She run away from her wedding.
3. They went to high school together.
B. Comprehension Questions:
1. T

2. F

3. F

4. T

5. F

While Watching - At the Apartment (p.4-5)
A. Focus Questions:
Answers may vary and can be one of the closest to the following:
1. She is explaining why she run away from her wedding.
2. It is a moment that makes you so excited so that you want to start writing in your diary.
3. She is introducing her date, Paul.
B. Multiple-Choice Questions:
1. c

2. d

3. a

4. d

5. b

While Watching - At Various Scenes (p.6)
A. Focus Questions:
Answers may vary and can be one of the closest to the following:
1. They are trying to assemble his furniture and talking about his life.
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2. She is a cook and works at a restaurant.
B. Sequence:

§ ___Ross___, __Joey__, and ___Chandler___ are trying to assemble furniture.

__1__

§ ___Monica___is spitting out her drink on her date.

__4__

§ ___Chandler___ and __Joey___ seems tired and bored while __Ross__ is still
talking about his life.

__6__

§ ___Rachel___is talking on the phone at Monica’s apartment.

__3__

§ ___ Rachel ___ is getting emotional while watching a movie.

__5__

§ ___ Monica ___ and Paul are eating at the restaurant and talking to each other.

__2__

§ While ___ Ross ___ is looking out of the window, ___Rachel___ is staring out
of her window, too.

__7__

While Watching - At Various Scenes (p.7-9)
A. Focus Questions:
Answers may vary and can be one of the closest to the following:
1. She is going to look for a job.
2. They want her to cut all of her credit cards and take the responsibility of being independence.
3. It means take the opportunity/chance. He is ready to move on to a new relationship (with
Rachel).
B. Fill in the Blanks:
Answers are in the following order:
1. trained

5. being on your own

9. crash on

13. geeky

2. on sale

6. ended up

10. put it back

14. vulnerability

3. live off

7. aromatherapy

11. split it

15. ask you out

4. getting married

8. anyway

12. crush on

16. grabbed a spoon
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After Watching (p.10-13)
A. Matching:
1. F

2. E

3. B

4. H

5. A

6. G

7. C

8. I

9. J

10. D

B. Fill in the Blanks:
1. living off

2. drifted apart

3. move out

4. independence

5. fixate on

6. go through

7. Independence

8. move out

9. date

10. ask out

C. Word Search Puzzle:

M
O
V
E
O
U
T
I
B
T
D
X
Z
Y
K

E
C
N
E
D
N
E
P
E
D
N
I
D
Z
S

N
M
U
T
T
H
Q
A
N
K
V
R
Y
U
L

Q
P
P
A
F
R
A
T
F
V
I
A
G
D
E

F
Q
F
X
C
C
N
F
U
F
P
Y
B
R
I

D
S
T
I
V
P
O
R
T
O
I
F
B
J
M

G
P
T
F
T
E
X
A
G
Y
K
F
T
M
U

B
O
Y
M
V
M
P
J
O
G
S
S
U
T
D
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C
L
T
I
I
A
C
N
O
T
C
U
A
A
O

T
P
L
H
R
P
N
X
U
L
A
R
T
V
G

X
K
X
T
R
Z
U
W
T
G
R
E
U
D
L

T
X
X
N
N
O
G
N
W
E
L
X
J
U
W

F
T
A
E
I
C
U
E
I
U
B
N
U
J
R

D
G
I
D
F
O
A
G
T
D
T
A
F
P
D

T
E
P
N
O
T
I
H
H
H
M
B
B
B
P

D. Guess Who?:
1. Ross

5. Chandler and Joey

9. Rachel

2. Rachel

6. Monica

10. Monica and Rachel

3. Joey

7. Chandler

11. Chandler

4. Phoebe

8. Phoebe

Reading (p.14)
Answers are in the following order:
1. Rachel

5. Rachel

9. Phoebe

2. Ross

6. Monica

10. Monica

3. Rachel

7. Phoebe

11. Joey

4. Monica

8. Rachel

12. Monica
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13. Joey

Scripts
F.R.I.E.N.D.S. Season 1 Episode 1: The One Where Monica Gets a New Roommate
[Scene: Central Perk, Chandler, Joey, Phoebe, and Monica are there.]
Monica: There's nothing to tell! He's just some guy I work with!
Joey: C'mon, you're going out with the guy! There's got to be something wrong with him!
Chandler: So, does he have a hump? A hump and a hairpiece?
Phoebe: Wait, does he eat chalk?
(They all stare, bemused.)
Phoebe: I don't want her to go through what I went through with Carl- oh!
Monica: Okay, everybody relax. This is not even a date. It's just two people going out to dinner
and- not having sex.
Chandler: Sounds like a date to me.
[Time Lapse]
Chandler: Alright, so I'm back in high school, I'm standing in the middle of the cafeteria, and I
realize I am totally naked.
All: Oh, yeah. Had that dream.
Chandler: Then I look down, and I realize there's a phone... there.
Joey: Instead of...?
Chandler: That's right.
Joey: Never had that dream.
Phoebe: No.
Chandler: All of a sudden, the phone starts to ring, and it turns out it's my mother, which is veryvery weird, because she never calls me!
[Time Lapse, Ross has entered.]
Ross: (mortified) Hi.
Joey: This guy says hello, I want to kill myself.
Monica: Are you okay, sweetie?
Ross: I just feel like someone reached down my throat, grabbed my small intestine, pulled it out
of my mouth and tied it around my neck...
Chandler: Cookie?
Monica: (explaining to the others) Carol moved her stuff out today.
Monica: (to Ross) Let me get you some coffee.
Ross: Thanks.
Phoebe: Ooh! Oh! (She starts to pluck at the air just in front of Ross.)
Ross: No, no don't! Stop cleansing my aura! No, just leave my aura alone, okay?
Ross: I'll be fine, alright? Really, everyone. I hope she'll be very happy.
Monica: No, you don't.
Ross: No, I don't, to hell with her, she left me!
Joey: And you never knew she was a lesbian...
Ross: No!! Okay?! Why does everyone keep fixating on that? She didn't know, how should I
know?
Chandler: Sometimes I wish I was a lesbian... (They all stare at him.) Did I say that out loud?
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Joey: Alright Ross, look. You're feeling a lot of pain right now. You're angry. You're hurting. Can
I tell you what the answer is?
(Ross gestures his consent.)
Joey: Strip joint! Come on, you're single! Have some hormones!
Ross: I don't want to be single, okay? I just... I just- I just want to be married again!
(Rachel enters in a wet wedding dress and starts to search the room.)
Chandler: And I just want a million dollars! (He extends his hand hopefully.)
Monica: Rachel?!
Rachel: Oh God Monica hi! Thank God! I just went to your building and you weren't there and
then this guy with a big hammer said you might be here, and you are, you are!
Waitress: Can I get you some coffee?
Monica: (pointing at Rachel) Decaf. (to All) Okay, everybody, this is Rachel, another Lincoln
High survivor. (to Rachel) This is everybody, this is Chandler, and Phoebe, and Joey, and- you
remember my brother Ross?
Rachel: Hi, sure!
Ross: Hi.
(They go to hug, but Ross's umbrella opens. He sits back down defeated again. A moment of
silence follows as Rachel sits and the others expect her to explain.)
Monica: So, you want to tell us now, or are we waiting for four wet bridesmaids?
Rachel: Oh God... well, it started about a half hour before the wedding. I was in the room where
we were keeping all the presents, and I was looking at this gravy boat. This really gorgeous
Limoges gravy boat. When all of a sudden- (to the waitress that brought her coffee) Sweet 'n' Low?
- I realized that I was more turned on by this gravy boat than by Barry! And then I got really
freaked out, and that's when it hit me: how much Barry looks like Mr. Potato Head. You know, I
mean, I always knew looked familiar, but... Anyway, I just had to get out of there, and I started
wondering 'Why am I doing this, and who am I doing this for?'. (to Monica) So anyway I just didn't
know where to go, and I know that you and I have kind of drifted apart, but you're the only person
I knew who lived here in the city.
Monica: Who wasn't invited to the wedding.
Rachel: Ooh, I was kind of hoping that wouldn't be an issue... [Scene: Monica's Apartment,
everyone is there and watching a Spanish Soap on TV and are trying to figure out what is going
on.]
Monica: Now I'm guessing that he bought her the big pipe organ, and she's really not happy about
it.
Rachel: (on phone) Daddy, I just... I can't marry him! I'm sorry. I just don't love him. Well, it
matters to me!
Chandler: (re TV) Ooh, she should not be wearing those pants.
Joey: I say push her down the stairs.
Phoebe, Ross, Chandler, and Joey: Push her down the stairs! Push her down the stairs! Push her
down the stairs!
(She is pushed down the stairs and everyone cheers.)
Rachel: Come on Daddy, listen to me! It's like, it's like, all of my life, everyone has always told
me, 'You're a shoe! You're a shoe, you're a shoe, you're a shoe!'. And today I just stopped, and I
said, 'What if I don't want to be a shoe? What if I want to be a- a purse, you know? Or a- or a hat!
No, I'm not saying I want you to buy me a hat, I'm saying I am a ha- It's a metaphor, Daddy!
Ross: You can see where he'd have trouble.
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Rachel: Look Daddy, it's my life. Well maybe I'll just stay here with Monica.
Monica: Well, I guess we've established who's staying here with Monica...
Rachel: Well, maybe that's my decision. Well, maybe I don't need your money. Wait!! Wait, I
said maybe!!
[Time Lapse, Rachel is breathing into a paper bag.]
Monica: Just breathe, breathe... that's it. Just try to think of nice calm things...
Phoebe: (sings) Raindrops on roses and rabbits and kittens, (Rachel and Monica turn to look at
her.) bluebells and sleighbells and- something with mittens... La la la la...something and noodles
with string. These are a few...
Rachel: I'm all better now.
Phoebe: (grins and walks to the kitchen and says to Chandler and Joey.) I helped!
Monica: Okay, look, this is probably for the best, you know? Independence. Taking control of
your life.
Joey: (comforting her) And hey, you need anything, you can always come to Joey. Me and
Chandler live across the hall. And he's away a lot.
Monica: Joey, stop hitting on her! It's her wedding day!
Joey: What, like there's a rule or something?
(The door buzzer sounds, and Chandler gets it.)
Chandler: Please don't do that again, it's a horrible sound.
Paul: (over the intercom) It's, uh, it's Paul.
Monica: Buzz him in!
Joey: Who's Paul?
Ross: Paul the Wine Guy, Paul?
Monica: Maybe. Joey: Wait. Your 'not a real date' tonight is with Paul the Wine Guy?
Ross: He finally asked you out?
Monica: Yes!
Chandler: Ooh, this is a Dear Diary moment.
Monica: Rach, wait, I can cancel...
Rachel: Please, no, go, that'd be fine!
Monica: (to Ross) Are, are you okay? I mean, do you want me to stay?
Ross: (choked voice) That'd be good...
Monica: (horrified) Really?
Ross: (normal voice) No, go on! It's Paul the Wine Guy!
(There's a knock on the door and it's Paul.)
Monica: Hi, come in! Paul, this is... (They are all lined up next to the door.) ... everybody,
everybody, this is Paul.
All: Hey! Paul! Hi! The Wine Guy! Hey!
Chandler: I'm sorry, I didn't catch your name. Paul, was it?
(Shows Paul in) Two seconds.
Phoebe: Ooh, I just pulled out four eyelashes. That can't be good.
(Monica goes to change.)
Ross: So, Rachel, what're you, uh... what're you up to tonight?
Rachel: Well, I was kind of supposed to be headed for Aruba on my honeymoon, so nothing!
Ross: Right, you're not even getting your honeymoon, God. No, no, although, Aruba, this time of
year... talk about your- (thinks) -big lizards... Anyway, if you don't feel like being alone tonight,
Joey and Chandler are coming over to help me put together my new furniture.
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Chandler: (deadpan) Yes, and we're very excited about it.
Rachel: Well actually thanks, but I think I'm just going to hang out here tonight. It's been kind of
a long day.
Ross: Okay, sure.
Joey: Hey Phoebes, you want to help?
Phoebe: Oh, I wish I could, but I don't want to.
[Scene: Ross's Apartment, the guys are there assembling furniture.]
Ross: (squatting and reading the instructions) I'm supposed to attach a brackety thing to the side
things, using a bunch of these little worm guys. I have no brackety thing, I see no whim guys
whatsoever and- I cannot feel my legs.
(Joey and Chandler are finishing assembling the bookcase.)
Joey: (picking up a leftover part) What's this?
Chandler: I have no idea.
(Joey checks that Ross is not looking and dumps it in a plant.)
Joey: Done with the bookcase!
Chandler: All finished!
Ross: (clutching a beer can and sniffing) This was Carol's favorite beer. She always drank it out
of the can, I should have known.
Joey: Ross, let me ask you a question. She got the furniture, the stereo, the good TV- what did you
get?
Ross: You guys.
Chandler: Oh, God.
Joey: You got screwed.
[Scene: A Restaurant, Monica and Paul are eating.]
Monica: Oh my God!
Paul: I know, I know, I'm such an idiot. I guess I should have caught on when she started going
to the dentist four and five times a week. I mean, how clean can teeth get?
Monica: My brother's going through that right now, he's such a mess. How did you get through
it?
Paul: Well, you might try accidentally breaking something valuable of hers, say herMonica: -leg?
Paul: (laughing) That's one way! Me, I- I went for the watch.
Monica: You actually broke her watch?
[Scene: Monica's Apartment, Rachel is talking on the phone and pacing.]
Rachel: Barry, I'm sorry... I am so sorry... I know you probably think that this is all about what I
said the other day about you making love with your socks on, but it isn't... it isn't, it's about me,
and I just- (She stops talking and dials the phone.) Hi, machine cut me off again... anyway...
[Scene: Ross's Apartment; Ross is pacing while Joey and Chandler are working on some more
furniture.]
Ross: You know what the scariest part is? What if there's only one woman for everybody, you
know? I mean what if you get one woman- and that's it? Unfortunately, in my case, there was only
one woman- for her...
Joey: What are you talking about? 'One woman'? That's like saying there's only one flavor of ice
cream for you. Let me tell you something, Ross. There's lots of flavors out there. There's Rocky
Road, and Cookie Dough, and Bing! Cherry Vanilla. You could get them with Jimmies, or nuts,
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or whipped cream! This is the best thing that ever happened to you! You got married, you were,
like, what, eight? Welcome back to the world! Grab a spoon!
Ross: I honestly don't know if I'm hungry or horny.
Chandler: Stay out of my freezer! [Scene: A Restaurant, Monica and Paul are still eating.]
Paul: Ever since she walked out on me, I, uh...
Monica: What? What, you want to spell it out with noodles?
Paul: No, it's, it's more of a fifth date kind of revelation.
Monica: Oh, so there is going to be a fifth date?
Paul: Isn't there?
Monica: Yeah... yeah, I think there is. -What were you going to say?
Paul: Well, ever-ev-... ever since she left me, um, I haven't been able to, uh, perform. (Monica
takes a sip of her drink.) ...Sexually.
Monica: (spitting out her drink in shock) Oh God, oh God, I am sorry... I am so sorry...
Paul: It's okay...
Monica: I know being spit on is probably not what you need right now. Um... how long?
Paul: Two years.
Monica: Wow! I'm-I'm-I'm glad you smashed her watch!
Paul: So you still think you, um... might want that fifth date?
Monica: (pause)...Yeah. Yeah, I do.
[Scene: Monica's Apartment, Rachel is watching Joanne Loves Chaci.]
Rachel: Oh...see... but Joanne loved Chachi! That's the difference!
[Scene: Ross's Apartment, they're all sitting around and talking.]
Ross: (scornful) Grab a spoon. Do you know how long it's been since I've grabbed a spoon? Do
the words 'Billy, don't be a hero' mean anything to you?
Ross: You know, here's the thing. Even if I could get it together enough to- to ask a woman out,
who am I going to ask? (He gazes out of the window.)
[Cut to Rachel staring out of her window.]
[Scene: Monica's Apartment, Rachel is making coffee for Joey and Chandler.]
Rachel: Isn't this amazing? I mean, I have never made coffee before in my entire life.
Chandler: That is amazing.
Joey: Congratulations. Listen, while you're on a roll, if you feel like you got to make like a Western
omelet or something... (Joey and Chandler taste the coffee, grimace, and pour it into a plant pot.)
Although actually I'm really not that hungry...
All: Morning. Good morning.
Paul: (entering from Monica's room) Morning.
Joey: Morning, Paul.
Rachel: Hello, Paul.
Chandler: Hi, Paul, is it?
(Monica and Paul walk to the door and talk in a low voice so the others can't hear. The others
move Monica's table closer to the door so that they can.)
Monica: I had a great time last time.
Paul: Thank you! Thank you so much!
Monica: We'll talk later.
Paul: Yeah. (They kiss) Thank you. (Exits)
Joey: That wasn't a real date?! What the hell do you do on a real date?
Monica: Shut up and put my table back.
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All: Okay! (They do so.)
Chandler: All right, kids, I got to get to work. If I don't input those numbers, it doesn't make much
of a difference...
Rachel: So, like, you guys all have jobs?
Monica: Yeah, we all have jobs. See, that's how we buy stuff.
Joey: Yeah, I'm an actor.
Rachel: Wow! Would I have seen you in anything?
Joey: I doubt it. Mostly regional work.
Monica: Oh wait, wait, unless you happened to catch the Reruns' production of Pinocchio,
Chandler: 'Look, Geppetto, I'm a real live boy.'
Joey: I will not take this abuse. (Walks to the door and opens it to leave.)
Chandler: You're right, I'm sorry. (Burst into song and dances out of the door.) "Once I was a
wooden boy, a little wooden boy..."
Monica: So how you doing today? Did you sleep okay? Talk to Barry? I can't stop smiling.
Rachel: I can see that. You look like you slept with a hanger in your mouth.
Monica: I know, he's just so, so... Do you remember you and Tony DeMarco?
Rachel: Oh, yeah.
Monica: Well, it's like that. With feelings.
Rachel: Oh wow. Are you in trouble?
Okay. Okay. I am just going to get up, go to work and not think about him all day. Or else I'm just
going to get up and go to work.
Rachel: Oh, look, wish me luck!
Monica: What for?
Rachel: I'm going to go get one of those (Thinks) job things.
(Monica exits.)
[Scene: Iridium, Monica is working as Frannie enters.]
Frannie: Hey, Monica!
Monica: Hey Frannie, welcome back! How was Florida?
Frannie: You had sex, didn't you?
Monica: How do you do that?
Frannie: So? Who?
Monica: You know Paul?
Frannie: Paul the Wine Guy? Oh yeah, I know Paul.
Monica: You mean you know Paul like I know Paul?
Frannie: Are you kidding? I take credit for Paul. Before me, there was no snap in his turtle for
two years.
[Scene: Central Perk, everyone but Rachel is there.]
Joey: (sitting on the arm of the couch) Of course it was a line!
Monica: Why?! Why? Why, why would anybody do something like that?
Ross: I assume we're looking for an answer more sophisticated than 'to get you into bed'.
Monica: Is it me? Is it like I have some sort of beacon that only dogs and men with severe
emotional problems can hear?
Phoebe: All right, give me your feet. (She starts massaging them.)
Monica: I just thought he was nice, you know?
Joey: (bursts out laughing again) I can't believe you didn't know it was a line!
(Monica pushes him off of the sofa as Rachel enters with a shopping bag.)
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Rachel: Guess what?
Ross: You got a job?
Rachel: Are you kidding? I'm trained for nothing! I was laughed out of twelve interviews today.
Chandler: And yet you're surprisingly upbeat.
Rachel: You would be too if you found John and David boots on sale, fifty percent off!
Chandler: Oh, how well you know me...
Rachel: They're my new 'I don't need a job, I don't need my parents, I've got great boots' boots!
Monica: How'd you pay for them?
Rachel: Uh, credit card.
Monica: And who pays for that?
Rachel: Um... my... father.
[Scene: Monica and Rachel's, everyone is sitting around the kitchen table. Rachel's credit cards
are spread out on the table along with a pair of scissors.]
Monica: Come on, you can't live off your parents your whole life.
Rachel: I know that. That's why I was getting married.
Phoebe: Give her a break, it's hard being on your own for the first time.
Rachel: Thank you.
Phoebe: You're welcome. I remember when I first came to this city. I was fourteen. My mom had
just killed herself and my stepdad was back in prison, and I got here, and I didn't know anybody.
And I ended up living with this albino guy who was, like, cleaning windshields outside port
authority, and then he killed himself, and then I found aromatherapy. So, believe me, I know
exactly how you feel.
(Pause)
Ross: The word you're looking for is 'Anyway'...
Monica: All right, you ready?
Rachel: I don't think so.
Ross: C'mon, cut. Cut, cut, cut, ...
All: Cut, cut, cut, cut, cut, cut, cut... (She cuts one of them and they cheer.)
Monica: Welcome to the real world! It sucks. You're going to love it!
[Time Lapse, Rachel and Ross are watching a TV channel finishes it's broadcast day by playing
the national anthem.]
Monica: Well, that's it (To Ross) You are going to crash on the couch?
Ross: No. No, I got to go home sometime.
Monica: You be okay?
Ross: Yeah.
Rachel: Hey Mon, look what I just found on the floor. (Monica smiles.) What?
Monica: That's Paul's watch. You just put it back where you found it. Oh boy. Alright. Goodnight,
everybody.
(Monica stomps on Paul's watch and goes into her room.)
Ross: Mmm. (They both reach for the last cookie) Oh, noRachel: SorryRoss: No no no, goRachel: No, you have it, really, I don't want itRoss: Split it?
Rachel: Okay.
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Ross: Okay. (They split it.) You know you probably didn't know this, but back in high school, I
had a, um, major crush on you.
Rachel: I knew.
Ross: You did! Oh.... I always figured you just thought I was Monica's geeky older brother.
Rachel: I did.
Ross: Oh. Listen, do you think- and try not to let my intense vulnerability become any kind of a
factor here- but do you think it would be okay if I asked you out? Sometime? Maybe?
Rachel: Yeah, maybe...
Ross: Okay... okay, maybe I will...
Rachel: Goodnight.
Ross: Goodnight.
(Rachel goes into her room and Monica enters the living room as Ross is leaving.)
Monica: See ya.... Wait wait, what's with you?
Ross: I just grabbed a spoon. (Ross exits and Monica has no idea what that means.)
[Scene: Central Perk, everyone is there.]
Joey: I can't believe what I'm hearing here.
Phoebe: (sings) I can't believe what I'm hearing here...
Monica: What? I-I said you had aPhoebe: (sings) What I said you had...
Monica: (to Phoebe) Would you stop?
Phoebe: Oh, was I doing it again?
All: Yes!
Rachel: (walks up with a pot of coffee) Would anybody like more coffee?
Chandler: Did you make it, or are you just serving it?
Rachel: I'm just serving it.
All: Yeah. Yeah, I'll have a cup of coffee.
Chandler: Kids, new dream... I'm in Las Vegas. I'm Liza Minelli-

-End-
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