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CHAPTER 1
INTRODUCTION
Statement of the Problem
Since its founding, the United States has been a country of immigrants. English is
not the first language of the vast majority of immigrants, refugees, and asylees living in
the United States. In 2015, 64.7 million people ages 5 and older in the United States
spoke a language other than English at home, and more than 25.9 million people,
including both immigrants and U.S. natives, had limited English proficiency (Batalova &
Zong, 2016). The top six countries of origin for immigrants in the United States are
Mexico (12.2 million), China (2 million), the Philippines (1.9 million), India (1.6
million), Canada (1 million), and The Republic of Korea (1 million). As of 2106, the
United States accepted more refugees for resettlement than any other country in the world
(Migration Policy Institute, 2016). Although refugees make up a small portion of overall
migration into the United States, their needs as English language learners are intense and
it is crucial for their survival and well-being that they are met (International Organization
for Migration, 2013). In 2014, the top three countries of origin for refugees in the United
States were Myanmar, Iraq, and Somalia (Migration Policy Institute, 2015).
The role of teaching and learning culture has been a matter of interest for teachers
of English to speakers of other languages during the past half century. Since the
development of the concept of communicative competence, theorists and practitioners
have asked questions about the role of culture in the classroom. Dell Hymes (1972) called
attention to the need for incorporating the social rules of the use of language and
sociocultural knowledge in language teaching. Hymes insisted that language education
researchers derive this sociocultural knowledge from ethnographic investigations into
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specific cultural contexts. Cultural competence has been postulated as a necessary
empowering attribute of English-language teachers because it helps them recognize
differences among students from varying cultural backgrounds, adapt their teaching to
their students’ needs, and interact effectively with a range of cultural environments
(Lindsey, Nuri-Robins, & Terrell, 2009).
Culturally responsive teachers support learners by building bridges between their
own and their students’ knowledge and beliefs, both inside and outside of conscious
awareness. Teachers have the responsibility to ensure that students acquire the linguistic
and cultural knowledge and skills needed to succeed in English language learning
(Villegas & Lucas, 2007). Researchers in second language acquisition have criticized the
current use of an idealized native speaker as the source for social rules and cultural
appropriateness in English language teaching materials. These materials may not be
meeting the cultural needs of learners and may not be providing a sound basis for the
optimally effective teaching of English to speakers of other languages (Leung, 2005).
The teaching of English to speakers of other languages is not principally an
academic exercise although some adult English-language learners plan to attend
institutions of higher learning where academic language skills are required. Individuals in
the United States with limited English proficiency (LEP) are less educated and more
likely to live in poverty. Employed LEP men are more likely to work in construction,
natural resources, and maintenance occupations than English-proficient men. LEP
women are more than twice as likely to work in service and personal-care occupations
than English-proficient women (Batalova & Zong, 2016). English-language proficiency
is a set of interlocking skills individuals need when searching for a job or looking for
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better a job with more responsibility, higher pay, and better benefits. Also, Englishlanguage proficiency facilitates and provides more secure access to government services,
community resources, and information about one’s rights and responsibilities.
I believe it is a matter of social justice and equity for all English-language learners
in the United States, with or without legal status, to have access to the most efficient and
inclusive language learning environments. Teachers of English have a responsibility to
provide learners with information about the cultures of the United States and of the
communities in which they live as part of the acquisition of communicative competence.
Cultural competence is a prerequisite for appropriate and successful interactions with
various institutions and individuals. I do not believe that an exclusive focus on the culture
of the idealized native speaker of English in the United States provides the necessary
knowledge and language skills required by both native- or foreign-born adult Englishlanguage learners. What will allow speakers of other languages to navigate the challenges
of activities of daily living and negotiate the best possible outcomes for themselves and
their families in an English-language speaking environment? I see cultural competence as
an additional, necessary focus for language teaching and an adjunct to the goal of
communicative competence in the English-language classroom.
Purpose of the Project
The purpose of the field project is to provide suggestions for the inclusion of the
varied cultures of English-language learners as part of adult English-language programs
in multicultural classrooms at community colleges in the United States. The project will
provide practical activities, teacher development materials, and lesson plans
incorporating learners’ cultures, attitudes, and experiences.The target audience for the
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materials will be teachers serving immigrants, refugees, asylees, and long- and short-term
workers. The goal of the project is to provide teachers with tools to develop the
intercultural competence of learners as they travel the path to communicative
competence.
The project will provide opportunities for English language teachers to increase
their cultural sensitivity, thereby enriching both teaching and assessment practices in
multicultural/multilingual classrooms. The project will include materials and related
activities to explore issues of intercultural competence, the “ability to ensure a shared
understanding by people of different social identities, and their ability to interact with
people as complex human beings with multiple identities and their own individuality”
(Byram, Gribkova, & Starkey, 2002, p. 10). I will address both student achievement and
the acceptance and affirmation of students’ social and cultural identities by teachers and
fellow students.
Theoretical Framework
This field project is based on two theoretical frameworks: 1. Krashen’s Affective
Filter Hypothesis and 2. Byram’s Intercultural Communicative Competence.
Affective Filter Hypothesis
Krashen’s (1982) second language acquisition theory is based on five theoretical
concepts: the acquisition-learning distinction, the natural order hypothesis, the monitor
hypothesis, the input hypothesis, and the affective filter hypothesis. Although the field
project will focus on the application of the affective filter hypothesis, Krashen’s input
hypothesis is also an important theoretical component in as much as, according to the
theory, a strong affective filter reduces the amount of comprehensible input reaching the
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language acquisition centers of the brain and prevents language acquisition. The input
hypothesis states that comprehensible input should be at the level “i + 1,” defined as
target language that the learner would not be able to produce at that moment but can still
understand.
Krashen (1981) hypothesized that positive attitudinal factors encourage learners
to communicate with speakers of the target language thereby gaining the necessary input
for language acquisition to occur. Affective variables include the categories of
motivation, self-confidence, and anxiety. Learners vary in the strength or level of their
affective filters. Those with high or strong filters will acquire less of the language they
hear. This project will attempt to lower the strength of language learners’ affective filters
by honoring their cultures and worldviews. The target audience for this project is teachers
and learners in multicultural, multilingual classrooms in which the English language and
American and local community cultural practices are taught as necessary survival skills.
Adult immigrants and refugees bring with them explicit and implicit cultural beliefs and
practices. These beliefs and practices need to be included and honored in the classroom to
ameliorate feelings of anxiety, self-doubt, anger, or rejection which may be engendered
by an exclusive, uncritical focus on American values, standard English-language forms,
and restrictive notions of appropriate use.
Intercultural Communicative Competence
Byram (1997) developed principles for including intercultural communicative
competence (ICC) as a goal in foreign language teaching. He did not provide a detailed
discussion of teaching and assessing the particular language learners who are the subject
of this field project, adult English-language learners living in the United States. However,
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Byram’s stated intention was to write at a level of abstraction allowing for the application
of the principles of ICC by second-language teachers through amendments and
qualifications based on the needs of their students. For this field project, I will tailor the
principles of ICC for teachers of English to adult speakers of other languages in
multicultural/multilingual classrooms in the United States.
Byram (1997) argued that applying Hymes’ description of first language
acquisition to the objectives of foreign language teaching and learning is misleading
because “it implicitly suggests that foreign language learners should model themselves on
first language speakers, ignoring the significance of the social identities and cultural
competence of the learners in any intercultural interaction” (p. 8). He believed that
language teachers should focus not only be on preparing students to communicate
without mistakes but also on preparing them to engage in open communication and
develop intercultural awareness, taking into consideration the culture, values, and
behaviors of others.
Significance of the Project
Government agencies, educational institutions, and various stakeholders and
communities in the United States have varied expectations for immigrants, refugees,
international students, and guest workers. Many newcomers have limited Englishlanguage skills and teachers of English find themselves in multicultural and multilingual
classrooms where they are challenged to ensure that students succeed in acquiring
communicative competence. This project has as its overarching goal helping teachers and
students build solid foundations for the structures, knowledge, and skills required to meet
the demands of society.
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My proposed field project will assist teachers of English to speakers of other
languages in developing a heightened awareness of the roles of culture in the acquisition
of communicative competence. It is my hope that teachers will use the awareness and the
skills developed in the exercises and interactions presented in the field project to increase
their effectiveness by adapting materials and lesson plans to be more inclusive of
students’ cultural knowledge, skills, and awareness. The sample lesson plans will provide
teachers with guideposts for accessing more productive avenues for the inclusion of
students’ cultural capital in daily lesson plans.
Limitations of the Project
One of the limitations of this field project is that the target audience is restricted
to adult learners at the High Beginning and Intermediate levels; therefore, the project will
not be of benefit to lower level learners and will not be appropriate for higher level
learners who are likely to find the materials and activities simplistic and uninteresting.
Another limitation of the project is that the materials and activities will not include
references to the specific cultural backgrounds that languages learners bring to
multicultural classrooms. Teachers of English to immigrants, refugees, and asylees have
limited time and resources for additional tasks, but they will need to develop the
motivation to tailor these materials and activities to fit the needs of their students.
Definition of Terms
Communicative competence: Dell Hymes introduced this term based on the linguistic
notion of competence, a speaker-listeners’ knowledge of grammar and the ability to
produce grammatically correct sentences in contrast to performance, or the actual
utterances of speakers. Hymes was concerned with the study of contextualized speech
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and competence for use whereby a speaker knows how to use language appropriately in
specific social and cultural settings. (Johnson & Johnson, 1998).
Communicative language teaching: This concept is also known as the communicative
approach. It is a widely accepted approach and serves as an umbrella term for a number
of methods: task-based learning, community language learning, content-based instruction
and, to a lesser degree, Total Physical Response (Byram, 2000). The emphasis is on
teaching through meaningful interactive tasks in an attempt to promote authentic
communication in the target language. Language is often presented in classroom
activities regarding functions rather than grammatical categories.
Culture: As used by sociolinguistics and linguistic anthropology, the term refers to a set
of everyday practices and associated beliefs, ideas, and values that contribute to a sense
of identity and which must be learned by younger or newer community members. Culture
is broader than the high culture of art and literature and includes such everyday activities
as ways of speaking in specific social situations (Swann, Deumert, Lillas, & Mesthrie,
2004).
Cultural awareness: In connection with languages, cultural awareness is closely linked
with our current post-modern society with its interest in cultural difference and the
relationship to others, whether or not these differences among speakers are from a
national, ethnic, social, regional, or institutional point of view (Byram, 2000). Cultural
awareness has acquired significance in language teaching as a fundamental concept
which emphasizes both cultural insight and attitude and identity development.
Cultural capital: Cultural capital refers to individuals’ social assets including different
forms of knowledge, values, language, and meanings that they come to possess through
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their everyday living in specific social contexts. Language is a primary facet of cultural
capital, with certain types of language being more highly valued than others. The
valuation of an individual’s cultural capital by those in power directly affects one’s life
trajectory (Swann et al., 2004).
English as a lingua franca: English as a lingua franca refers to its use as a means of
communication between speakers of different languages. A lingua franca can be spoken
differently in different locations and by different individuals based on their ability to use
the language. Examples of contemporary lingua francas are Arabic, Mandarin, Hindi,
Swahili, and English (Wardhaugh & Fuller, 2015).
Intercultural competence: Intercultural competence is the ability of individuals to
interact in their own language with people from another country and culture (Byram,
1997). It is more complex than communicative competence as its focus is on establishing
and maintaining relationships rather than being limited to communicating messages or
exchanging information (Byram, 2000).
Intercultural communicative competence (ICC): ICC is the ability of individuals to
interact with people from another country and culture in a foreign language (Byram,
1997). Byram’s model of ICC is based on the interrelationship of three factors: skills,
knowledge, and attitudes. Also, an individual’s ICC develops through the acquisition of
four related competencies: linguistic, sociolinguistic, discourse, and intercultural.
Linguaculture: This term is used to describe the manner in which a language is learned
as a meaning-making cultural practice in a specific sociocultural context (Risager, 2007).
World Englishes: The concept of World Englishes refers to the spread of the English
language out of England to become the dominant language used throughout the world.
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Braj Kachru (1996) argued for a pluralistic, socially realistic view of the English-using
world, known as the Three Circles of English paradigm: an inner circle of the native
speaker varieties, an outer circle of the second language varieties, and an extended circle
of foreign language varieties. Kachru’s research showed it is irrelevant to judge the nonnative Englishes with reference to native speaker norms. World Englishes such as Indian
English, Nigerian English, and Singapore English are rule-governed systems, shaped by
processes of second language learning and multilingual creativity.
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CHAPTER II
REVIEW OF THE LITERATURE
Overview
Most immigrants, refugees, and asylees living in the United States are not native
speakers of English. The skills of speaking, reading, writing, and understanding spoken
English are necessary for the successful transition to life in the United States for those
coming from non-English-speaking countries. Acquiring communicative competence
does not mean attaining native-speaker fluency. The United States is a multicultural and
multilingual country, particularly in California where 44 percent of the population speaks
a language other than English at home (United States Census Bureau, 2015). Acquiring
the skills needed to communicate productively and promote self-empowerment calls for a
process for attaining intercultural communicative competence (Baker, 2012a). Englishlanguage learners, particularly recent arrivals, need an orientation to the cultural norms,
beliefs, and practices which, to a greater or lesser extent, characterize the individuals and
situations they are likely to encounter in activities of daily living (Yosso, 2005). These
interactions may be with government and other institutional workers providing assistance
or with various individuals placing demands on them. Workers in government agencies
and institutions expect a certain level of language skill and appropriate behavior during
these interactions. English-language learners will have many occasions to interact with
individuals at educational institutions, places of work, or other environments where
accommodations for the use of other languages may not be provided (Garrett &
Holcomb, 2005). English-language learners need language skills and cultural knowledge
to thrive. Insistence on acquiring a narrowly defined notion of culture perpetuates power
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differentials and exerts economic, social, and emotional dominance over the both
immigrants and natives (Yosso, 2005). Encouraging immigrants to maintain their cultural
practices and knowledge may serve to promote their well-being and empowerment as full
members of their local communities and, by extension, as full members of the wider
multiethnic community of the United States. Teachers of English to speakers of other
languages face challenges in providing immigrants and refugees with the ability to
engage with the individuals having explicit and implicit expectations for culturally
appropriate behavior and language proficiency (United Nations High Commissioner for
Refugees, 2009). They also face the challenge of doing so without rejecting or
diminishing the belief systems, attitudes, and languages which sustain immigrants and
make crucial contributions to the cultural mosaic which is the United States.
Review of the Literature
This field project takes its structure from the theoretical foundations of
intercultural communicative competence and the affective filter hypothesis. From these
perspectives, it is posited that including the cultures of learners in the classroom helps
them learn the English language and empowers them to interact effectively within the
norms of the community and from a position of strength grounded in their cultural beliefs
and values.
The literature review focuses on topics at the nexus of language and culture in
teaching English to speakers of other languages. First, the background for the inclusion of
culture in the language classroom is presented through a review of the works by pioneers
in the field of culture and language teaching, including Edward T. Hall (1959) on the
hidden aspects of culture in language, Dell Hymes (1972) on the connections between
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speech and social relations, and Canale and Swain (1980) on communicative competence
and second language teaching. A case study (Dytynyshyn & Collins, 2012) in an adult
second-language environment which looks at the development of intercultural
communicative competence among multiethnic learners is reviewed. Second, a
discussion of the affective filter in the classroom will briefly comment on the relevance
of Krashen’s Monitory Model for incorporating culture in the classroom and the role of
anxiety, motivation, and attitudes in learning. A study (Lin, Chao, & Huang, 2015) of
language learning anxiety was conducted in Taiwan among multi-level Japanese
language learners. The aim of the study was to assess methods of providing adequate
feedback and recognizing learners’ emotional states during the learning process. Third, a
review of the developments in the theory of language and culture pedagogy will highlight
the work of Claire Kramsch (2009) on the subjective aspects of language learning and
Karen Risager (2007) on the language-culture connection in language pedagogy. Fourth,
a discussion of intercultural communicative competence for learners and teachers
includes the results of research on the levels of awareness and acceptance of the
importance of culture in English-language classrooms by both learners and teachers. Will
Baker’s (2015) research study in Thailand on intercultural awareness in English-language
teaching from the perspective of English as a lingua franca and the complexities of local
cultures is reviewed A research study by Tony Young and Itesh Sachdev (2011) is
presented which looked at the knowledge and attitudes of language teachers about
intercultural communicative competence. Finally, some practical applications in teaching
culture and the English language are reviewed for the lessons learned from international
experiences in multicultural and multilingual classrooms. The works of Anthony
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Liddicoat and Angela Scarino (2013) on designing classroom interactions for
intercultural language learning, Gilberte Furstenberg (2010) based on the Cultura project
of MIT for intermediate level learners, and Will Baker (2012b) on e-learning and the
development of intercultural awareness are reviewed as rich sources of guidance for the
creation of instructional materials for teachers and learners. Also presented are the
practical guide for teachers on the development of intercultural competence in language
teaching (Byram et al., 2002) for use among European Union member nations and Melina
Porto’s (2010) concrete proposals for raising language educators’ awareness of culturally
responsive literacy education.
Background for the Inclusion of Culture in the Language Classroom
Edward T. Hall (1959), anthropologist and cross-cultural researcher, influenced
the development of intercultural communication as a research topic by introducing
nonverbal aspects of communication to the study of language and investigating
communication between members of different cultures, most famously in his book The
Silent Language. Hall (1989) offered a way of visualizing what we mean by culture
through his Iceberg Theory, contrasting culture at the surface or conscious level (food,
language, and festivals) with the deep or unconscious level (beliefs, values, perceptions).
The deep, hidden aspects of culture are responsible for misunderstandings and can lead to
stereotyping and prejudice and need to be addressed in the multiethnic, multilingual
English-language classroom.
As part of the resurgence of the progressive movement in education in the 1970s,
Hymes (1972) presented a cogent rebuttal to Chomsky’s (1966) narrow concept of
linguistic competence and his theory of universal and generative grammar based on an
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idealized native speaker of a language. Hymes pioneered the study of the connection
between speech and social relations and brought performance from the periphery (to
which Chomsky had relegated it) to the center of linguistic inquiry. Building on Hymes’
work, Canale and Swain (1980) suggested that communicative competence is based on
three areas of knowledge and skills: grammatical competence, sociocultural competence,
and strategic competence. Their work provided the theoretical basis for the study and
practice of communicative competence as a goal of language teaching and contributed to
the development of communicative language teaching.
Byram (1997) expanded the notion of communicative competence through the
concept of intercultural communicative competence, which he described as the ability of
a non-native speaker to interact with native speakers of that language. For Byram,
successful intercultural communication is dependent on an understanding of how what
one says will be interpreted in another cultural context and on an ability to adopt the
perspective of the listener who embodies that culture. Dytynyshyn and Collins (2012)
conducted a case study of the treatment of culture and the development of intercultural
communicative competence in a class of adult English language learners from a variety
of linguistic and cultural backgrounds, including 12 countries of origin and nine
languages. The study examined how one particular teacher included culture in the
classroom and how far her practices promoted intercultural communicative competence.
The analysis of the transcripts of the complete 36-hour course looked at the presentation
of the host (Canadian) culture and the teacher’s primary approach to culture. The results
showed the teacher emphasized cultural adaptation and commonality across cultures,
promoting trust among those normally seen as “other.” However, the teacher did not
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capitalize on failures of communication as opportunities to facilitate learners’
intercultural communicative competence.
The Affective Filter in the Classroom
The affective filter hypothesis is an attempt to address factors such as the anxiety,
self-confidence, motivation, and emotional well-being of language learners. Activities
and lessons for adult learners of English which lower levels of anxiety and emotional
shutdown, anger, frustration, and feelings of powerlessness are thought to promote
language acquisition. The potential exists for feelings of sadness on the part of learners
from such sources as traumatic experiences, lowered socioeconomic status, and the
effects of culture shock (Kim, 2016). Awareness of these potential negative emotions is
the starting point for creating a safe classroom environment, reducing the strength of the
affective filter, and benefiting learners.
The affective filter hypothesis as presented by Krashen (1981) in his Monitor
Model for second language acquisition is a metaphoric barrier between the flow of
comprehensible input and what Chomsky (1966) described as a genetically determined
language acquisition device located somewhere in the brain. These concepts are unproven
and subsequent theoretical work on language acquisition has focused on the
communicative and interactionist aspects of language, but emotion, attitude, and
motivation remain key components of language acquisition theory and practice. Learner
anxiety has been investigated as an aspect of learner personality and whether it is a
permanent feature or dependent on particular situations and circumstances. A certain
level of anxiety may be helpful. Facilitative anxiety is thought to be at the right level of
discomfort to prompt active participation in learning activities without being debilitating
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(Spielmann & Radnofsky, 2001). Identity and group identification are also factors which
can affect motivation, attitudes, and one’s sense of well-being and comfort in the
classroom.
A study (Lin et al., 2015) of 100 college students learning Japanese in Taiwan
investigated language learner anxiety looked at improving students’ interest in language
learning and providing adequate feedback through recognizing their emotional states
during the learning process. Students’ learning levels ranged from beginners to collegelevel Japanese-language majors. The researchers implemented a computer teaching
system and facial recognition software to assess learners’ emotional states in real-time
during language learning sessions. They surveyed the students using the Foreign
Classroom Anxiety Scale to determine their levels of anxiety. This research study was
interested in the kinds of learners who have anxiety, the ways learners reduce anxiety, the
usability of their computer learning system, and whether the system helps learners to
maintain a positive mood or improve negative emotions. Thirty percent of the
participants were assigned to the computer learning system. The study found that half the
participants in the computer learning module had language learning anxiety, compared
with 77 percent in the control group. Also, they found no correlation between language
anxiety and language learning level, suggesting that anxiety can occur at any point in the
language learning process.
Developments in the Theory of Language and Culture Pedagogy
Kramsch (2009) shifted the focus of research on language learning from
mastering the rules of grammar to expressing ones’ aspirations, awarenesses, and
psychological conflicts in a new language. When these communicative practices are freed

20
from the norms of the learners’ first and second languages, they can be capitalized on by
teachers as a gateway to the subjective dimension of language learning. Risager (2007)
uses the term linguaculture to highlight the language-culture connection and language as
a cultural practice which carries with it various types of meaning. She distinguishes three
dimensions of the study of language and culture: the semantic and pragmatic, the poetic,
and identity. The semantic and pragmatic dimension looks at which distinctions are
obligatory and which are dependent on social conditions and personal interpretation. The
poetic dimension exploits a language’s phonological and syllabic structure, for example,
in rhymes and relating speech to writing. The identity dimension explores what
sociolinguists call social meaning. Social meaning is conveyed by using language in a
specific way, such as an accent, thereby making it possible for others to identify you
through their background knowledge and attitudes about your accent. These theoretical
constructs suggest that promoting the acceptance of the various cultures and languages
present in the English-language classroom and the honoring of individual variation in
lived experience from multiple perspectives may provide learners the opportunity to
develop the skills required to function well in a new cultural and linguistic environment.
In creating his definition of culture in language teaching, Patrick Moran (2001)
added the dimensions of persons and communities to the three proposed by earlier
researchers, i.e., products, practice, and perspectives. Regarding linguistic knowledge and
practice, these three dimensions relate, respectively, to syntax, semantics, and pragmatics.
Moran developed a system from the functional view of language to engender students’
cultural experiences in the classroom. His system utilizes a recurring cycle of
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participation (knowing how), description (knowing about), interpretation (knowing why),
and response (knowing oneself).
Intercultural Communicative Competence for Learners and Teachers
Lessons for teaching English to immigrants in multilingual and multiethnic
classrooms in California are found in studies of the globalization of the teaching and
learning of the English language, including the application of research findings from the
study of World Englishes, English as an international language, and English as lingua
franca. Will Baker (2009) conducted research in Thailand on the use of English as a
lingua franca and intercultural awareness in English-language teaching. The data sources
were recordings of Thai undergraduate students engaged in intercultural communication
in English with other non-native speakers and interviews with participants. The research
analyzed the recordings, supplemented by a survey, diaries, observations, and documents
from the research site. The data revealed that the ability of participants to negotiate,
mediate, and adapt to emerging communicative practices was at least as important for
communication in English as systematic knowledge of language and the specific
relationships to other cultures. He found the current predominant focus of Englishlanguage teaching remains a fixed linguistic code based on a narrow interpretation of
communicative competence. The implications for teaching English for intercultural
communication suggested as the results of the study include that cultural awareness,
language awareness, and accommodation skills are as relevant to language teaching as
the more traditional areas of language proficiency such as vocabulary and grammar.
Based on his research, Baker (2015) proposed themes for language teaching detailing
opportunities for the development of intercultural communicative competence, including
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exploring the complexities of local cultures, exploring cultural representations in the
media and arts, and making use of cultural informants.
Teachers of English to speakers of other languages are constrained in their ability
to include activities related to learners’ cultures by their tightly constructed classroom
schedules. Young & Sachdev (2011) found a disparity between English-language
teachers’ attitudes and beliefs about intercultural communicative competence (ICC) in an
international study of experienced teachers in the United States, the United Kingdom, and
France. Participants in the study reported that ICC was given little emphasis and
identified a lack of support in their schools for efficient and appropriate approaches to
culture learning in textbooks and institutional syllabi. The teachers were all in private,
adult language schools and the classrooms in the United States and the United Kingdom
were multiethnic and multilingual. Most teachers in the study reported belief in and
support of the relevance of interculturality—the interaction of people from different
cultural backgrounds using authentic language appropriately in a way that demonstrates
knowledge and understanding of the cultures—in their work and characterized good
learners and teachers as exhibiting high intercultural competence. Lesson plans and
activities for English-language teachers related to ICC would need to be operationalized
with minimum disruption in the flow of classroom activities to maximize opportunities
for the inclusion of the cultures of learners in daily lesson plans.
Practical Applications for Teaching Culture and the English Language
Liddicoat and Scarino (2013) drew on recent conceptualizations of culture in the
fields of anthropology and sociology to show that language teaching and learning require
more nuanced understandings of the nature of culture and the ways cultures are
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investigated in the language classroom than are currently applied. Their approach focused
on meaning and the recognition that learners bring more than one language and culture to
the process of meaning-making. They presented language education and culture based on
national attributes, societal norms, symbolic systems, and practices. Liddicoat and
Scarino designed classroom interactions and experiences for intercultural language
learning which expand the notions of task-based learning. Also, they provided guidelines
for assessing currently available textbooks for the inclusion of the target-language culture
and suggestions for resources based on the dynamic interaction between the resources,
their use, and the learning they are designed to produce. The proposed interactions and
experiences for English-language learners include the following: the purpose of the task;
the context of the task and the role of participants and their relationship to each other; the
process of interaction and interpretation of the interaction; the products or actions
resulting from the interaction; and the aspects of culture and language learners are invited
to reflect upon. Reflection is seen as important because “the process of communicating
and learning to communicate leads to awareness of both the use and learning of language
within an intercultural perspective” (p. 68).
Furstenberg (2010) made culture the core of foreign-language teaching as a result
of his growing realization that globalization means that students will work and interact
with people of diverse cultures and will need to communicate effectively across not just
linguistic but also cultural boundaries. Such are the everyday realities for the multiethnic
adult students in English-language classrooms in California today. Furstenberg describes
the key components of the project developed by the Massachusetts Institute of
Technology, known as Cultura, which enabled students to access and understand the core
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invisible aspects of a foreign culture, i.e., the attitudes, beliefs, and values that underlie
that culture. Cultura (Massachusetts Institute of Technology, 2017) is a rare example of a
course in intercultural awareness designed to include Intermediate level English-language
learners. Most programs for the development of ICC are at an advanced level and based
on teaching English as a foreign language. The project highlights the central role played
by Internet-based technology in providing a path for student to develop an in-depth
understanding of another culture. This approach upends the usual question of how to
include culture in a language course by asking “What is the place of language in such a
culture-based course?” (p. 331). Furstenberg suggested a holistic approach to teaching
culture in the language classroom by using a process akin to acculturation itself. That is,
by not separating the components of cultural products (tangible or intangible creations),
practices (patterns of social interaction), and perspectives (philosophical perspectives,
meanings, attitudes, values).
Baker (2012b) conducted a study on the use of e-learning of intercultural
awareness in a higher-education setting in Thailand. The online course ran for ten weekly
sessions comprised of interactive activities students could complete in 30 minutes each, a
discussion forum, and live chat sessions. Students were asked to keep a learning journal
to record their experiences. Weekly student tasks included writing their definition of
culture based on definitions provided in the online activities, discussing their experiences
of stereotyping of their culture and any stereotypes they may have had about other
cultures, and exploring the variety and complexity of different dialects of their first
language. The project demonstrated that an online course could build knowledge and
understanding of intercultural communicative competence and the ease with which online
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learning can link students and teachers around the world with representatives of many
different cultures. Both students and teachers expressed positive attitudes toward the
course, although some students reported that given a choice they would prefer a face-toface course.
The lessons learned from research on language and culture are a rich source of
new perspectives and guidance in the creation of instructional programs for language
teachers. Internationally, the Council of Europe, the continent’s leading human rights
organization, developed practical proposals to incorporate communicative competence
and intercultural competence as core components of language teaching across borders in
Europe. Their goal is to enable teachers to prepare students to interact with people of
other cultures and to understand and accept them as individuals with their perspectives,
values, and behaviors (Byram et al., 2002). Porto (2010) developed a sequence of tasks
for language educators designed to encourage the development of an understanding of the
underlying social, cultural, and language networks of their learners and to facilitate a
congruence between what content is taught, how it is taught, and students’ ability to
learn. Exercises included reflections on what culture means and how it permeates
teachers’ lives and the lives of their students. Teachers reflect on the notion of culture in
relation to the concept of culturally responsive literacy education based on a quote
relating to Edward Hall’s Iceberg Theory of culture. In small groups, teachers are asked
to explore what culture means, the ways in which it suffuses their lives, and why it is
relevant to the teaching profession.
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Summary
The first section of this review of literature covered the foundational works on the
inclusion of culture in the language classroom, including Byram’s work on developing
the concept of intercultural communicative competence (ICC) which moved beyond
dependence on native speaker norms which came to be seen as insufficient guidance in
operationalizing an intercultural approach to language teaching and learning. A case
study of a teacher in a multicultural, multiethnic English-language classroom found that
trust among learners in the class could be fostered through emphasizing the
commonalities across cultures. The researchers noted that the teacher did not capitalize
on addressing failures in communication across cultures and suggested that this was a lost
opportunity to promote ICC.
The second section discussed the role of the affective filter in language learning
and the proposal that teachers need to take the emotional well-being of learners into
consideration as a contributing factor in the ability to acquire language efficiently. A
study of anxiety among foreign language learners in Taiwan looked at the feasibility of
using computer-based learning techniques and facial recognition software to provide realtime feedback on learners’ emotions. Researchers found that learners at all levels of
proficiency can experience language learning anxiety and that providing immediate
feedback to students may help them overcome the effects of high levels of anxiety on
language learning.
The third section covered the literature on the theory of language and culture
pedagogy which highlighted the language-culture connection and explored the dimension
of identity and the social meaning of communication. The theories suggested that
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honoring the various cultures and languages present in the multicultural classroom is a
necessary precondition for learners to develop the communicative skills needed to
function well in a new cultural and linguistic landscape.
The fourth section of this review was concerned with research into the relevance
of intercultural communicative competence for teachers and learners. Two studies looked
at teaching intercultural communicative competence through the use of English as a
lingua franca in Thailand. The results suggested that in addition to the traditional aspects
of language proficiency, cultural awareness is relevant to teaching English to speakers of
other languages. A third study reported on English-language teachers’ knowledge of and
attitudes toward intercultural communicative competence in adult, multiethnic
classrooms. Most teachers expressed belief in and support of the importance of
intercultural aspects of language teaching but reported little institutional support for
appropriate approaches to including culture learning in textbooks and syllabi.
The final section presented practical applications for teaching culture and
language in teacher training and classroom materials and activities. Classroom interaction
and experiences were presented through a variety of methods including task-based
learning, the use of internet technology, holistic approaches, online courses, and exercises
for teacher reflection on what culture means to them and how it influences all aspects of
their lives and the lives of their students.
This field project will use the lessons learned from the study and practical
applications of intercultural communicative competence to build a set of lessons which
include the cultural assets of learners on a daily basis in the multicultural and multiethnic
environments. Adult immigrants and refugees have the need for safety and comfort in
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English-language classrooms and this field project will contribute to meeting these needs.
Cultural inclusiveness is an important facilitating factor in the acquisition of
communicative competence and the intercultural knowledge, behaviors, and attitudes
necessary to thrive in a new and challenging environment.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT

Description of the Project
This field project will consist of five units based on a holistic cultural approach to
teaching and learning English as a second language (ESL). The inclusion of the cultural
topics will be accomplished through honoring learners’ home cultures, demonstrating
different ways of learning, and encouraging teachers and learners to appreciate cultural
and other existing strengths in the teaching and learning process. The unit lesson plans
will emphasize the values of individual and cultural diversity although this does not mean
solely focusing on the positive aspects of the learner’s culture. The learning process will
be holistic as the learner will be encouraged to include their thoughts, feelings, and
behaviors and challenged in these different learning venues. The learning process will
provide a safe and nurturing environment in which learners can develop perspectives and
communicate their thoughts and feelings in English.
This field project and its units will focus on teaching English to students of
Southeast Asian cultures. However, the cultural strength-based principles can be applied
to students of other cultures and countries.
The two units are designed as one 90-minute class per week over a period of two
weeks. The units are intended for adult high beginning and above level students. The
students may aspire to continue in tertiary education or pursue jobs where they will have
to read, write, understand, and speak English.
My project is organized in the following units with learning content based on an
approach that responds to and utilizes learners’ cultures. The development of
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communicative competence in the classroom incorporates the learner’s cultural
experience.
Unit 1: “Who am I culturally?” This unit facilitates students’ understanding that
he or she already has the content to communicate and has been primed for the learning
through his or her lived experience. Students will be allowed to apply culture broadly or
refer to specific aspects of their cultural self, such as ethnicity, gender, social class, and
religion. Teachers will be encouraged to introduce their own thoughts on culture to the
class and to use the questions provided to elicit responses from students on their cultural
experiences.
Unit 2: “What I like most about my culture?” This unit allows for a more personal
engagement and affective component in the ESL learning process. It will help students to
present their feelings, thoughts, beliefs based on their culture. Students will be
encouraged to reflect on their culture and be proud of who they are.
The following three units are proposed for a future project.
Unit 3: “Do I have problems with my culture?” This unit takes the affective
component further. This unit is likely to create discussion, dissent, discomfort, and
varying perspectives—and communication among their fellow classmates. Students will
learn different ways to communicate in the context of their culture and that of their
classmates.
Unit 4: “What cultural activity have I just participated in?” This unit incorporates
learner’s social rules and cultural activities as well as learning ESL behaviorally.
Students will be performing a cultural activity of the student’s (or small group of 2-3
students) choice outside the class and communicate the activity to classmates. It is
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anticipated that the classmates of the same culture are likely know about the given
activity and can participate in the communication process.
Unit 5: “How do I relate to this experience of learning English?” This unit
highlights that teaching and learning ESL is not solely an academic exercise. It is about
inviting the English language into the student’s home culture and using the English
language to engage in new experiences. Students will be encouraged to process their
experience in this course and to provide suggestions for their continuing education in
ESL and for other ESL learners in their culture.
Development of the Project
I chose this field project because of my interest in diverse ways people teach and
learn across countries and cultures, my experience with individuals from many different
cultures in my personal life and multicultural English-language classrooms, and my
enthusiasm to learn about different worldviews and ways of living. My undergraduate
degree is in anthropology, and my worldview has been influenced by the study of the
cultures of present-day societies and of the archaeological reconstructions of ancient
societies through their cultural artifacts and various ways knowledge is transmitted.
I began taking courses in teaching English to speakers of other languages in
preparation for moving overseas with the goal of working in Singapore and Myanmar and
possibly in other Southeast Asian countries. I wanted to live in Southeast Asia because of
my interest in Buddhism and Buddhist culture and art as well as other religious and
spiritual traditions which I experienced in Myanmar, Thailand, Cambodia, Indonesia, and
Malaysia. Also, I became fascinated with Singapore as a multicultural, multiethnic, and
multilingual experiment in building a new nation. I knew it was possible to obtain a job
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and a work visa as a teacher of English in countries where the English language is often a
prerequisite for higher education, professional employment, and international travel and
business.
What started as a purely practical decision became a passion for me and
reawakened many aspects of my interest in culture and language which I had relegated to
distant memory. My experiences interviewing recently arrived refugees from Myanmar
allowed me a close-up view of their struggles, successes, and their continuing need for
improvements in English-language proficiency. Their stories were inspiring and heartbreaking in equal measure, and I came to believe in the importance of honoring the
cultural heritages of refugees, asylees, and immigrants as a source of strength, emotional
support, and self-confidence. Immigrants to the United States have cultural, religious, and
linguistic resources which can and should be used to develop and maintain their wellbeing and facilitate their acquisition of the English language.
I believe that I cannot provide instruction in the English language based on the
culture of an idealized native speaker of English. Our multicultural world, particularly in
California, calls for a multicultural approach to language and culture learning. This field
project will provide practical ways of honoring the cultures of learners by including
multiple cultures in lessons, activities, and exercises. The goal is to increase the cultural
awareness of teachers and students, and most importantly, integrate the learner’s
culture—what the learner already knows, feels, and the experiences he or she has lived.
In other words, my project is to find and apply what is within the person as a cultural
being and, in the case of refugees and other immigrants, what they brought from the “old
country.” Immigrants to the United States have a need to understand the linguistic and
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cultural expectations of their new environment. The cultural heritages of English
language learners can facilitate the acquisition of the necessary knowledge, behaviors,
and language proficiency from a position of strength.
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INTRODUCTION
INTENDED AUDIENCE AND USE
v Teacher guide for ESL education in the US integrating culture and
language learning
v For intermediate and above level ESL students who will be continuing
their education or entering employment
v Class size: 10-12 students
v Class period: 90 minutes once a week
These lessons focus on:
ü Verbal communication
ü Students from Southeast Asian cultures

WHY LEARN THROUGH YOUR
CULTURAL EXPERIENCE?
All humans have cultures. We
live it—culture is a part of us. This
course uses what students already know
as a starting point to learn English.
Students will supply the content and
the teacher will assist language
acquisition in the process of
communicating that content.
Integrating cultural experience also
allows a holistic process encompassing
cognitive, affective, and behavioral
learning of a second language.
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OBJECTIVES
To relate and apply one’s own cultural beliefs, practices,
and lived experience in the learning process

To communicate in five basic styles: expository,
persuasive, critique, descriptive, and narrative

To engage in critical self-reflection before, during, and
after classroom interactions

To develop confidence in English-language use in social
settings and for life-long learning

Vintage photographs from Singapore National Museum, Singapore

TIPS FOR TEACHERS – for all units
ü Emphasize that there are no right or wrong answers.
ü Be aware of emotional reactions and allow time for processing.
ü Summarize class participation for the students.
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UNIT 1: “WHO AM I CULTURALLY?”
TEACHER GUIDE
1. Introduce the concept of cultural identity with the INTRODUCTION TO
CULTURAL IDENTITY handout and facilitate discussion. (See
DISCUSSION GUIDE 1.)
2. Hand out the CULTURAL IDENTITY CHART and review via
PowerPoint presentation. Have one student or two students read
the instructions aloud; provide clarification for students’ questions.
3. Inform students that they are not limited by the categories. For
example, “If you don’t identify yourself by any religion, then write
in something else. For example, “If you identify as belonging to a
certain generation, then write in generation.”
4. Have students work on the CULTURAL IDENTITY CHART.
5. Have students work in pairs or small groups to discuss and
compare their cultural identities. (See DISCUSSION GUIDE 2.)
6. Provide additional information on cultural identity by showing THE
COMPLEXITY OF IDENTITY: WHO AM I? video.
7. Introduce how different identities interact with the INTERSECTION
OF IDENTITIES

handout. (See DISCUSSION GUIDE 3.)

8. Show the CULTURAL IDENTITY IN AMERICA video to prompt further
discussion on cultural identity from the students’ perspectives and
broad American cross-cultural perspectives. Elicit reactions and
facilitate discussion. (See DISCUSSION GUIDE 4.)
9. Give homework on “My Cultural Identity” in expository format.
(See HOMEWORK.)
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UNIT 1: “WHO AM I CULTURALLY?”

TIPS FOR TEACHERS
ü In this unit, guide students to give facts or information rather
than tell a story or give opinions about cultural differences or
similarities. At this stage, students do not need to defend their
culture or persuade others to appreciate their culture.
ü Start by asking for a single word or phrase that students feel
most identifies them.
ü Highlight that there are no right or wrong answers.
ü Point out expository style of communication.

Burmese boys’ Buddhist rite of passage ceremony, Yangon, Myanmar

44

STUDENT GUIDE
1. Teachers can guide students in improving speaking skills.
2. Provide strategies and things to think about:
a. Do not worry about making mistakes
b. Keep talking
c. If you talk to people, they will talk back to you
d. If you know you will have to talk to someone about
something, then plan what you are going to say
3. Encourage students to get as much practice speaking as possible
by doing the following during whole class lessons:
a. Ask and answer questions in class
b. Think what answer you want to give
c. Try to answer all the teacher’s questions in your head
d. Find the words that you need
4. Encourage students to be proactive about how often and where
they find opportunities to practice speaking English
a. If you work in a group of native speakers of English, don’t
let them do all the talking
b. Ask to sit next to a student who is not from your native
country
c. Try to make some friends who don’t have the same native
language
d. Talk to your parents in English; for example, to summarize
a story or a class project
e. Talk with your teachers after class and at lunch time or
after school
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UNIT 1: “WHO AM I CULTURALLY?”
RESOURCES
STUDENT HANDOUTS
§

Activity: My Cultural Identity

§

Activity: Intersections of My Identity

POWERPOINT
•

Presentation for Unit 1

VIDEO
§

The Complexity of Identity: Who am I?
https://www.youtube.com/watch?v=i-h_fJFQcds

§

Cultural Identity in America
https://www.youtube.com/watch?v=Eps6JKLNwSQ

Ulan Danu Batur Temple, Bali, Indonesia

46

UNIT 1: “WHO AM I CULTURALLY?”

ü Prior to presenting each of the activities in Unit 1, think about how
you relate to the cultural identity questions.
ü Provide some of your thoughts on cultural identity as an introduction
to the class.
ü Use some or all the following questions to elicit responses from
students.
ü Provide additional information on your cultural experiences if students
are having difficulty coming up with their own responses.

Questions to integrate
Southeast Asian Cultural Beliefs, Values,
Practices, and Structures
§

How and why is fish sauce used in your traditional dishes?

§

What is the proper manner for having meals?

§

What about the cultural belief in spirits or spiritual realms?

§

Who is the boss in your family and why?

§

Why do women work outside the home?

§

When do people give gifts to each other?

§

What is the best traditional festival for you?

§

Why is your New Year in April?

§

How do people view folks from the countryside?
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1a: Pre-activity- INTRODUCTION TO CULTURAL IDENTITY
What is CULTURAL IDENTITY?
•

A sense of belonging and identifying as being part of a group

•

Learn and accept practices, thinking patterns, social structures,
beliefs, values, rules of the group

•

Internalize beliefs and values as part of personal identity
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1a: Pre-activity - MY CULTURAL IDENTITY – an example
DISCUSSION GUIDE
§

What is your name? What does it mean?

§

What makes up cultural identity?

§

What does cultural identity mean to you?

§

How would you identify your culture?

§

When you think about your own identity, do you think of yourself as
more of an individual or more as part of a larger group?

MY CULTURAL IDENTITY? – an example
(Teacher to elicit more examples from the students)

Unit 1a: MY CULTURAL IDENTITY – AN EXAMPLE

•
•
•
•
•

woman
mother
homemaker
feminine
feminist

gender

religion
class

ethnicity

ME
nationality

location

generation
sexual
orientation
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1a: Activity - MY CULTURAL IDENTITY
MY CULTURAL IDENTITY
INSTRUCTIONS TO STUDENT:
•Select four of your basic identities in the Cultural Identity circle.
•Cultural Identities: Gender, Religion, Class, Generation, Sexual
Orientation, Location, Nationality, and Ethnicity.
•Write in specific information in each rectangular box related to the main
identity pie. Example: for Gender, the sub-information can be woman and
wife.
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1a: Post-activity – “MY CULTURAL ACTIVITY” SUMMARY

MY CULTURAL IDENTITY SUMMARY
INSTRUCTIONS TO STUDENT:
Write at least five sentences summarizing your cultural identity. Provide
facts without telling a story, giving opinion, or trying to persuade someone.

Name: __________________________

…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
…………………………………………………………………………………………….
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1b: Pre-activity - INTRODUCTION TO
INTERSECTION OF IDENTITY
What is INTERSECTION OF IDENTITY?
•

Different parts of our identities overlap and interact

•

These overlaps and interactions affect our roles in society

•

These overlaps and interactions affect our personal and
social experiences

•

These experiences when internalized become our personal
and complex cultural identity

THE COMPLEXITY OF IDENTITY: WHO AM I?

https://www.youtube.com/watch?v=i-h_fJFQcds

52

UNIT 1: “WHO AM I CULTURALLY?”
Unit 1b: Pre-activity - INTRODUCTION TO
INTERSECTION OF IDENTITY

INTERSECTION OF IDENTITY
What is CONTEXT?
•
•

We belong to more than one identity group or element.
For example, a person is an American (ethnicity), Buddhist (religion), and
a teacher (professional class in the field of education).
Each identity element interacts with, affects, or influences other elements.
For example, a Buddhist American is likely to have set ideas about what
teaching means.

What is CORE?
•

Outside identity and facts that can easily or
usually be seen by others

Inner identity, inner self with personal quality or
feature that is you

Within the context of various identity groups, our cultural background,
experiences, and beliefs about who we are—our thoughts, feelings, and
behaviors.
For example, a Buddhist American teacher …

CONTEXT/
OUTSIDE
• Ethnic background
• Immigration status
• Family background

CORE/
INSIDE
• Personal attributes
• Characteristics
• Perceptions

• Professional
experiences

• Feelings

• Current experiences

• Beliefs

• Religious belief
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1b: Pre-activity - INTRODUCTION TO
INTERSECTION OF IDENTITY

INTERSECTION OF IDENTITY – an example

Moe Myint at work in Myanmar.

Moe Myint is from the Karen ethnic group
and was born in Myanmar (Burma). He
came to the United States three years ago.
He lives in the city with his wife and two
small children. They attend the Burmese
Baptist Church. He works in a Burmese
restaurant.
He started taking English-language class
last year and wants to learn more English
to apply for a better job. Moe Myint would
also like to continue his education in the
future.

Moe Myint’s Intersection of Identity
CONTEXT is what is true on the outside
CORE is what is true about you on the inside
CORE /
INSIDE

CONTEXT/
OUTSIDE
• Lives in the City
• Works at a Restaurant
• Taking English Classes
• Wants Better Job

• Burmese
• Baptist Church
• Married
• 2 Children
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1b: Activity - MY IDENTITY INTERSECTION

My IDENTITY INTERSECTION
INSTRUCTIONS TO STUDENT:
•
•
•

Each identity group does not stand on its own. Let’s think and talk
about your own intersections of identity.
Cultural identity group examples: Gender, Religion, Class, Generation,
Sexual Orientation, Location, Nationality, and Ethnicity.
On your own, first fill out your three main identity groups.

DISCUSSION GUIDE
§

As you look at this graphic and based on the example we went through,
think about what your “CONTEXT/outside” and “CORE/inside” are?

§

What are the identity groups that overlap or intersect for you?

§

How do the intersecting identities make you who you are?

CONTEXT/
OUTSIDE
• _______________
• _______________

CORE/
INSIDE

• _______________

• _______________

• _______________

• _______________
• _______________
• _______________
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UNIT 1: “WHO AM I CULTURALLY?”
Unit 1b: Post-activity – INTERSECTION OF IDENTITY
MY CULTURAL IDENTITY SUMMARY
INSTRUCTIONS TO STUDENT:
•
•

•

In pairs, discuss your completed CONTEXT (Outside) and CORE
(Inside) lists.
How does the combination of two identities make you a different “me”
compared to just one identity. For example, being a “woman” versus
being a “woman” and a “mother.”
How does that intersection of two identities make you think, feel, and
do things differently?

EXPLORING CULTURAL IDENTITY IN AMERICA
DISCUSSION GUIDE
§

From what you heard and saw, what aspects of American culture
and identity interest you? What stood out for you?

§

What intersection of identity did you notice?

§

What differences and similarities do you see between the US culture
and your culture?

https://www.youtube.com/watch?v=Eps6JKLNwSQ
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POWERPOINT presentation for Unit-1

Unit 1

LEARNING AMERICAN ENGLISH
THROUGH YOUR CULTURAL EXPERIENCE

CONTENTS
Unit 1: WHO AM I CULTURALLY?
a. CULTURAL IDENTITY
b. INTERSECTION OF IDENTITIES
Unit 2: WHAT DO I LIKE ABOUT
MY CULTURE?
a. CULTURAL AWARENESS AND
APPRECIATION
b. CULTURAL PREFERENCE
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CONTENTS
Unit 1: WHO AM I CULTURALLY?
a. CULTURAL IDENTITY
b. INTERSECTION OF IDENTITIES
TOPIC
Communicating facts about yourself and your
culture

OBJECTIVES
•

Identify and state four or more dimensions of
your cultural identity

•

Describe how two or more of your identities
create a cultural context

•

Describe your cultural context influence on
your core personal qualities

Unit 1a: WHAT IS CULTURAL IDENTITY?

• A sense of belonging and
identifying as being part of a
group
• Learn and accept practices,
thinking patterns, social
structures, beliefs, values,
rules of the group
• Internalize beliefs and values
as part of personal identity
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Unit 1a: MY CULTURAL IDENTITY – AN EXAMPLE

•
•
•
•
•

woman
mother
homemaker
feminine
feminist

gender

religion
class

ethnicity

ME
generation

nationality

location

sexual
orientation

Unit 1a: WHAT IS CULTURAL IDENTITY?
MY CULTURAL IDENTIFY SUMMARY

MY CULTURAL IDENTITY SUMMARY
INSTRUCTIONS TO STUDENT:
Write at least five sentences summarizing your cultural identity.
Provide facts without telling a story, giving opinion, or trying to
persuade someone.
Name________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

• For homework, write at least
five sentences summarizing
your cultural identity.
• Written summaries will be
reviewed by the teacher and
returned to you.

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

• Your summaries will be
discussed in class in pairs
followed by whole class
discussion.

59

Unit 1b: WHAT IS INTERSECTION OF IDENTITY

The Complexity of Identity: Who Am I?

• Different parts of our
identities overlap and
interact
• These overlaps and
interactions affect our roles
in society
• These overlaps and
interactions affect our
personal and social
experiences

https://www.youtube.com/watch?v=i-h_fJFQcds

• These experiences when
internalized become our
personal and complex
cultural identity

Unit 1b: INTERSECTION OF IDENTITIES

What is
CONTEXT?
Outside identity
and facts that can
easily or usually
be seen by others
CONTEXT/
OUTSIDE

CORE/
INSIDE

• Ethnic background

• Personal attributes

• Immigration status

• Characteristics

• Family background

• Perception

• Professional experiences

• Identity

• Current experiences

What is CORE?
Inner identity,
inner self with
personal quality
or feature that is
you

60

Unit 1b: INTERSECTION OF IDENTITIES – AN EXAMPLE
CONTEXT is what is true about what is on the outside
CORE is what is true about you on the inside

CONTEXT/
OUTSIDE
• Lives in the City
• Works at a
Restaurant
• Taking English
Classes
• Wants Better Job

CORE/
INSIDE
• Burmese
• Baptist
Married
• 2 Children

Moe Myint is a Karen born
in Myanmar (Burma) and
came to the United States
three years ago. He lives in
the city with his wife and
two small children. They
attend the Burmese Baptist
Church. He works in a
Burmese restaurant.
He started taking Englishlanguage class last year and
wants to learn more
English to apply for a better
job. Moe Myint would also
like to continue his
education in the future.

Moe Myint at work in Myanmar.

Unit 1b: INTERSECTION OF IDENTITIES

What is CONTEXT?
Outside identity and
facts that can easily
or usually be seen by
others

CONTEXT/
OUTSIDE
• ___________________

What is CORE?
CORE/
INSIDE
• ___________________

• ___________________

• ___________________

• ___________________

• ___________________

• ___________________

• ___________________

• ___________________

• ___________________

• ___________________

Inner identity, inner
self with personal
quality or feature
that is you
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Unit 1b: WHAT IS INTERSECTION OF IDENTITY

Exploring American Cultural Identity

“...we live
in America...we have
to ask ourselves: are
we forgetting our
roots in the process?
...the blending of our
own cultures with
American ideals is
inevitable...”
https://www.youtube.com/watch?v=Eps6JKLNwSQ
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
TEACHER GUIDE
1. Introduce the concept of cultural awareness and appreciation with “What
are some of the important things in your culture?” (See INTRODUCTION TO
AWARENESS AND CULTURAL APPRECIATION POWERPOINT.)
2. Facilitate discussion on why it is important, or if it is important at all, to
appreciate one’s own culture and other cultures.
3. Explore cultural appreciation with “Things I like about my culture” using
cultural activities, such as food, music, sports, and festivals. Ask students
to add any other social, religious, and traditional activities or games.
4. Direct students to be as specific as possible about activities or ideas they
like, what they know about these activities or ideas, and personal reasons
(not cultural reasons) for liking them.
5. Explore the process of developing cultural awareness and appreciation
using the building blocks. (See CULTURAL AWARENESS AND APPRECIATION
BUILDING BLOCKS HANDOUT.) For example, learning about cultural
similarities and differences without judgment.
6. Introduce the concept of cultural preference with “What is cultural
preference?” (See WHAT IS CULTURAL PREFERENCE POWERPOINT.)
7. Explore the cultural preference concept with an example. (See the account
of Virak Sam’s cultural preferences.)
8. Have students work on the LOOKING AT MY CULTURAL PREFERENCES
SCALE in pairs. (See HANDOUT.)
9. Facilitate students to share with the whole class their cultural preference
scale.
10. Discuss American cultural activities after showing the videos. (See
Discussion Guide.)
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”

TIPS FOR TEACHERS
ü In this unit, guide students to try to persuade others to appreciate their
culture or the elements they have selected as their favorites. At this stage,
students do not need to analyze the pros and cons of their selections.
ü Highlight that there are no right or wrong answers—their choices are
their preferences.
ü Be prepared to address cultural appropriation: taking something of
cultural significance from another culture for one’s own use without
understanding or learning about it or respecting it.
ü Point out descriptive and persuasive styles of communication.

Shadow Puppets, Singapore

STUDENT GUIDE
ü Provided on the student handouts.
ü This is your chance to use language as it is intended—as a tool of
communication.
ü The best way to learn language: your experience
ü Language learning is a social activity: share your experiences.
ü Keep your learning relevant to yourself.
ü Listen. Ask. Be curious.
ü Participate. Engage. Have fun!
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
RESOURCES
STUDENT HANDOUTS
§

Things I Like About My Culture

§

Cultural Awareness and Appreciation

§

Cultural Awareness and Appreciation Building Blocks

§

Looking at My Cultural Preferences

POWERPOINT
•

Presentation for Unit 2

VIDEO
§

Typical Small Town Parade
HTTPS://WWW.YOUTUBE.COM/WATCH?V=_Q_4P-W88GY

§

Little League Baseball Tournament
https://www.youtube.com/watch?v=OCWh0VVTIsg

Temple corridor, Angkor Wat, Siem Reap, Cambodia
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2a: Pre-activity – CULTURAL AWARENESS AND APPRECIATION
WHAT IS CULTURAL AWARENESS AND APPRECIATION?
•

Having knowledge and being concerned about of one’s culture

•

Having knowledge and being concerned about someone else’s culture

•

Taking time to learn about one’s or someone else’s culture with respect
and courtesy

•

Appreciating one’s culture: reflecting on one’s culture and being proud of
who you are

•

Appreciating someone else’s culture: respecting diversity and accepting
differences

•

Giving us an understanding and guidance on how we behave, interact,
and treat one another in the community
What are some of the important things in your culture?

?
?

me

?

?
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2a: Activity – CULTURAL AWARENESS AND APPRECIATION
STUDENT HANDOUT: Things I Like About My Culture
INSTRUCTIONS TO STUDENT:
•

List three things you like about your culture. These things can be food,
dress/fashion, language, art, music, festivals, sports, and social
activities with the family, in education or any other setting.

•

Write three sentences saying what you know about these cultural
things.

•

Write two sentences saying why you like each of these cultural things.
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2a: Activity –CULTURAL AWARENESS AND APPRECIATION
STUDENT HANDOUT: CULTURAL AWARENESS AND APPRECIATION

NAME: _______________________________

WHAT I KNOW ABOUT AND WHY I LIKE MY CULTURE
I LIKE:

u___________________________________________________________

WHAT I KNOW ABOUT THIS:
Ø _______________________________________________________________
Ø _______________________________________________________________
Ø _______________________________________________________________
WHY I LIKE THIS:
Ø _______________________________________________________________
Ø _______________________________________________________________
I LIKE:

v___________________________________________________________

WHAT I KNOW ABOUT THIS:
Ø _______________________________________________________________
Ø _______________________________________________________________
Ø _______________________________________________________________
WHY I LIKE THIS:
Ø _______________________________________________________________
Ø _______________________________________________________________
I LIKE:

w___________________________________________________________

WHAT I KNOW ABOUT THIS:
Ø _______________________________________________________________
Ø _______________________________________________________________
Ø _______________________________________________________________
WHY I LIKE THIS:
Ø _______________________________________________________________
Ø _______________________________________________________________

69

UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2a: Post-activity –CULTURAL AWARENESS AND APPRECIATION

CULTURAL AWARENESS AND APPRECIATION BUILDING BLOCKS
INSTRUCTIONS TO STUDENT:
•
•

In pairs, discuss why cultural awareness and appreciation are
important to you.
Based on what you have learned so far, if you are culturally aware,
what do you think about the building blocks in the handout below? For
example, what assumptions do you make about your own culture? Why
is acknowledging similarities and differences important? What is a good
way to do this and why? Share your thoughts with the class.

AWARENESS AND APPRECIATION BUILDING BLOCKS
(Teacher to elicit examples from the students.)

Empathy

Differences

Knowledge

Judgment

Similarities

Assumptions
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2b: Pre-activity – INTRODUCTION TO CULTURAL PREFERENCE

WHAT IS CULTURAL PREFERENCE?
•

A sense of belonging and identifying as being part of a group

•

Learn and accept practices, thinking patterns, social structures,
beliefs, values, rules of the group

•

Internalize beliefs and values as part of personal identity

•

There are different dimensions to our cultural preference for specific
values and practices, etc.

IDENTITY: Do we focus on “me” as an individual or the “group” as a
collective identity.
TIME: Do we take the long-term view or the short-term view?
BELIEF: Are we always strict and sure or can take things as they come
and change as needed.
GENDER ROLE: Do we value the traditional male qualities (e.g.,
forceful and tough) or traditional female qualities (e.g., sensitive and
soft)?

CULTURAL PREFERENCE DIMENSIONS
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2b: Pre-activity – INTRODUCTION TO CULTURAL PREFERENCE

INTERSECTION OF IDENTITY – an example
Virak Sam is from a rural area in
Cambodia where his parents were
farmers. He came to the United States
one year ago at the age of 18. He lives
with his parents and four brothers and
sisters. Virak had little knowledge of
American culture when he arrived in the
United States. He and his family are
Buddhists and are active in the
Cambodian community through an
organization maintained by Cambodian
Buddhist monks. Virak wants to improve
his English and continue his education at
the local community college.
Virak Sam at home in Cambodia.

IDENTITY:
Do I focus on “me” as an individual or the “group” as a collective identity?

Virak chose #4 for identity. He expects to take care of his family and
people he is very close to and expects he will be taken care of as well. He
values loyalty to his family and his self-image is closer to “We” than “I.”
Virak understands that in the United States he will have to take care of
himself for certain things, particularly getting an education in
preparation for getting a job outside his family and community.
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2b: Activity – CULTURAL PREFERENCE

Activity: LOOKING AT MY CULTURAL PREFERENCES
INSTRUCTIONS TO STUDENT:
•

On the scale below, choose the bead that corresponds with your
preference for each cultural preference dimension.

•

Share your preference with your partner or with the whole class.

STUDENT HANDOUT

NAME: _______________________________

MY CULTURAL PREFERENCES SCALE
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”
Unit 2b: Post-activity – CULTURAL PREFERENCE
DISCUSSION GUIDE
§

From what you heard and saw, what similarities and differences do you
notice between the US culture and your culture? Use the CULTURAL
AWARENESS AND APPRECIATION BUILDING BLOCKS and CULTURAL
PREFERENCE DIMENSIONS to discuss American cultural preferences.

§

Why do you think many Americans like these cultural activities and why
are these activities important to them?

EXPLORING AMERICAN CULTURAL ACTIVITIES
TYPICAL SMALL TOWN PARADE

HTTPS://WWW.YOUTUBE.COM/WATCH?V=_Q_4P-W88GY

LITTLE LEAGUE BASEBALL TOURNAMENT

HTTPS://WWW.YOUTUBE.COM/WATCH?V=OCWH0VVTISG
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UNIT 2: “WHAT DO I LIKE ABOUT MY CULTURE?”

POWERPOINT presentation for Unit-2

Unit 2

Unit 2a: WHAT IS CULTURAL AWARENESS AND APPRECIATION?
What are some of the important things in your culture?
• Having knowledge and being concerned
about of one’s culture
• Having knowledge and being concerned
about someone else’s culture

?
?

me

?

?

• Taking time to learn about one’s or
someone else’s culture with respect and
courtesy
• Appreciating one’s culture: reflecting on
one’s culture and being proud of who
you are
• Appreciating someone else’s culture:
respecting diversity and accepting
differences
• Giving us an understanding and
guidance on how we behave, interact,
and treat one another in the community
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Unit 2a: WHAT IS CULTURAL AWARENESS
AND APPRECIATION?

AWARENESS AND APPRECIATION BUILDING BLOCKS

Empathy

Knowledge

Differences

Judgment

Similarities

Assumptions

Unit 2b: WHAT IS CULTURAL PREFERENCE?
CULTURAL PREFERENCE DIMENSIONS
IDENTITY: Do we focus on “me” as
an individual or the “group” as a
collective identity.
TIME: Do we take the long-term
view or the short-term view?
BELIEF: Are we always strict and
sure or can take things as they
come and change as needed.
GENDER ROLE: Do we value the
traditional male qualities (e.g.,
forceful and tough) or traditional
female qualities (e.g., sensitive and
soft)?
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Unit 2b: CULTURAL PREFERENCE?
CULTURAL PREFERENCE DIMENSIONS
IDENTITY:
Do I focus on “me” as an individual or the “group” as a
collective identity?

Virak chose #4 for identity. He
expects to take care of his family and
people he is very close to and expects
he will be taken care of as well. He
values loyalty to his family and his
self-image is closer to “We” than “I.”
Virak understands that in the United
States he will have to take care of
himself for certain things,
particularly getting an education in
preparation for getting a job outside
his family and community.

Virak Sam is from a rural area in
Cambodia where his parents were
farmers. He came to the United
States one year ago at the age of 18.
He lives with his parents and four
brothers and sisters. Virak Ui had
little knowledge of American culture
when he arrived in the United States.
He and his family are Buddhists and
are active in the Cambodian
community through an organization
maintained by Cambodian Buddhist
monks. Virak wants to improve his
English and continue his education at
the local community college.

Unit 2b: WHAT IS CULTURAL PREFERENCE?
CULTURAL PREFERENCE DIMENSIONS SCALE
IDENTITY: Do we focus on “me”
as an individual or the “group”
as a collective identity.
TIME: Do we take the long-term
view or the short-term view?
BELIEF: Are we always strict
and sure or can take things as
they come and change as
needed.
GENDER ROLE: Do we value
the traditional male qualities
(e.g., forceful and tough) or
traditional female qualities (e.g.,
sensitive and soft)?
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Unit 2b: WHAT IS CULTURAL PREFERENCE?
Exploring American Cultural Activities

TYPICAL SMALL TOWN PARADE

HTTPS://WWW.YOUTUBE.COM/WATCH?V=_Q_4P-W88GY

Unit 2b: WHAT IS CULTURAL PREFERENCE?
Exploring American Cultural Activities

LITTLE LEAGUE BASEBALL TOURNAMENT

HTTPS://WWW.YOUTUBE.COM/WATCH?V=OCWH0VVTISG
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RESOURCES
CROSS-CULTURAL COMMUNICATION
Geert Hofstede on National Culture
https://geert-hofstede.com/national-culture.html
Geert Hofstede on National Culture (video)
https://www.youtube.com/watch?v=wdh40kgyYOY
Geert Hofstede - Recent Discoveries about Cultural Differences
https://www.youtube.com/watch?v=LBv1wLuY3Ko
Geert Hofstede is a Dutch social psychologist and Professor Emeritus of
Organizational Anthropology and International Management at
Maastricht University in the Netherlands, well known for his pioneering
research on cross-cultural groups and organizations. His most notable
work has been in developing cultural dimensions theory. He describes
national cultures along six dimensions: Power Distance, Individualism,
Uncertainty avoidance, Masculinity, Long Term Orientation, and
Indulgence vs. restraint.
Pellegrino Riccardi on Cross Cultural Communication (video)
https://www.youtube.com/watch?v=YMyofREc5Jk
Pellegrino Riccardi is a cross cultural expert, motivational speaker,
teacher, communications consultant and even a world-touring rock
musician. He has spent the last 30 years travelling the globe connecting
with people. The common thread running through these many roles is
making a connection with audiences through their hearts and minds.

CULTURE-BASED EDUCATION
What is Culture-based Education? Understanding Pedagogy and
Curriculum
By William G. Demmert
Culture-based teaching for Native American students.
http://jan.ucc.nau.edu/jar/HOH/HOH-1.pdf
Culture-based Education
Developed by Kamehameha Schools Research and Evaluation, Honolulu,
Hawaii
http://www.ksbe.edu/spi/reports/
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Culture-based Curriculum: A Framework
Developed by Ontario Native Literacy Coalition
http://en.copian.ca/library/learning/onlc/onlc.pdf

SOUTHEAST ASIAN CULTURES
Refugees from Burma: Their Backgrounds and Refugee
Experiences
A publication of the Center for Applied Linguistics
(www.culturalorienation.net). The profile provides information on the
richly diverse histories, cultures, and backgrounds of refugees from
Burma, also known as Myanmar.
Barron, S. (2007). Refugees from Burma: their backgrounds and refugee
experiences. Retrieved April 16, 2017, from
https://www.google.com/#q=refugees+from+burma+their+backgrounds+an
d+refugee+experiences
The Hmong: An Introduction to their History and Culture
A publication of the Center for Applied Linguistics
(www.culturalorienation.net). The profile provides information on the
richly diverse histories, cultures, and backgrounds of Hmong refugees,
members of an ethnic group from Laos.
Ranard, D. (2004). The Hmong: An Introduction to their History and
Culture. Retrieved April 16, 2017, from
http://www.culturalorientation.net/library/publications/the-hmongculture-profile
The Handbook for Teaching Lao-Speaking Students
The Handbook was developed as part of Asian and Minority Language
Group in the Bilingual Education Office, California State Department of
Education. The handbook addresses general background factors regarding
the Lao-speaking language group: history, educational background, and
sociocultural factors. In addition, chapters cover information about the
Lao language and appropriate program offerings to promote academic
achievement.
Bounkeo, S. (1989). Handbook for Teaching Lao-Speaking Students.
Folsom Cordova Unified School Dist.
The Handbook for Teaching Vietnamese-Speaking Students
The Handbook was developed by the California State Department of
Education. It addresses general background factors regarding the
Vietnamese-speaking language group: history, educational background,
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and sociocultural factors. In addition, chapters cover information about
the Vietnamese language and appropriate program offerings to promote
academic achievement.
California State Department of Education (Ed.). (1982). A Handbook for
teaching Vietnamese-speaking students. Los Angeles, Calif: Evaluation,
Dissemination, and Assessment Center, California State University, Los
Angeles.
Introduction to Southeast Asia: History, Geography, and
Livelihood
A resource for educators at The Center for Global Education of Asia
Society, New York, NY.
http://asiasociety.org/education/introduction-southeast-asia

ORGANIZATIONAL RESOURCES
Southeast Asia Action Resource Center (SEARAC)
SEARAC is a national organization that advances the interests of
Cambodian, Laotian, and Vietnamese Americans by empowering
communities through advocacy, leadership development, and capacity
building to create a socially just and equitable society. We envision a
socially, politically and economically just society for all communities to
enjoy for all generations.
http://www.searac.org
United States Central Intelligence Agency
The World Factbook provides information on the history, people,
government, economy, geography, communications, transportation,
military, and transnational issues to 267 world entities. The site’s
Reference tab includes: maps of the major world regions, as well as Flags
of the World, a Physical Map of the World, a Political Map of the World, a
World Oceans map, and a Standard Time Zones of the World map.
https://www.cia.gov/library/publications/the-world-factbook/
The Asia Society Center for Global Education
The Center for Global Education at Asia Society brings together leaders
and institutions from around the world to tackle one of the most critical
education challenges today: how to educate all students for employability
and citizenship in a global era.
Their mission is to develop global competence in students, young leaders,
and educators as the foundation for understanding between people in the
Asia Pacific region and throughout the world. The Center seeks to
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accomplish this through a variety of initiatives, professional development
offerings, partnerships, and resources, and through working with
educators, school districts, parents, and communities to ensure that they
have the tools and support they need to globalize learning and better
prepare young people for our global future.
http://asiasociety.org/education
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
Language and culture are inextricably linked in the use of language and the
transmission of meaning from one individual to another. The widespread acceptance of
communicative competence as the focus of language teaching has led theorists and
teachers to see cultural competence as a necessary empowering attribute of Englishlanguage pedagogy (Lindsey, Nuri-Robins, & Terrell, 2009). The teaching of
communicative competence and commercially produced language teaching materials are
most often focused on an imagined and idealized native-speaker of English as the model
for communicative and cultural competence. English-language learners should not be
asked to give up their culture and take on a new culture as a prerequisite for learning a
new language. Teachers need the skills and knowledge to adapt their teaching methods
and materials to students’ needs and to honor the cultural knowledge and beliefs learners
bring with them. Students gain communicative and cultural competence by acquiring the
linguistic, pragmatic, and cultural abilities necessary to interact effectively within an
extensive range of cultural environments. Teachers often have limited extra time in their
language classroom schedules to add components of learners’ cultures in lesson plans.
This project provided examples of how to include culture in daily lesson plans which are
meant to activate learners’ prior knowledge about their cultures and to stimulate
reflection on the unconscious and unacknowledged aspects of culture which nevertheless
profoundly affect one’s attitudes, feelings, behaviors, and preferences.
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It is a matter of social justice and equity that all English-language learners in the
United States, with or without legal status, be provided the most effective, inclusive, and
supportive language learning environment. In 2015, more than 25.9 million people in the
United States had limited English proficiency and these individuals were less educated
and more likely to live in poverty (Batalova & Zong, 2016). Linguistic proficiency and
pragmatic knowledge and abilities are the keys that open doors to opportunities in
education, employment, and society for immigrants, refugees, and asylees. Honoring the
cultures of learners can be part of teachers’ efforts to encourage the development and
maintenance of their students’ emotional well-being and to bolster their self-confidence
and ability to acquire language.
This field project had the overarching goal of helping teachers to use culture and
interactive cultural activities to build a foundation for linguistic, pragmatic, and
sociocultural skills. Many individuals arrive in the United States with little or no
knowledge the English language and limited understanding of the many cultures that
combine to create the society of the United States. Immigrants, refugees, and asylees are
from diverse cultural and linguistic backgrounds and are asked to meet the demands of
the multicultural and multilingual society of which they are now a part. The field project
was designed to provide an example of how teachers can develop a heightened awareness
of the roles of culture in the acquisition of language, thereby increasing their
effectiveness in adapting materials and lesson plans to be more inclusive of students’
cultural knowledge, beliefs, and practices.
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Recommendations
This field project was initially envisioned to have a total of 5 units. The scope of
the field project was scaled back when it became apparent that producing all five units
was not practicable under current constraints. My first recommendation is that the three
remaining units be created and implemented in the future and informed by research into
the role of culture in teaching English to speakers of other languages. Research into the
use and the teaching of English as a lingua franca in multicultural environments outside
of the United States should be very informative in creating the next generation of
activities focusing on the cultures of English-language learners both in the United States
and abroad.
Teacher training can be an important part of efforts to encourage the inclusion of
learners’ cultures in the classroom. Training programs can provide opportunities for
raising student teachers’ awareness of their culture and other cultures, on both the surface
and deeper levels. Teachers will be better prepared to interact with individuals from
other cultures; be better able to understand and accept individuals with other
perspectives, values, and behaviors; and be better able to see these interactions as
enriching experiences for them and their students.
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