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corporations linked to these jobs, local community outlets that can provide information, 

or even find ways to link the sport and the profession as a way to peak interest. A sports 

team doctor or sports writer would be example for some of the students I interviewed.   

3) What skills and knowledge are most needed in today’s America and how can we 

provide these through an HRE athletic program?  

We need students who are leaders, have strong values, are creative, and problem solvers. No 

longer is an education designed for factory workers appropriate with the technology we have 

today.  Technological automation will take over many of the jobs that don’t demand creativity or 

address unique or new problems.  In addition to be able to solve problems it is important they 

have a grasp of human rights and awareness for people around the world.  With globalization, the 

Internet, and social media there is seemingly more information accessible than ever and we are 

more connected as a world population than ever before.  In my interviews all the students had 

career goals that would demand problem solvers and an understanding of human rights. These  

skills do not always get developed in a education designed around unfair standards, high stakes 

testing, and skewed textbooks. The more we can challenge students to research and take action 

with giving them the tools to find accurate and appropriate resources the better.  A sports team 

that provides community that can help support a student and empowers them to problem solve is 

what is necessary.  

4) What is the role of the coach, individual athlete, and teammates in creating a dynamic and 

empowering HRE athletic program?  

Perhaps the most fascinating part of my research was hearing how much being a part of a 

team empowered students. All the students expressed feeling privileged, encouraged, supported, 

and positively challenged when on a team.  Coaches were described during the interview to be at 
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their best when they were knowledgeable about the sport, nice people to be around, showed that 

they care about their players by asking questions about the students lives, and strict at times to 

make sure practices were structured. Athletes described that individually they loved the 

challenge of finding their role on the team; practicing to see how continuous hard work would 

help them improve, and being able to feel free to express themselves through playing.  

Teammates were described as the absolute backbone and support system of the team.  

Conclusion  

 We are at a fascinating time in education because the technology of the Internet 

combined with the convenience of smart phones, online social networks, and portable computers 

has made it easier than ever to access information. Being able to memorize facts or choose the 

correct multiple-choice answer does not have the same value it once had because of our new 

advances in technology. Instead, the research provided in this document shows that students need 

communities where they feel safe to take risks and asks questions.  Students want teachers that 

are role models who know about them and put them in leadership positions. Students thrive in a 

network of peers that act as a support system and community when the student needs advice or 

encouragement. Sports teams and athletic programs have the potential to be an incredible tool to 

help educate with the challenges of today because of the community that is developed within a 

team. Athletes, parents, and coaches often share a passion for the sport, which creates a 

community that is so needed in a Human Rights Education. The coach should act as a facilitator 

of knowledge of not only about specifics of the sport but material that matters to the students 

after getting to know the team on both the individual and community level. Often in education 

and especially in urban communities school curriculum can marginalize students. Sports 

programs have the potential to empower by valuing the community and student needs.   



Teaching HRE Through Youth Athletics  

 

53 

References 

 

Alexander, M. (2011). The New Jim Crow. New York, NY: New Press. 

 

American schools are modeled after factories and treat students like widgets. Right? Wrong. - 

The Washington Post. (2015). Retrieved April 11, 2017, from 

https://www.washingtonpost.com/news/answer-sheet/wp/2015/10/10/american-schools-

are-modeled-after-factories-and-treat-students-like-widgets-right-

wrong/?utm_term=.956403749501 

 

Bajaj, M. (2011). Schooling for Social Change: The Rise and Impact of Human Rights Education 

in India. New York & London: Continuum.  

 

Bean, C., Harlow, M., & Kendellen, K. (2017). Strategies for fostering basic psychological needs 

support in high quality youth leadership programs. Evaluation and Program Planning, 

76. https://doi.org/10.1016/j.evalprogplan.2016.12.003 

 

Bell, D. A. (1980). Brown v. Board of Education and the Interest-Convergence Dilemma. 

Harvard Law Review, 93(3), 518–34. 

 

Blanchett, W. J., Klingner, J. K., & Harry, B. (2009). The intersection of race, culture, language, 

and disability: Implications for urban education. Urban Education, 44(4), 389-409. 

 

Block, J. (2016, April 6). Muhammad Ali Risked It All When He Opposed The Vietnam War. 

Retrieved from http://www.huffingtonpost.com/entry/muhammad-aliriskedit-all-when-

he-opposed-the-vietnamwar_us_5751e545e4b0c3752dcda4ca 

 

Bois, W. E. B. D. (2013). Black Reconstruction in America: Toward a History of the Part Which 

Black Folk Played in the Attempt to Reconstruct Democracy in America, 1860-1880. 

Transaction Publishers. 

 

Boston, 677 Huntington Avenue, & +1495‑ 1000, M. 02115. (2015, June 15). Poll: Three in four 

adults played sports when they were younger, but only one in four still play. Retrieved 

March 7, 2017, from https://www.hsph.harvard.edu/news/press-releases/poll-many-

adults-played-sports-when-young-but-few-still-play/ 

Brown, K. & Jackson, D. D. (2013). The history and conceptual elements of critical race theory In 

Lynn, M. & Dixson, A. (eds.) Handbook of Critical Race Theory in Education (pp. 9-22). New 

York: Routledge. 

 

Caldwell, V. F. (1996). [Review of Review of Critical Race Theory: The Key Writings That 

Formed the Movement, Kimberle Williams Crenshaw, by K. W. Crenshaw]. Columbia 

Law Review, 96(5), 1363–1374. https://doi.org/10.2307/1123408 

 



Teaching HRE Through Youth Athletics  

 

54 

Chow, K. (2014, December 2). A Brief History Of Racial Protest In Sports.  

Retrieved from http://www.npr.org/sections/codeswitch/2014/12/02/367766230/a-

briefhistory-of-racial-protest-in-sports 

 

CNN, G. R. and P. S. C. (n.d.). The NBA great using hoops to help end gang culture. Retrieved 

March 7, 2017, from http://edition.cnn.com/2017/01/12/sport/isiah-thomas-nba-chicago-

pacers-nuggets-london/index.html 

 

CNN, M. B. (n.d.). Where is the European Colin Kaepernick? Retrieved March 7, 2017, from 

http://edition.cnn.com/2016/12/12/football/where-is-the-european-colin-

kaepernick/index.html 

 

Crenshaw, K. (1995). Critical Race Theory: The Key Writings that Formed the Movement. New 

York: The New Press. 

 

Diera, C. (2016). Democratic possibilities for student voice within schools undergoing reform: A 

student counterpublic case study. Journal for Critical Education Policy Studies (JCEPS), 

14(2), 217–235. 

 

Dixson, A. D., Anderson, C. K. R., & Donnor, J. K. (2016). Critical Race Theory in Education: 

All God’s Children Got a Song. New York: Routledge. 

 

Duncan-Andrade, Jeffrey Michael Reyes. (2010) What a coach can teach a teacher: Lessons  

Urban Schools Can Learn from a Successful Sports Program. New York: Peter Lang. 

 

Du Bois, W. E. B. (1935). Black reconstruction in America: An essay toward  

a history of the part which black folk played in the attempt to reconstruct democracy in 

America, 1860-1880 (Vol. 6). Oxford: Oxford University Press. 

 

Flowers, N. (2000). The Human Rights Education Handbook: Effective Practices for   Learning, 

Action, and Change. Human Rights Education Series, Topic Book. Human Rights 

Resource Center, University of Minnesota 

 

FIBA. (2012). Spurs Philosophy System Basics - Gregg Popovich - Basketball Fundamentals. 

Retrieved from https://www.youtube.com/watch?v=XBZTPtENQCY 

 

Freire, P. (2000). Pedagogy of the oppressed. New York, NY: Continuum. (Originally published 

1970). 

 

Grant, C. A., & Zwier, E. (2014). Intersectionality and Urban Education : Identities, Policies, 

Spaces & Power. Charlotte, North Carolina: Information Age Publishing. Retrieved from 

http://0-

search.ebscohost.com.ignacio.usfca.edu/login.aspx?direct=true&db=nlebk&AN=811084

&site=eds-live&scope=site 

 

GreatSchools.org Search: East Palo Alto, 1-25. (2017, April 12). Retrieved April 12, 2017, from 



Teaching HRE Through Youth Athletics  

 

55 

http://www.greatschools.org/search/search.page?q=EAst%20Palo%20Alto 

 

Hantzopoulos, M. (2016). Beyond American exceptionalism: Centering critical peace  

education in US school reform, In Peace Education: International Perspectives (pp. 177-

192) New York & London: Bloomsbury.  

 

Iwasaki, S., & Fry, M. D. (2016). Female adolescent soccer players’ perceived motivational 

climate, goal orientations, and mindful engagement. Psychology of Sport & Exercise, 27, 

222–231. https://doi.org/10.1016/j.psychsport.2016.09.002 

 

Kober, M. J. (2016). Educational Opportunities for Adolescent Girls' Empowerment in 

Developing Countries. Unpublished Masters Thesis. University of San Francisco.  

Ladson-Billings, G. (2006). Yes, but how do we do it? Practicing culturally relevant pedagogy.

 In J. Landsman & C. Lewis (Eds.), White teachers/diverse classrooms (pp. 29-42).

 Sterling, VA: Stylus Publishing, LLC.  

 

Ladson-Billings, G. J., & Donnor, J. K. (2005).  Waiting for the call: The moral activist role 

of critical race theory scholarship.  In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of 

qualitative research (3rd, ed, pp. 279-301). Thousand Oaks, CA: Sage.  

 

Lynn, M., & Dixson, A. D. (2013). Handbook of Critical Race Theory in Education. New York: 

Routledge. 

 

Maslow’s Hierarchy of Needs | Simply Psychology. (n.d.). Retrieved March 7, 2017, from 

http://www.simplypsychology.org/maslow.html 

 

Murphy-Graham, E. (2012). Opening minds, improving lives: Education and women's 

empowerment in Honduras. Tennessee: Vanderbilt University Press. 

 

Out Of Bounds: New Research On Race And Paying College Athletes. (2017). Retrieved April 

11, 2017, from http://www.npr.org/2017/03/26/521550390/out-of-bounds-new-research-

on-race-and-paying-college-athletes 

 

Palau-Wolffe, F. (2016). Empowering Our Youth Through Human Rights Education: The 

International and National Promise of Whole-School Approaches. Voices in Education: 

Journal of Bermuda College, 2, 30–38. 

 

Rhoden, W.C. (2016). Two Olympians Need an Apology, Even if It Comes Years Too Late. 

Retrieved from 

 http://www.nytimes.com/2016/07/18/sports/olympics/johncarlostommi-smith

 committee-apology.html 

 

Shah, P. P. (2011). Girls' Education and Discursive Spaces for Empowerment: Perspectives from 

Rural India. Research in Comparative and International Education, 6(1), 90-106. 

http://wmpeople.wm.edu/asset/index/jkdonnor/handbookchapter


Teaching HRE Through Youth Athletics  

 

56 

 

Shewan, D. (2017, January 11). Robots will destroy our jobs – and we’re not ready for it. The 

Guardian. Retrieved from https://www.theguardian.com/technology/2017/jan/11/robots-

jobs-employees-artificial-intelligence 

 

Solórzano, D. G., & Yosso, T. J. (2002). A Critical Race Counterstory of Race, Racism, and 

Affirmative Action. Equity & Excellence in Education, 35(2), 155–168. 

https://doi.org/10.1080/713845284 

 

Spears, M. J. (2016). Gregg Popovich on Trump: You can't believe anything that comes out of 

his mouth’. Retrieved from http://theundefeated.com/features/greggpopovich-donald-

trump/ 

 

Strauss. (2015). Retrieved March 7, 2017, from 

http://widget.perfectmarket.com/wwwbusinessinsider/tbbfAd.html?wid=tbx-text-links-

h&wmd=text-links-h&wpl=TBXbackfill640x110&ppn=tbx-network 

US education model creates assembly-line workers | New York Post. (n.d.). Retrieved 

April 11, 2017, from http://nypost.com/2014/01/11/us-education-model-creates-

assembly-line-workers/ 

 

Tibbitts, F. (2002). Understanding What We Do: Emerging Models for Human Rights Education. 

International Review of Education 3/4, 159-171. 

 

The United Nations. (1948). Universal Declaration of Human Rights. 

 

Yosso, T. J. (2002). Toward a critical race curriculum. Equity & Excellence in Education,  

35(2), 93-107. 

 

Yosso, T. J. (2005). Whose culture has capital? A critical race theory discussion of  

community cultural wealth. Race ethnicity and education, 8(1), 69-91. 

Zwier, E. & Grant, C.A. (2014). Thinking intersectionally in education. In Grant, C.A. & Zwier,

 E. (Eds.), Intersectionality and Urban Education: Identities, Policies, Spaces & Power

 (3-27). Charlotte, NC: Information Age Publishing  

 
 

 

 

 



Teaching HRE Through Youth Athletics  

 

57 

Appendix 

HRE Athletics Practice Plan  

Practice 1: Share your history with the game  

Introduction (5-15 minutes)  

-Coach Introduces why he coaches, who taught him the game, and his/her community within the 

sport.   

-Ask Athletes to form small groups (2-3 people) and talk about why they enjoy playing, who first 

taught them to play, who is their community within the sport?  

- Coach has players share responses.  

HRE Community building Lesson (10 minutes)  

 

-Coach explains the value of community and creates a chart where the team shares examples of 

why a community is important to them (i.e. friends, connections, support, family, they are there 

for you no matter what). 

 

-Coach explains that he wants this team to be a community and has students give agreements 

and also chart how they will treat each other (i.e with respect, acceptance, willingness to listen). 

 

-Coach has teammates sign the document and takes a picture and emails the document to the 

students and guardians. 
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HRE Athletics Practice Plan  

Practice 1: Share your history with the game  

Future Practices :(FIRST 5-25 minutes of every practice)  

 

Each practice or weekly the coach asks a community building question and takes 

notes answers to provide resources. Students can answer in groups, pairs, or 

individually. The goal is to empower the student to help and take action within 

their own community and get support from their team community.  

 

Practice 2: Coach asks what skill you think you need to practice most to improve in your 

sport? Coach then asks what they need to improve most as a student?  

 

Practice 3: Coach asks sensitively if they know anyone who has ever been excluded from 

their sport professionally (Baseball example could be the Negro Leagues) . Coach 

explains the significant actors who helped change this. Then coach poses who is 

being marginalized in their community and asks the team to brainstorm how they 

could help the community.  (Resources provided below for this activity).  

 

Practice 4: Students plan to help marginalized community with support within their own 

community (examples: fund raise, collect: supplies, toys, or cans, volunteer at shelter 

or hospital)  

 

Practice 5: Students spend the practice participating in the community helping activity.  

Resources 

[List of Resources] 

Listed after this document are three examples of a Human Rights and Sports Issue.  

 

Evaluation 

After this 5 week activity the team should feel empowered both individually and as a 

team because they created their own plan to help the community.  

 

For future the goal would be for the students to lead conversations on what can be 

changed or helped in their community to better the lives of others.  
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HRE Athletics Practice Plan  

Practice 1: Share your history with the game  

Keys 

Coach should be a facilitator but not provide all the answers.  

 

There must be an empowering activity that leads to action to help the community. 

 

The more of the team community that is involved the strong the bond will be within the team. 

 

The athletes should be able to lead discussions after week 5. 
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Resource 1: The history of the NBA color barrier  
(Found and created by 
http://www.nba.com/history/season/1950
1951.html) 
 
1950-51 SEASON OVERVIEW 

NBA's Color Line Is 
Broken 
  

 
 The NBA went from 
an unwieldy 17-team 
league to a more 
manageable 11 teams in 

two divisions, with Minneapolis, Rochester and 
Fort Wayne reverting to the Western Division. The 
Eastern Division began the season with six teams, 
but Washington, which had lost Coach Red Auerbach a year earlier, disbanded 
after going 10-25. 
The season also marked the first appearance of black players in the league. 
Chuck Cooper became the first black player to be drafted when he was chosen 
by Boston; Nat "Sweetwater" Clifton became the first to sign an NBA contract 
when he signed with New York, and Earl Lloyd became the first to play in an 
NBA regular-season game because the schedule had his Washington team 
opening one day before the others. 
Philadelphia won the East by 2½ games, while Minneapolis bested Rochester 
by three games in the West. The Playoffs were a different story, however. New 
York blitzed Boston and barely edged 
Syracuse to reach the Finals, while 
Rochester, behind 6-9 Arnie Risen 
and backcourt star Bob Davies, 
defeated Fort Wayne and finally 
overcame Minneapolis to meet the 
Knicks in the Finals. For the first 
time, the NBA Finals came down to a 
seventh game and Rochester 
prevailed 79-75, in a close, exciting finale. 

Clifton was the first black 
player to sign an NBA 

contract. 
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Resource 2: The Negro Leagues  
(Found at created by www. Nlbm.com)  
 

 
 

 

 They Were All Stars: An Introduction and Overview of Negro Leagues 

Baseball 

 
Key Features of Powerful Teaching and Learning: 
(National Council for the Social Studies: “A vision of 
Powerful  
Teaching and Learning in the Social Studies: Building 
Social  
Understanding and Civic Efficacy.”   
http://www.socialstudies.org/positions/powerful/) 
 
Meaningful:  This lesson focuses on American history 
from  
1880-1960, with special emphasis on 1920-1950. 
 
Integrated:  Students will engage the material using traditional means  
and technology. 
 
Value-based: Students will learn and discuss the value of diversity. 
 
Challenging: Students will come to understand the social conditions  
and race relations of American history in the first half of the 20th Century.  
 
Active: Students will engage their listening skills for accuracy in gathering 
information.  

Grade Level: 9-12 
 
Subject: Social Studies 
 
Standards 
NCSS Standards: I, II, III, 
V 
ISTE Standards: 2, 3, 5 
Missouri Standards: 2, 
5, 6 
 
Time Allotment: 1-2.  
fifty minutes sessions 

http://www.socialstudies.org/positions/powerful/
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Purpose/Rational/Introduction: This lesson will offer a general 
introduction and overview of African American baseball history, with the 
focus on Negro Leagues baseball, its major events, and important historical 
figures.  The lesson can supplement materials while studying United States 
history from the Civil War to World War II.   
 
Objectives:   

1. Students will gain a basic knowledge of Negro Leagues baseball. 
2. Students will identify the important individuals and events associated 

with Negro Leagues baseball history.  
3. Students will be able to identify key vocabulary related to this period of 

American segregation. 
 
Materials/Primary Resources: 

• They Were All Stars (16 Minutes), Negro Leagues Baseball Museum and 
First Generation video, 1997. 

• Handout review worksheet (attached) 
• The Biographical Encyclopedia of the Negro Baseball Leagues, by James 

Riley 
• www.nlbm.com, www.baseballlibrary.com, 

www.baseballhalloffame.org, www.mlb.com.   
 
Procedures & Activities:   
Opening Activity [5-10 minutes] 

• Ask students to write a list of some of their favorite or well know 
athletic personalities.   

• Students can be motivated by “sports related” music playing in the 
background. (optional—Jock Jams vol. 1, Jock Rocks, or Baseball’s 
Greatest Hits) 

• Review the lists with the class and ask each why they chose that person.  
Create a list on the chalkboard or a pad for everyone to see.  You may 
list them in general order or, if you have enough familiarity with the 
athletes, separate the list based on the person’s ethnicity.   

• Make a point after the list is complete to note which players are 
minorities. 

• Critical thinking—Ask students to imagine how they could enjoy these 
sports without the presence of the minority individuals?  Ask them to 

http://www.nlbm.com/
http://www.baseballlibrary.com/
http://www.baseballhalloffame.org/
http://www.mlb.com/
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try to imagine the minority players not being able to compete with and 
against the majority players listed in particular sports?  Gather their 
feedback. 

• Transition into the next activity by explaining that there was a time 
when separate opportunities existed for athletes to compete. Baseball 
was one of the most significant sports that, because of laws and social 
mores, was segregated. 

• Show the film and review the handout (20-25 minutes). Note to 
students that they need to pay close attention to the film in order to 
complete the worksheet.  Much of the information appears rather 
quickly.  

• After discussion, use the Biographical Encyclopedia and the web sites 
listed in the primary resources section to find additional information 
about the names featured on the worksheet. (10 minutes)  

 
Use the following for lesson and discussion: 
Show the film They Were All Stars (16:00 minutes) to the class. The film will 
give students a general overview of Negro Leagues baseball history, major 
events and major individuals involved.   During the viewing, students will 
complete a worksheet featuring names of important people featured in the 
film.  Students will match the names to the descriptions of the people in the 
film.  
 
As the class reviews the worksheet, the teacher should promote further 
dialogue and discussion of the history. Students will then be assigned to 
retrieve additional information on the individuals using the websites listed in 
the primary resources section. 
 
Using the web sites, the students should focus in on these key points: 
• What was the person’s full name? 
• When and where was the person born? 
• When and where did the person die? 
• List of 3-5 points of interesting information about this person and why they 

are significant.  
 
Conclusion:   
Review the names and terms most noted with Negro Leagues baseball history.  
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Resource 3:  
Biography of Famous Female athlete and Serena Williams and her 
Human Rights work  
( Found at created at http://www.timeforkids.com/news/serena-
williams/133521)  

Serena Williams 
TFK 2013 Person of the Year Nominee 
DECEMBER 05, 2013 
By TFK Staff 
 
MATTHEW STOCKMAN—GETTY IMAGES 

Serena Williams became a professional tennis player 
in 1995 and has not slowed down since. Along with 
her older sister, Venus, Williams has dominated 
women’s tennis for nearly two decades. This year was 
especially amazing for the all-star athlete. 
Williams was born in Michigan in 1981, the youngest 
in a family with five girls. Her family soon moved to 
California, where she first learned tennis from her 
father on public tennis courts outside of Los Angeles. 
Williams would practice for hours every day. In 1991, she joined the junior United States 
Tennis Association tour and ranked first in the age 10-and-under division. By 1997, just 
two years after turning professional, Williams was ranked 99 in the world. 
Serena was the first of the Williams sisters to win a Grand Slam title. In 1999, she won the 
U.S. Open. At the 2000 Olympics in Sydney, Australia, Serena and Venus won gold medals in 
the doubles event. Serena went on to sweep 23 Grand Slam titles during the decade. But in 
2011, Williams had a blood clot in one of her lungs. Her health issues kept her out of the 
game for several months. 
After taking time to recover, Williams came back strong. In 2013, she took her second 
French Open title, and first in more than a decade, and fifth U.S. Open singles title. She 
currently holds the most singles, doubles, and mixed doubles titles combined amongst 
tennis players, male or female. Williams had a total of 78 wins in 2013. At the age of 32, she 
continues to be at the top of the game, while many tennis athletes her age begin to wind 
down their careers. 
Off the court, Williams serves as a UNICEF Goodwill Ambassador. 
She also founded The Serena Williams Secondary School in Kenya, Africa. Williams 
continues to make appearances at schools and community organizations, particularly for 
at-risk students. 
For her history-making wins and charitable work around the world, Serena Williams is a 
nominee for TFK’s 2013 Person of the Year. 

http://www.timeforkids.com/news/serena-williams/133521
http://www.timeforkids.com/news/serena-williams/133521

