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CHAPTER I 
INTRODUCTION 

Statement of the Problem 

In Saudi Arabia’s public schools, English is taught as a subject not as means of 

communication. This makes the lessons teacher-centered, and the students passive receivers of 

information. Learning by rote and lectures are among the method applied in most classrooms 

because English teachers in Saudi Arabia are not well trained (Alharbi, 2015). Methods such as 

Grammar-Translation and the use of Arabic as a language of instruction are still applied in public 

schools to save time. Curricula and textbooks’ contents are based on unrelated topics and 

deductive activities (Assalahi, 2013). As a result of traditional archaically teaching methods, 

communication and critical thinking skills are neglected in the classroom. Alharbi (2015) 

suggests that Saudi Arabian teachers be equipped with the contemporary training to apply better 

and more communicative approaches in their classes. They should have access to modern 

technology in their classrooms. Alharbi (2015) also recommends that teachers be trained to 

enhance students’ critical thinking skills and the use authentic materials. Lastly, she recommends 

modernizing curricula by employing technology and redesigning textbooks and systems to better 

fit the contemporary life of the Saudi Arabian student. 

 

Purpose of the Project 

The purpose of this project is to design model lesson plans which will require the use of 

available modern technology and movies, songs and graphic novels, etc., to enhance students’ 

communicative competence and motivate critical thinking. In fact, the project will be constructed 

to implement the use of technology in the Saudi Arabian traditional classrooms. It will serve as a 

model for teachers to build their own lesson plans accordingly, using a communicative language 
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teaching approach. Finally, it is hoped that with this handbook, Saudi Arabian English language 

learners will develop critical thinking skills and enhance higher communicative competence in 

English.  

 

Theoretical Framework 

 This project is based on the following three Language teaching approaches and theories: 

Communicative Language Teaching (CLT), Discourse Approach, and Multiple Intelligences 

The first theory that supports this project is Communicative Language Teaching (CLT). It 

is a broad approach that is defined through its goals. Generally, the focus of the approach is 

achieving communicative competence, focusing on all aspects, including linguistics and 

grammatical accuracy. For the most part, functional language, meaningful contexts and fluency 

are among the most important principles. Therefore, through the teaching of language pragmatics 

rather than teaching only form and structure, the goal of using the language ‘’productively’’ is 

more important than using it accurately (Brown, 2007). Therefore, this project employs CLT in 

creating language lesson plans that are communicative which shifts the classroom dynamic from 

teacher-centered to student-centered classrooms.  

Another theory that supports this project is Discourse Approach. According to Cots 

(1996), the goal of most language teachers has become helping student to communicate 

efficiently in real life contexts. Therefore, providing a discourse approach into the classroom is 

essential. The discourse approach is concerned with teaching language through the use of 

authentic and real life materials. It is concerned with enhancing student’s pragmatic and 

communicative competence rather than just their linguistic competence. For example, it teaches 

register and genre of the discourse, turn taking, grammar structures in context, and the role 

interlocutor and the social convention of the discourse, etc. Ultimately, students will not only be 
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able to use their declarative knowledge, but also will efficiently be able to gain and apply 

procedural knowledge in their second or foreign language  (Celce-Murcia and Olshtain, 2005). 

Therefore, this handbook implements a communicative approach in classes that guides teachers 

to incorporate discourse and pragmatics in their lessons. These lesson plans raise the awareness 

of students towards discourse. Hence, teaching EFL through a  discourse perspective will 

improve the teaching of language skills.  

Finally, Multiple Intelligences theory (MI theory), which was developed by Howard 

Gardner, also supports this project. It was believed that intelligence can be measured with an IQ 

test score. However, Gardner set eight categories of intelligences. They are a broad range of 

abilities that each individual possesses with different way of interacting together, including 

linguistic, musical, kinesthetic, logical etc. Ultimately, this theory when facilitated in teaching 

and classroom will function as a tool to extract and to stimulate all kinds of innovation and 

creativity in students (Armstrong, 2000). Therefore, the project combines Gardner's theory of MI 

and Armstrong’s application into lesson plans. Teachers in Saudi Arabia will benefit in 

addressing each student’s intelligence and learning style that will result in better competence and 

performance.  

 

Significance of the Project 

This project will have the following significant results. First, it will introduce authentic 

language to the students through movies. In addition, it will make the instruction student-

centered rather than teacher-centered as it is now. It will also help students to acquire both 

academic and conversational vocabulary. Finally, It will serve as a bridge-building tool to 

complex reading through the use of graphic novels.  
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Limitations 

 There are some limitations associated with this field project. First, this project is designed 

for higher-intermediate to advanced levels of language learners at the university level in Saudi 

Arabia. Therefore, it may not be suitable for the lower level English language learners. The 

linguistic and communicative competence, and prior knowledge of language needed to use these 

lessons require high levels of English language proficiency. Another limitation of this project is 

that it is designed to be used in Saudi Arabian classrooms. Therefore, the project contents may 

not be appropriate in non-Saudi contexts. The third limitation of the project is that it requires the 

use of modern technology. Therefore, the project may not be beneficial in classrooms without 

technology access. Furthermore, some Saudi Arabian teachers may not have the technical 

training needed to be able to use technology. Therefore, those teachers who are not familiar with 

the technology and modern multimedia might not be able to apply the lesson plans effectively. 

 

Definition of Terms 

Affective Filter: It refers to the condition in which students acquire language efficiently when 

their anxiety is low (Brown, 2007).   

Authentic language: It refers to real-world, meaningful production of language as produced by 

native-speakers for communication purposes (Brown, 2007).  

Communicative Competence (CC): It refers to the human capacity that allows us to 

communicate, interpret and convey messages and their meanings in a particular context (Brown, 

2007).  
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Communicative Language Teaching (CLT): It is an approach that is concerned with the 

meaningful, authentic and real-world language use. It emphasizes on communicative and task-

based activities in a student-centered classroom (Brown, 2007).  

Critical thinking: It is the use of reason in the process of formulating one’s beliefs (Mulnix, 

2012).  

Declarative knowledge: It refers to the facts and information and opinions an individual 

possesses. (Celce-Murcia and Olshtain, 2005).  

Deductive activity: It is an activity in which the instruction and rules for are explained to the 

students beforehand and explicitly (Seliger, 1975).  

Discourse: It refers to the forms of language produced through communication and interpreted 

as meaningful (Celce Murcia and Olshtain, 2005).  

English as a Foreign Language (EFL): It is the study of English in non-English-speaking 

countries (Merriam-Webster, 2015).   

English as a Second Language (ESL): It is the study of English by speaker of other languages 

in English-speaking countries (Macmillan Dictionary, 2015).   

Grammar-Translation Method: It is a method to teach language through the translation of 

grammar and vocabulary. It focuses on the memorization of translated rules and words from one 

language to another (Brown, 2007).   

Graphic novels: They refer to book-long stories that are narrated through pictures and drawings. 

They are also called graphic narratives. (Thon and Stein, 2013).  

Interlocutors: It refers to the contributors in a conversation or a discourse are called 

interlocutors; hearers, speakers and addresses. (Celce-Murcia and Olshtain, 2005).  
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Language aptitude: It refers to the individual’s ability that dictates how fast and easily s/he will 

learn a language (Brown, 2007).  

Lesson plan: Lesson plans are tools that guide teachers throughout the organized lessons. They 

reflect the philosophy teachers apply in their classroom, and the objectives they set for their 

students (Celce-Murcia, 2001).    

Multimedia: Multimedia is the use of different and multiple means of communication that 

exhibits movies, pictures and recorded audio (Merriam-Webster, 2015). 

Multiple Intelligences: According to Howard Gardner, each individual has eight categories of 

intelligences that interact and exist simultaneously, but differ in levels in each person’s brain. 

They are mathematical, linguistic, musical, naturalistic, interpersonal, intrapersonal, spatial and 

kinesthetic (Armstrong, 2000).  

Pedagogy: It refers to the method or process of teaching (Merriam-Webster, 2015) 

Pragmatics: It refers to “The study of speaker meaning as distinct from word or sentence” 

(Yule, 1996).  

Procedural knowledge: It refers to the knowledge and skills to practically employ and perform 

the declarative knowledge (Celce-Murcia and Olshtain, 2005).  

Register (in discourse): It refers to the particular ways of language use that depend on their 

social contexts. It is a set of social occupations to linguistic items (phonemes, morphemes and 

structure) among a social group (Wardhaugh, 2006).  

Student-centered: It refers to the teaching method that students learn through gathering 

information themselves. Teachers are observers and guiders. Two-ways communication 

dominates the classroom (Catalano and Catalano, 1999). 
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Teacher-centered: It refers to a teaching method in which students receive information through 

the lectures teachers recite. Teachers are the source of knowledge. Communication’s level is 

seldom to non-existent (Catalano and Catalano, 1999). 
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CHAPTER II 
REVIEW OF THE LITERATURE 

Introduction  

When Saudi Arabian government approved the teaching of English as a Foreign 

Language (EFL) as part of the official curricula of the Ministry of Education in 1925, the attitude 

toward English language learning had been negative until the beginnings of 2000s (Alnofai, 

2014). Recent studies have shown that the Saudi Arabian attitude is changing to a positive one 

for a number of reasons, mainly, because of job hunting (Faruk, 2014). However, the Saudi 

Arabian classroom is still teacher-centered, and English language teaching is still mostly done 

through lectures. A communicative approach is rarely observed in public classrooms (Alharbi 

2015).  

Incorporating multimedia, such as, movies, graphic novels and songs might prove to be 

successful in turning the traditional classrooms to communicative and student-centered 

classrooms. In a study done by Alfahad (2009), on Saudi Arabian students in the university level 

using technology, he concluded that technology enhances the communication skills, and it 

changes students from passive learners to more communicative learners. Therefore, media such 

as movies or documentaries are among the best means for providing authentic speech and 

conversations. They are a ‘’replica’’ of everyday dialogue. This will lead to a better English 

teaching/learning experience (Yun, 2014). As for music, Li & Brand (2009) conclude that using 

music and songs in ESL classrooms resulted in a better language learning experience and a better 

vocabulary acquisition. They also conclude that the students’ attitude is positive towards the 

intensive use of songs. Lastly, in a study that investigated the effects of graphic novels on critical 

thinking, Ching & Fook (2013) results showed that graphic novels magnify the skills of critical 
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thinking if implemented in language curricula and model lesson plans. Therefore, In the review 

of the literature of this project, the focus is on three major themes:  

 

1. EFL learning and teaching in Saudi Arabia:  

This section will briefly present the history of English language in Saudi Arabia and the 

development of EFL education. It will shed light on the strong religious point of view of Saudi 

Arabia towards depicting images. According to Fam, Waller and Erdogan, religion is the biggest 

influence on how Saudi Arabians that leads their lives individually and collectively (2004).  

 

2. Theories and Approaches employed in the Classroom:  

In this section, the three main theories used to build this project will be investigated to 

support the projects claim in the effectiveness of communicative classrooms. This theme is 

divided as follows: a. Communicative Language Teaching (CLT), b. the Discourse Approach, 

and c. Multiple Intelligences in the classroom (MI). 

 

3. Multimedia in the EFL Classroom: 

 This theme is intended to examine Thomas Armstrong’s book Multiple Intelligences in 

the Classroom. Armstrong provides a detailed explanation to each category of the intelligences. 

Then he builds comprehensive strategies for incorporating MI in the pedagogy. The strategies 

provide a broad framework for teachers to expand on their own teaching approaches. 

Furthermore, there are three studies and articles examined that deal with use of MI in EFL 

classrooms.   
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The Review of the Literature 

EFL learning & teaching in Saudi Arabia  

a. Brief history:  

 According to Alhujailan (2009), the Ministry of Education in Saudi Arabia have decreed 

and granted the implementation of teaching EFL in primary schools. However in 1942, the 

decree was changed for unknown reasons. Teaching English in schools was moved up to start 

in  middle school at grade seven. The length of a session was to be 45 minutes per session, 12 

sessions per week in middle and high schools. Then the decree changed to be eight and six 

sessions middle and high schools, respectively. In 1953, French as a Foreign Language was 

implemented in secondary schools curriculum until it was cancelled in 1970. 

 

b. Goals and approaches of EFL teaching/learning as stated in decrees:  

The main goals of teaching EFL in Saudi Arabia according to the decree issued in 2001 

include the following: The students were expected to: -  

• Acquire the basic linguistic skills, and acquired enough English that prepares them for the 

job-market, 

• Acknowledge English as a universal language, 

• Be linguistically able to benefit from other cultures and their sciences with what is not 

inconsistent with Islam, and 

• Acquire enough linguistic ability to spread Islam, defend it and explain it. 

However, Saudi Arabia followed the Michael Philip West Approach for a long time and 

used his books. Then during the 70s, the Aural-Oral Approach & the Grammar-Translation 

Approach were used in schools across the country until this day (Alhujailan, 2009).  
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c. Saudi Arabians attitude towards acquiring English as a Foreign Language: 

Regardless of the previous goals, the attitude towards learning English was negative 

during the early 90s. Learners of English lacked motivation for various reasons. Mainly, they 

believe that English language learning (ELL) would not serve them in everyday life 

communication. They believed that they did not need it for better careers. The attitude was 

shifting to more positive during the second half of the 90s. The change in English language 

education policies that took place in the late 90s helped shifting the attitude. The change was 

centering the learning of English language around religion and the spread of Islam. Nowadays, 

Saudi Arabians view English as the one universal language of modernization, sciences, and high 

economic status, making English a requirement for the labor market (Faruk, 2014).  

 

d. Sunni-Islam Saudi Arabians’ attitude towards images:  

 Islamic Art mainly and mostly depends on geometry shapes and calligraphy styles. The 

majority’s attitude towards depicting the livings - humans and animals - is negative. The 

negativity comes from the assertive statement in Hadith - prophet Muhammad’s sayings - that 

people who draw, photograph or sculpt the livings will be challenged to ‘’breath life into’’ their 

work on Judgment Day as a punishment. Quran though only states that Allah is the form maker, 

which led most Muslims to strongly believe that the act of making forms of the livings is highly 

exclusive to God (Department of Islamic Arts, 2011).  
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Theories and approaches employed in the Classroom  

a. Communicative Language Teaching (CLT) 

Sauvignon (2001), states that Communicative Language Teaching (CLT) has been 

considered the most efficient approach in the field to teach language since it was first introduced 

in the late 70’s / early 80’s. The result that is hoped to be achieved through the use of CLT is 

having students learn how to communicate, and how to use language in various forms, situations 

and contexts. Therefore, languages learning curricula, programs, activities, textbooks, objectives 

and goals have all been constructed to improve the learner’s communicative competence.  

In a recent article published in the International Journal of Instruction in 2015, Heba 

Alharbi examines the lack of English proficiency among Saudi Arabian students in public 

schools. She mentions that this non-proficiency is due to the methods applied in the classroom 

that are mostly derived from the Grammar-Translation method. She states that 69% of teachers 

in Saudi Arabia use Arabic as language of instruction, and 60% of them believe that the use of 

Arabic is efficient in decreasing time consumed in classrooms. However, according to Richard 

and Roger (2001), the use of L1 -first language- in classrooms encourages students to think in 

their L1 then translate their thoughts to L2 -second language- which is a technique adopted from 

the Grammar-Translation method, resulting in the lack of motivation and less communicative 

competence. In fact, the use of L1 reduces the abundance of real-life-like situations in EFL 

classrooms. It decreases the chances for students to practice their English drastically as they do 

not interact in English outside of the classroom due to the efficiency of their native languages in 

their communities. Therefore, the role of creating these interactions within the EFL classroom is 

‘’crucial’’. The current use of L1 puts off the students’ motivation to use their L2. Students will 
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not make the connection between the importance of practicing English and the proficiency level 

they aim to achieve (Alharbi 2015).  

Alharbi (2015) presents in her article an explanation of using L1 in the classroom. She 

states that most English language teachers in Saudi Arabia have no advantage over their students. 

Majoring in English language and literature in colleges does not require English proficiency. In 

Saudi Arabia, the admission decision to BA teacher training programs is based on the overall 

performance of the candidates in high school. Therefore, the language instruction in colleges 

sometimes leans towards Arabic, resulting in one third of English language major teachers 

graduating with an obvious lack of English proficiency. On that account, the goals of the 

Ministry of Education are not met or achieved. In fact, the result of not achieving the Ministry’s 

goals was a noticeable gap between the economic and educational growth of Saudi Arabia.  

Towards the end of her article, Alharbi (2015) mentions a number of suggestions and 

reasons to demonstrate the importance of adopting a communicative approach in teaching in 

Saudi Arabia. For example, she recommends the exclusive use of L2 in the EFL classroom, 

supporting her suggestion by Krashen’s claim that the reduction of L1 in classroom increases the 

students’ communicative and linguistic competences in their L2 (1981). While exclusively using 

L2, teachers are advised to employ successful techniques derived from CLT and abandon the 

Grammar-Translation. CLT techniques encourage students’ engagement in the classroom, such 

as, role plays, pair work, interviews and debates. The reason why teachers are advised to use 

communicative strategies is because they create an atmosphere that is affable and warm, hence, 

lowering the student’s affective filter.  

In a study done by Assalhi in 2013, he proved that Saudi Arabian schools still use L1 as 

means of instruction in EFL classrooms. Assalhi interviewed and observed four teachers that 
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have been trained according to the contemporary communicative methods of pedagogy. They 

received their BA degrees in English Literature and Language. However, the study revealed that 

the participant teachers believed that grammar teaching mainly leads to language acquisition. 

They believed the most important domain of language proficiency is to be grammatically 

competent. Strangely, some of the participant teachers opposed the teaching of contextualized 

grammar although their teacher training programs have taught them contextualizing grammar in 

theory. The same teachers consider grammar errors an indicator of insufficient linguistic 

competence. Therefore, they should be corrected immediately.  

In a study done by Abdullah Coskun in 2011, Coskun focused on four characteristic of 

CLT techniques: group work, fluency / accuracy, correction of errors and teacher’s role. When 

he observed and analysed the data collected, he mainly was looking for teachers’ practices that 

overlap with the characteristics mentioned. He wanted to determine to what degree the beliefs of 

teachers about CLT are exhibited in their practice. His subjects were two EFL teachers.  

The instruments used to conduct this study were three. First, he distributed open-ended 

questionnaires. He wanted them to write in detail about their beliefs on CLT. He also wanted 

them to explain their attitudes towards the practices of CLT. Next, he observed these two 

teachers. While Coskun observed, he used an observation checklist that he developed to 

determine the accuracy of the teachers’ attitude towards CLT. He wanted to detect any mismatch 

between the questionnaires’ answers and the practices of teachers. Later on, he developed a 

questionnaire that he planned to use when the mismatches were detected. The purpose of this 

instrument was to pinpoint the challenges that might face teachers when they apply CLT 

techniques in EFL classrooms.  
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Coskun’s findings showed incompatibility between the attitudes of teachers towards CLT 

and the application of CLT in classrooms. The table below shows the results of the first 

questionnaire and the results of the observation.  

Questionnaire (teacher’s attitudes & beliefs) Observation (application & practices in class)  

• In favor of group work and pair work  • Teachers use teacher-students 

interaction.  

• In favor of fluency over accuracy, and 

contextualized grammar 

• Teachers lecture grammar in L1 and 

list verbs for memorization  

• In favor of self-correction  • Teachers don’t tolerate errors, and 

instantly, correct them 

 

To conclude, it is believed that the gap between the practice and theory of CLT is due to 

the inadequate training programs that focus on only teaching theories of communicative 

approaches, but distract teachers from the effectiveness of CLT in practice. In fact, it is believed 

that communicative teaching approaches have dominated language-teaching theory, but still have 

not efficiently revolutionized the actual teaching practices (Karavas-Doukas, 1996).  

 

b. Discourse Approach:  

 One of the focuses of this project is utilizing the discourse approach (language in use) 

without overlooking the linguistic component in EFL classrooms. Therefore, the pedagogy is 

enhanced through working on students’ pragmatic and linguistic competences.  
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Human communication skills are acquired in an early age along with the native language. 

However, when acquiring or learning a new foreign language, these communication skills are 

ought to be adjusted to fit the new language contexts and culture. Therefore, incorporating a 

discourse approach in the pedagogy and the teaching of grammar, vocabulary and other language 

skills is vital in providing discourse in context. Consequently, learners of foreign languages will 

be able to use a number of language and communication skills simultaneously in any given 

discourse. In fact, applying appropriate language to express different and various speech acts will 

result in a successful achievement of language in communication and fluency (Celce-Murcia and 

Olshtain, 2005). 

In an article published for Celce-Murcia in 2007, she examines and analyses grammar 

textbooks claiming that most of them contextualized grammar activities and prompts. She 

suggested ways for contextualizing the teaching of grammar, refuting some claims that 

contextualizing grammar has not been as efficient as scholars had hoped. She finally concludes 

that grammar teaching is more successful when the contextualization of the instruction is present 

in authentic and ‘’semi-authentic’’ discourse. It will result in learner’s ability to demonstrate 

manipulative strategies of grammar in communicative settings (language in use).  

 

c. Multiple Intelligences (IM): 

 The emphasis of this project is to create various teaching techniques that address all types 

of learners and their intelligences. According to Armstrong (2000), students are prone to excel in 

different intelligence areas. They have the tendencies to be outstanding in all eight types of 

intelligence if addressed properly. Employing MI in curricula will present teachers with 

opportunities to develop techniques and adapt strategies that best meet students’ needs. 

Armstrong (2000) demonstrates 40 strategies to implement in various classrooms, noting that 
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one strategy cannot fit all. He addresses all intelligences with suggested techniques that are 

briefed in the table below (Armstrong, 2000). 

Type of 

Intelligence  

 

Teaching Strategies  

 

Example  

Linguistic  Strategies should focus on 

open-ended language practices 

that will nurture the linguistic 

ability in learners.  

Storytelling: It requires the use of 

imagination. It is a vital tool to ‘’weave’’ the 

information intended to teach into an 

interesting story that would have learners 

engaged.  

Logical / 

Mathematical  

Strategies should involve 

logical critical thinking skills, 

and the application of numeracy 

in classrooms. 

Socratic Questioning: It helps students 

‘’sharpen their own critical thinking’’. It 

deals with the Critical Thinking process of 

Socrates. A teacher plays the role of the 

questioner, questioning students’ beliefs and 

opinions about the world and how it works.  

Spatial  Strategies should address 

learners’ internal and external 

images through the 

incorporation of imagination, 

movies, drawings, graphics 

novels and symbols.  

Graphic Symbols: It requires giving symbols 

to concepts. For example, drawing actual 

roots under the roots of each word of 

vocabulary. Therefore, student link the 

symbol to the root of the word.  
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Bodily / 

Kinesthetic 

Strategies should integrate 

learners’ body parts and 

movement in the classroom to 

achieve a better understanding 

of the concepts taught. 

The Classroom Theatre: It requires learners’ 

talent of acting through dramatizing a 

problem or a concept in action.  

Musical  Strategies should integrate 

music into lessons. Such 

strategies will help learners 

storing information in their 

long-term memory.  

Discographies: It requires the 

implementation of already existing recorded 

musical pieces to teach concepts or open 

discussion or teach vocabulary and critical 

thinking skills. 

Interpersonal Strategies should nurture 

learners’ interactions and sense 

of belonging and 

connectedness.  

Board Games: They can teach learners 

informal social interaction. A teacher can 

design a game according to the subject 

matter, or they can simply use already 

existing games.  

 

Intrapersonal Strategies should include 

activities and instructions that 

help learners’ experiencing 

themselves individually and 

internally. 

Personal Connections: It requires making 

connection between what’s being taught and 

students’ personal lives.  
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Naturalist Strategies should include more 

outdoor activities and projects. 

They also should allow students 

to bring the outside world into 

class.   

Ecostudy: It requires the integration of 

nature in the curriculum whether it’s math or 

language studies. It requires the recognition 

of the connection between subjects & 

ecology.  

  

In 1996, Christison demonstrated Lazear’s guide for teachers to incorporate and nurture 

students’ intelligences. Lazear calls for training teachers to be able to adapt and create materials 

that address learners’ senses and metacognition.  

 In a study done by Hou (2010), he attempted to detect MI’s role in the performance and 

behavior of EFL students. His subjects were over 2400 Taiwanese EFL students in the college 

junior level. In the beginning of the semester, he tested students listening and reading through 35 

and 40 questions, respectively. He then distributed a questionnaire of 170 questions to determine 

each student’s category of intelligence. The results showed that MI is a big part of students 

learning process. He also concluded that EFL students learn better through the use of MI 

teaching techniques. Especially, when music, outdoor activities and vocabulary games are 

involved.  

 In their study ‘’the relationship between multiple intelligences and reading proficiency of 

Iranian EFL students’’, Hajhashemi, Akef and Anderson (2012), selected randomly a 128 pre-

college students of EFL. They used a demographic test for competition. They used a translated 

version of McKenzie’s MI test to measure students’ intelligences. They also used the reading 

comprehension section of the paper-based TOEFL along with 11 multiple-choice questions. 
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Finally, their findings showed a remarkable relationship between the students’ proficiency of 

reading and MI.  

Furthermore, multiple studies’ results supports the positive role of MI in the pedagogy. In 

a study done by Bas and Byhan (2012), they concluded that learners achieve better when MI is 

incorporated in the teaching/learning process. They reached the previous conclusion when they 

studied the effects of MI-supported classrooms vs. EFL traditional classrooms. The created a 

curriculum to be taught in four weeks to 50 students. They divided these students in two classes. 

The first class was taught by incorporating MI in the pedagogy, and the other class was taught 

traditionally through lectures. The results of the pretest did not show any difference in measured 

skills between the two classes. However the posttest results differed drastically. The average 

posttest score for the MI-supported class was 74.6. On the other hand, the average posttest score 

of the traditional classroom was 60.2.  

Another study that demonstrated the relationship between MI and EFL is a study done by 

Hosseini in 2014. He concluded that a strong positive relationship exists between musical 

intelligence and linguistic intelligence. Students are more aware of lexicons when presented 

through music, songs and poems.  

 

Multimedia in the EFL Classroom  

 Jonasses (2000) defined multimedia as the use of different means, such as, text, movie 

clips, audio recording and graphics to communicate through computer systems. The concern of 

integrating multimedia into the teaching/learning process dates back to the 1950s when few 

classrooms were equipped with phonograms and broadcasts recordings (Mudge, 1999). The use 

of multimedia has become one of the basic skills that an individual must possess today. In fact, 
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multimedia has changed the nature of education and language learning in all their aspects 

(Rubin, 1987).  

 In a study done by Ching and Fook in 2013, they attempted to investigate the effects of 

multimedia-based Graphic Novels on students’ critical thinking skills. They selected 291 

sophomores of secondary schools in Malaysia. The subjects who came from different schools has 

the same background. They all come from similar socioeconomic background, and they were all 

co-educated. The students were between the age of 14 and 15. Furthermore, Ching and Fook 

developed multimedia materials entitled ‘’Japanese Occupation of Malaysia’’. At first, students 

were given a pretest and a Loss Prevention Qualified test (LPQ). These tests involved random 

tasks and assignments. Then students began the experimental treatment of studying the Graphic 

Novels-based materials. The first class learned ‘’Japanese Occupation of Malaysia’’ only 

through Graphic novel & Narratives (GN). The second class learned ‘’Japanese Occupation of 

Malaysia’’ only through Graphic novel & Text (GT). The third class learned ‘’Japanese 

Occupation of Malaysia’’ through Graphic novel, Text and Narrative (GTN). After six sessions, 

students were given a posttest to finish. The results of the posttest showed the following:  

Mode of class material  Average posttest score 

Graphic novel & Narrative  50 to 54  

Graphic novel & Text  58 to 62 

Graphic novel, Text & Narrative  55 to 56  

 

 Towards the end of the study, the scholars stated that subjects who learned through GN 

surpassed the rest significantly. The results prove that students who learn through GN learn more 
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effectively because their brains receive the information through two channels: the verbal and 

visual channels. Therefore, both channels work simultaneously, in balance and neither of them is 

overloaded.  

 In another article published for Amine, Benachaiba, and Guemide (2012), they concluded 

that the use of multimedia in an EFL setting has turned the classroom into a more ‘’dynamic’’ 

and interactive place. Their study focused on investigating the consensus of the positive impact 

of multimedia on language pedagogy. The study suggested the use of multimedia for the 

extraordinary benefits they carry into the classroom. It stated that multimedia nurture students’ 

interests in a given field. It develops students’ communicative competence in their second 

language. The study claimed that multimedia broadens students’ insight to the global world. It 

enhances the pedagogy process. Moreover, the use of multimedia provides authentic context of 

language as it exists in real life. It also shifts the learning process to be more ‘’goal-oriented’’ 

and adjustable. For example, it has the power to lower students’ affective filter as it is viewed to 

be entertaining. Therefore, learners are more comfortable to err.  

 The findings of Amine, Benachaiba, and Guemide (2012) showed that most teachers and 

educators believed that employing multimedia enhances classroom quality. For example, 

multimedia gives students opportunities to display their previous knowledge through providing 

them with tools and applications to retrieve and elucidate information. The study also found that 

most students believed that multimedia in classrooms will enhance their ability to use 

multimedia, which is a skill that has recently become a necessity. They consider multimedia a 

more beneficial tool that allows them to demonstrate knowledge and information in more depth 

and in shorter time. The pedagogy will become more interactive and inclusive of all students 

simultaneously.  
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 In his book Going Graphics, Stephen Cary (2004) argues that the core of any CLT 

technique is the use of authentic language material. Graphic novels are considered authentic for 

they are ‘’dramatically reduced in text’’ which will provide a rich profitable material to apply. 

The use of graphic novels in the ESL classroom will also lower the affective filter of students for 

three reasons. The first reason is that comics supply an abundance of comprehensible input 

through images and visuals. The second reason is that they are also light in text. Stephen Cary 

also argues that students usually feel uncomfortable dealing with foreign language written 

discourse that is heavy in text. Lastly, Cary believes that the notion of graphic novels is 

entertaining, and they are read for pleasure. Therefore, they will be viewed as fun that will help 

in lowering students’ anxiety in language classrooms (2004).  

 

Summary 

The review of the literature demonstrated how communicative language teaching 

approaches when combined with multimedia results in an effective teaching experience. The 

books, articles, and studies that were examined show the strong relationship between linguistic 

competence and communicative competence. The review helped in exploring literature that is 

helpful for developing a handbook for teachers to illustrate lesson plans that employ multimedia 

according to CLT and CLT-derived principles. 

 The first section included the history of EFL in Saudi Arabia. Alhujailan published the 

main article explored in 2009. It demonstrated the decree issued by the Ministry of Education, 

the attitude of Saudi Arabians towards English language learning. It also shed light on Islam’s 

views on depicting pictures and images that is changing gradually from negative to positive.  

 The second section explored the three theories and approaches used in this project. First, 

it explored Communicative Language Teaching (CLT). The authors of a number of studies and 
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articles agreed that the learner’s goal of learning a language is to be communicatively competent. 

Therefore, a communicative approach in the language class will benefit students and shift the 

class dynamic to student-centered. A recent article published by Heba Alharbi in 2015 examined 

the lack of English proficiency among Saudi Arabian students in public schools. She concluded 

that teacher’s use of L1 and use of grammar translation methods are among the main reasons of 

Saudi Arabians’ lack of communicative abilities in English. Another study done by Abdullah 

Coskun in 2011 explored the application of CLT in Saudi Arabian classrooms. He observed and 

interviewed teachers in Saudi Arabian universities. He focused on the characteristic of CLT. He 

found that there’s a gap between teachers’ teaching beliefs and practices. The interviewed 

teachers believe that CLT is the best fit in classroom, but what they applied in their classrooms 

was traditional techniques of language teaching. Secondly, the section explored the Discourse 

Approach briefly. In an article published by Celce-Murcia in 2013, she examined multiple 

grammar books and grammar exercises. The analysis focused on whether or not these grammar 

books teach contextualized grammar rules. She found that most of them decontextualized 

grammar. Therefore, she provided multiple suggestions on how to teach grammar in context.  

The last theme explored the theory of Multiple Intelligences (MI) in the classroom. The 

review of the literature focused on Armstrong’s book Multiple Intelligences in the Classroom. 

He based his pedagogy approach on Howard Gardner’s theory of MI. He suggested that MI in 

the classroom enhances students’ learning experience. The book explores the strategies teachers 

may apply in their classrooms. The theme also shed light on two main studies. First, the review 

of Hou’s study investigated the relationship between MI in EFL and students performance and 

attitudes in Taiwan. Hou concluded that students achieve language goals more effectively when 

incorporating MI. Second, the Bas and Beyhan’s study explored the effects of classroom 
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supported MI on students’ performance. They concluded that students perform more effectively 

when MI is supported in the classroom.   

The last section of the review of the literature explored studies and articles about the use 

of multimedia in the classroom. In a study done by Ching and Fook (2013), the effects of 

multimedia-based Graphic Novels on critical thinking skills were explored. The study was done 

in EFL Malaysian classrooms. Ching and Fook’s results showed that students who learned 

through the Graphic novel & Narration (GN) model outperformed the other groups because their 

brains worked on both verbal and visual channels simultaneously. Furthermore, in an article 

published by Amine, Benachaiba, and Guemide (2012), the benefits of using multimedia in EFL 

classrooms were stated. First, they stated that multimedia enriches students’ insight of the world. 

Then they said that multimedia makes students more sympathetic to global issues. They also 

claimed that the use of multimedia in the classroom shifts the classroom dynamic and makes it 

more interactive. It also enhances students’ communicative competence, and enhances students’ 

ability to use technology up to date. 
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CHAPTER III 
THE PROJECT AND ITS DEVELOPMENT 

Description of the Project 

 This field project consists of three sample model lesson plans for teaching integrated 

skills of English as a Foreign Language through the use of multimedia. The purpose of the 

project is to provide teachers of EFL, who teach higher intermediate to advanced level classes, 

with a handbook that would help them build a communicative classroom through integrating 

movies, songs and graphic novels in their lessons. Each lesson is designed to integrate two to 

three language skills. The duration of each lesson is 105 minutes. The handbook also includes a 

guide on how to use it effectively.  

• The following table illustrates a brief description of the sample lesson plans:  

Lesson 

Plan  

Type of 

Multimedia  

Title  Theme Skills 

Integrated 

Required Tools 

#1 Song “The Shrine”  

by Fleet Foxes  

Life  

Lesson 

Listening  

Speaking 

Multimedia 

player.  

#2 Movie / 

Documentary  

“Inside Japan’s 

Nuclear 

Meltdown” by 

PBS: Frontline 

Nuclear / 

Alternative 

Energy 

Listening  

Speaking 

Writing  

Projector, 

Multimedia 

Player and a 

Computer. 

#3 Graphic Novel “Persepolis” by  

Marjane Satrapi  

Women’s 

Rights 

Reading  

Writing 

Copies of 

Graphic Novels. 
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The Development of the Project 

 The main reason to create this project is to turn the Saudi Arabian classroom from 

teacher-centered to student-centered. This is because of my personal experiences as an EFL 

student and teacher.  

 As a student in Saudi Arabia, learning English in school was always a dull task. We sat in 

teacher-centered classrooms, and we had to receive instruction in Grammar-Translation method. 

There was not any opportunity for students to interact with each other. The students were not 

given the chance to express themselves. We all had to listen to the teachers and repeat after 

teachers and agree with their opinions. Then we had to go home and do the homework 

accordingly. Therefore, the linguistic and communicative competence of most students in 

English was below average. Sadly, the traditional classroom still exists throughout Saudi Arabia. 

 As a teacher, who just graduated from college, I had no experience on turning my 

classroom into communicative place. I worked in a school that was well equipped. The school 

provided me with guidance, teacher books and aids. Technology was integrated in each lesson. I 

had the training from head teachers on employing communicative techniques. The results were 

magnificent. As a teacher, I enjoyed what I was doing. Being able to communicate with students 

made the classroom warm and friendly. As for students, they felt comfortable to learn, made 

errors, and expressed their opinions.  

 In 2012, for the first time witnessing an ESL setting outside of Saudi Arabia, I enrolled in 

Kaplan in San Francisco as a teacher assistant intern. Since I was still in the process to apply for 

her MA TESOL, I took the opportunity to observe teachers teach. I also observed students’ 

behavior. It was the first time I witness a whole school basing their teaching approach on 

communicative approaches. The dynamic of the school was different from Saudi Arabia. The 
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linguistic competence of their students was relatively high. Saudi students are learning faster in 

Kaplan than when they were studying in Saudi Arabia. Therefore, the decision behind creating 

this project is based on encompassing communicative teaching approaches and techniques using 

multimedia in classrooms.  

 

The Project 

(Please see subsequent pages for the contents of the project.)  
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A Letter to the Teachers 

 Welcome to Teaching English Through the Use of Multimedia! This handbook 

includes three sample lesson plans integrating Movies, Songs and Graphic Novels in your 

classroom.  

 The sample lesson plans provide you with a template easy to follow to create your own 

lesson plans with incorporating multimedia accordingly. In fact, the handbook suggests a 

number of different multimedia other than those used to create the samples. These lesson plans 

are designed to integrate the four main skills of language as well as key vocabulary and 

information about other cultures. The handbook will help you employing lesson plans to teach 

English in a student-centered and communicative way.  

 As non-native teachers of English, we understand the struggle our students go through 

everyday learning a foreign language. We understand that in Saudi Arabia - Arabic being the 

main language of communication - students are not provided with enough opportunities to 

practice their English. Hopefully, these communicative lesson plans will help you creating 

those opportunities for them. It is my pleasure as an author of this handbook to thank you for 

considering the aid I am offering. 

Linah A. Sofi 
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Goals & Results 

This handbook is designed to achieve the following:  

1. To turn the Saudi Arabian EFL classroom into a communicative and a student-centered 

place.  

2. To provide opportunities for students to practice and expand the acquired English 

language.  

3. To engage students in the teaching / learning process through the use of multimedia.  

4. To introduce students to global cultures, and multiple global issues in order to develop 

critical thinking skills in the target language.  

5. To address all learning styles and categories of multiple intelligences in order to 

enhance students’ linguistic and pragmatic competences.  
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Chapter one 

 This chapter provides you with the information on how, where and with what population 

you can use these lesson-plans. It will also guide you on how and where you will find the tools 

you need to help you achieve the best results. Moreover, this chapter is a guide on introducing 

multimedia to your students and making yourself familiar with the use of technology. Towards 

the end of the chapter, I have listed various suggestions and recommendations of other 

multimedia work that you could substitute if you don’t like the choices I have provided. All the 

media work mentioned is suitable for the Saudi Arabian setting.  

 

Teachers’ Questions About Multimedia in the Classroom 

1. Why songs, movies and graphic novels? 

Multimedia such as songs, movies and graphic novels enhance the learning / teaching 

experience. Songs, for example, can enhance students’ listening skills. They increase students’ 

attention to listen for details. Songs also improve students’ awareness of certain phonemes in the 

target language that they might have difficulty understanding or producing. Movies are also a 

great tool for making the pedagogical experience more engaging. Movies are not only 

linguistically educational, but they can also be culturally educational. As a teacher, you can 

introduce many different cultural values and views using movies. Subjects, such as, historical 

events, wars and human rights issues have different impact on different cultures. Introducing 

students’ to a variety of different point of views can polish students’ own thinking and make it 

more global. Finally, the main purpose of using graphic novels is bridging to more complex and 

heavier reading. Contrary to the common belief, adults who read graphic novels as teenager have 
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become heavy and fast readers. Reading graphic novels did not hinder their reading skills. It 

rather developed them.  

 

2. Who are my target audience & what is my class setting? 

 Although this handbook is designed for students whose proficiency level is high 

intermediate or advanced in Saudi Arabian EFL classrooms in universities, a similar approach 

can be employed when teaching any level of English language proficiency. Using a 

communicative approach in teaching isn’t only necessary for advanced students, but it can be 

used in different lower levels classrooms as well.   

 

3. What kind of multimedia does this handbook incorporate? 

 The multimedia material chosen for this handbook are different in topic for two main 

reasons. The first is to expose students to different global issues. As teachers of EFL, we want 

our students to possess the basic general knowledge that are informative and relative to their 

world. The second reason is that not all students share the same interests. Therefore, different 

topics can appeal to different interests. In fact, when students find a topic engaging, they become 

more interested in the lesson. 

 The handbook also incorporates three different genres of multimedia: films, songs and 

graphic novels. The reason for choosing these three genres is their popularity and cost. They are 

among the most inexpensive multimedia, they are among the most popular, and they are among 

the most available ones. The three sample multimedia works incorporated in this handbook are: 
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Type of Multimedia Title Theme 

Song “The Shrine” by Fleet Foxes Breakups / 

Hardship 

Movie / 

Documentary  

“Inside Japan’s Nuclear Meltdown” by PBS: 

Frontline 

Nuclear Energy 

Graphic Novel “Persepolis” by  

Marjane Satrapi  

Iranian revolution  

 

4. What are the tools I need in order to use the handbook? 

 If you decided to use the lesson plans as they are, the suggested tools you’ll need to use 

in order to achieve maximum result are the following:  

Songs:  

Suggestion 1 Suggestion 2  Suggestion 3  

     In case you’re using a 

record, CD, or cassette player, 

you will need the actual 

record, CD or cassette. Also, 

you will need speakers.  

    If your school 

provides a language 

laboratory, you will only 

need the MP3 or FLAC 

file of the song. 

     Another way is to use your 

students’ smart phones. You can 

ask them to download the song, or 

you could download it yourself 

then upload it on their phone. 
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Movies:  

Suggestion 1 Suggestion 2 

   If your school’s classes are equipped 

with projectors, computers, and internet 

access you could directly play the 

documentary online through 

YouTube.com or PBS Frontline webpage.  

  If you don’t have projectors in schools, but have 

access to the school’s language laboratory, you 

could take control of your students’ computers in 

the lab and stream the documentary online on 

YouTube.com or PBS Frontline web page.  

 

Graphic Novels:  

Suggestion 1  Suggestion 2 

       If you are a fan of paperback issues, you 

can purchase multiple copies. Students can use 

them and return them later when the course is 

done. Although this suggestion will cost you 

more, but the nothing beats the feeling of 

actually flipping through graphic novels.   

       If you want a more modern, up-to-date 

way, you can purchase an electronic copy of 

the graphic novel and distribute via e-mail 

or other sharing applications. This, however, 

will require your students to have tablets, 

iPads and Kindles.  

 

5. Are there other further considerations? 

 The answer is YES! There are some points to consider prior your decision to integrate 

multimedia in the classroom. In general, you will have to consider students’ needs for 

multimedia and their familiarity with the use of technology.  



! 41!

• Consider your students’ feeling about using multimedia. Ask them in class whether 

they think it’s a good idea or not. Discuss with them the advantages and disadvantages 

of using technology in class.  

• Since you are most likely a teacher in a Saudi Arabian university, you should have no 

problem in evaluating and affording the cost of applying multimedia in your classroom. 

The university will provide you with most of aids you might ask for.  

• When choosing a multimedia work in English, you should bear in mind that the 

(moving or still) images will not always guarantee basic comprehension.   They will 

often boost it, but in time they might be complicated and carry less details.  

• If you have the liberty over your curriculum, I suggest that you consider a large portion 

of multimedia-based lessons. However, your students needs and the goals of the course 

will always play a huge part in whether multimedia is fit for your classroom or not. 

 

6. Are there any suggestions, substitutes or recommendations of other multimedia 

published works? 

 Yes, I could name plenty, and I will. The trick is to find the most appropriate content & 

language for your students’ level and background. The following suggestions are suitable for 

Adult female learners in the university level in Saudi Arabia.  

Song  Theme 

“Helplessness Blues” by 

Fleet Foxes 

• It’s a about the struggle to find one’s place in society and 

one’s meaning of life.  
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“Another Brick in the Wall” 

by Pink Floyd 

• It’s about the role of teachers and how it can sometimes 

be destructive.  

“The Gambler” by Kenny 

Rogers  

• It’s about making decisions in life, especially, knowing 

when to continue and when to quit.  

“Tell Me Why’’ by  

Neil Young 

• It’s about our transition from youth to maturity.  

“Love Vigilantes” by Iron & 

Wine 

• It’s about a soldier dying in war.  

“I got a Name” by Jim Croce  • Racism & chasing dreams.  

 

Video-based Theme  

“The Great Gatsby” 

2013 

• A movie about a man who spends a lifetime chasing the 

love of his life. 

“Love Crimes of Kabul” 

2011  

• A documentary about honor killing in Kabul. 

“Supersize Me” 

2004 

• A documentary about the health risks of eating 

McDonald’s everyday. 

“Click” 

2006 

• A movie about a man who possess a device that fast 

forwards time. 
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“The Pursuit of Happyness’’ 

2006 

• A movie about a homeless man struggling to make a 

living.  

 

Graphic Novels Theme 

“Daytripper” 

by  F. Moon & G. Bá 

• It’s about the life of an obituaries writer.  

“I Kill Giants” 

by J. Kelly & Niimura  

• It’s about a little girl’s way of escaping the struggle 

of her life.  

“Blankets” 

by C. Thompson 

• It’s the autobiography of the author's childhood. 

“The Yellow Jar” 

by P. Atangan 

• It illustrates 2 of the most tales in the Japanese 

folklore. 

“Ms. Marvel” by G. Conway & J. 

Buscema 

• It’s about the life of a Muslim teenage super 

heroine.   
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Chapter Two 

777 Jackpot Tips 

Tips for integrating videos: 

1. Before you show the video to your students, examine the video for content 

appropriateness.  

2. Examine the video for connections to your lesson’s objectives.  

3. Give your students directions on how to reach the outcome you desire.  

4. Use active viewing techniques. Such as, leaving the lights on and providing a worksheet. 

Active viewing helps students to engage in the lesson and watch attentively.  

5. Use the power of the “Pause” button to get your students attention to segments you want 

them to pay attention to.  

6. Use the “Pause” button to display certain images. Ask your students to describe the 

picture and attend to its details.  

7. Pause the video for a purpose. For example, to check your students’ understanding, to get 

students’ feedback, to give your students a chance to infer meanings, and to ask your 

students about real-life connections. 

 

Tips for integrating songs: 

1. When you choose a song, make sure it is compatible with your course objectives.  

2. Always start with a focus activity that leads your students to the topic of the song. For 

example, you can ask your students to think about the title.  

3. To address different intelligences, you can ask your students to write a letter to the main 

character of the song, or draw the story in the song.  

4. You can use the songs to teach slang expressions.  
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5. Songs are known for inspiring creativity and boost energy. Therefore, use songs that are 

upbeat and soft.  

6. Play the song multiple times. Pause between verses to check comprehension. 

7. Always provide your students with the song’s printed lyrics.  

 

Tips for integrating graphic novels: 

1. Before employing graphic novels, consider the objectives of your course.  

2. Examine the graphic novel for level of language appropriateness. For example, large 

amounts of text can be daunting for lower levels.  

3. Choose a comic that is light in jokes, or written by non-native speakers of English. 

Unless you’re teaching Advanced learners. Then humor is part of the communicative 

skills you would want to teach.  

4. Most of comic strips don’t have a title. Ask your students to come up with a title for a 

comic strip.  

5. You can also ask your students to predict what would happen next in a comic strip. They 

can verbally tell, or drawing the next frame.  

6. Consider the type of comics you intend to employ. Graphic Novels can be used to stir 

interest in social issues. Relate them to students’ real life.  

7. Teaching creative writing through prompts asking students to write alternative endings, 

preludes or epilogues.  
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Lesson Plan One:  

“The Shrine” - Fleet Foxes 

Teacher:  

Institution:  

Course: 

Level: Higher Intermediate / Advanced  

Class Duration:  

Skill Focus: Integrated skills: Listening & Speaking  

Multimedia Integrated: A Song  

Bring to class: Copied materials, YouTube link, (CD & CD player or MP3 file) 

Content Objective: 

• To deal with a heartbreak or hardship in different parts in the world.  

• To listen critically to interpret and evaluate the song. 

 

Linguistic Objective:  

• To recognizing specific phonemes. 

• To increase attention while listening.  

• To classify words. 
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Description of the Activities:  

1. Warm Up:  

Procedure Objective  

• As a class, first introduce your students to the artist 

(Fleet Foxes). Ask them if they know them. 

Sample some of their hits.  

• Then, ask your students to share a time when they 

felt heartbroken or hurt. Ask them how they dealt 

with it. Then have them listen to the song for the 

first time without any questions.  

• To activate prior knowledge 

about the subject.  

• To motivate the students 

about the subject through 

personal questions, 

discussion and debate.  

• To draft a shared experience 

story. 

• To encourage students to 

speak and enhance their 

fluency.  

 

2. Listening:  

Task 1  

Procedure Objective  

• Students are asked to listen to the first part of the song. 

Fill in the blank the missing words. Then discuss their 

answers as a class.  

• To increase students’ 

ability to listen with 

attention.  
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• They will also be provided with the opportunity to ask 

for word meaning. 

 

Task 2  

Procedure  Objective  

• In small groups, ask students to read the 

lyrics in the second questions. 

• Explain to them that they should pay 

attention to the brackets next to the 

blanks.  

• They will have to correct the verb tenses 

as they will hear them mentioned in the 

song.  

• To demonstrate students’ listening for 

details ability though correcting 

grammar rules.  

 

Task 3  

Procedure Objective  

• While listening for the next verse, students are asked 

to rearrange the sentences they read in their sheets 

according to the song.  

• Then check their answers with a partner.  

• To demonstrate student’s 

ability to listen 

attentively.  
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Task 4  

Procedure Objective  

• Individually, students read the meaning of the 

missing words in the blank and try to find the 

right answer while listening to the song.  

• To enrich students dictionary 

knowledge. Demonstrate their 

ability to guess the meaning.  

• To recognizing words and their 

types while listening carefully.  

 

Post Listening: 

Procedure  Objective  

• The closure questions are for students to 

answer and discuss as a class.  

• To encourage students to speak and 

enhance their fluency.  
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Lesson Plan 1 Activities  

‘’The Shrine” - Fleet Foxes 

YouTube Link: https://youtu.be/9yAxIdkF2Qo  

(Complete Lyrics): 

I went down among the dust and pollen 

To the old stone fountain in the morning after dawn 

Underneath were all these pennies fallen from the hands of children 

They were there and then they were gone 

 

And I wonder what became of them 

What became of them 

 

Sunlight over me no matter what I do 

Apples in the Summer are golden sweet 

Everyday a passing complete 

 

I'm not one to ever pray for mercy 

Or to wish on pennies in the fountain or the shrine 

But that day you know I left my money 

And I thought of you only 

All that copper glowing fine 

 

And I wonder what became of you 
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What became of you 

 

Sunlight over me no matter what I do 

Apples in the summer are golden sweet 

Everyday a passing complete 

Apples in the summer are golden sweet 

Everyday a passing complete 

 

In the morning waking up to terrible sunlight 

All diffuse like skin abuse the sun is half it's size 

When you talk you hardly even look in my eye 

In the morning, in the morning 

 

In the doorway holding every letter that I wrote 

In the driveway pulling away putting on your coat 

In the ocean washing off my name from your throat 

In the morning, in the morning 

 

In the ocean washing off my name from your throat 

In the morning, in the morning 

 

Green apples hang from my tree 

They belong only to me 
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Green apples hang from my green apple tree 

They belong only to, only to me 

 

And if I just stay awhile here staring at the sea 

And the waves break ever closer, ever near to me 

I will lay down in the sand and let the ocean lead 

Carry me to innisfree like pollen on the breeze 
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Warm up:  

1. Have you ever heard about the Fleet Foxes?  

 

 

Fleet Foxes are American. They come 

from Seattle, WA. They sing indie rock 

and folk rock. Their lead singer is Robin 

Pecknold. Their album Helplessness 

Blues was nominated for best folk album 

in 2012.  

 

2. What is your favorite song? What is your favorite singer / band? Why do you like 

the song / singer? 

3. Have you ever had your heartbroken over a breakup or other hurtful experience? 

What happened? How did you deal with it?  

 

Listening:  

1. While listening, fill in the blank: 

I went down among the _______________ and _______________ 

To the old stone fountain in the _______________ after dawn 

_______________ were all these pennies _______________ from the hands of children 

They were there and then they _______________ gone. 
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2. Put the verb in the correct tense, then listen and check your answers:  

And I wonder what  _______________  (become) of them 

What became of them? 

Sunlight over me no matter what I  _______________ (do) 

Apples in the summer   ______________  (be) golden sweet 

Everyday a passing complete 

I'm not one to ever pray for mercy 

Or to  _______________ (wish) on pennies in the fountain or the shrine 

But that day you know I   _______________ (leave) my money 

And I   _______________ (think) of you only 

All that copper   _______________ (be) fine 

 

3. The following scrambled words make up the lines for the song.  

Read the words on each line. Try to rearrange the words. Then listen to the song to check your 

answers.  

• morning / the / terrible / to / sunlight / up / waking / in  

______________________________________________________________________________ 

• like / abuse / skin / sun / all / diffuse / size / it’s / half / the / is 

______________________________________________________________________________ 

• you / you / when / in / eye / my / ever / hardly / talk  

______________________________________________________________________________ 
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4. The following clues describe certain words in the song.  

Read the clues and try to guess the words to fill in the blanks. Then listen to the song to check 

your answers.  

a. Noun means an entrance to a room or 

building through a door. 

b. Noun means an outer garment worn 

outdoors 

c. Gerund means remove by the application of 

water.  

d. Noun means a passage that leads from the 

back of the mouth.  

e. Adverb means for a short time. f. Verb means separate or cause to separate.  

g. Verb means be in charge or command of. h. Noun means powdery substance in 

flowers. 

  In the (a) _______________ holding every letter that I wrote 

In the driveway pulling away putting on your (b)  _______________  

In the ocean (c) _______________ my name from your (d) _______________  

In the morning, in the morning 

And if I just stay (e) _______________ here staring at the sea 

And the waves (f) _______________ ever closer, ever near to me 

I will lie down in the sand and let the ocean (g) _______________  

Carry me to Innisfree like (h)  _______________  on the breeze 
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Post listening:  

1. What is the meaning behind the song? 

The song is about breakups. The singer is singing about three stages. First he’s angry 

but is determined to move on and live happily. Then, he’s arguing with his love through letters, 

picturing her trying hard to forget him. The last stage is where he’s regretting living alone.  

 

2. Do you know where is Innisfree? 

 It is an isle among 20 isles found in the Lough Gill Lake in Ireland.  

 

3. Do you happen to know what is the singer is referring to when he mentions 

Innisfree? 

 William Butler Yeats mentions the Innisfree Isle on the lake in his poem Lake Isle of 

Innisfree. You can discuss the poem with your students, have them try to analyze it and 

interpret it. Here’s a link to the Wikipedia page of the poem: 

http://en.wikipedia.org/wiki/Lake_Isle_of_Innisfree  
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Lesson Plan Two:  

Video Chapter 1 out of 4 - ‘’Inside Japan’s Nuclear Meltdown’’ - PBS: Frontline  

Teacher:  

Institution:  

Course:  

Level: Higher Intermediate / Advanced  

Class Duration:  

Skill Focus: Integrated skills: Listening and speaking or Writing  

Multimedia Integrated: A Documentary  

Bring to class: The link of the online streaming & copies of worksheets 

Content Objective: 

• To raise students’ awareness of alternative & nuclear energy.  

• To think critically about global issues.   

 

Linguistic Objective:  

• To demonstrate understanding and usage of common collocations.   

• To learn and use different idioms and common phrases. 

• To speak fluently through debates. 

• To listen attentively.  
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Description of the Activities:  

Warm Up:  

Procedure Objective  

• Choose a caricature from the warmer 

section in the appendix, (or bring your 

own).  

• Ask your students to read them, and 

explain them.  

• There is a set of suggested questions along 

with the suggested caricatures.  

• To activate prior knowledge about 

the subject.  

• To brainstorm and select a topic 

for pictures.  

• To motivate the students about the 

subject through opinion sharing. 

• To encourage students to speak 

and enhance their fluency.  

 

While Watching:  

Task 1  

Procedure Objective  

• Handout the worksheet to your students. Ask them 

to read the prompt.  

• Clarify any new words on the board.  

• Have them answer the prompt by matching the 

word in column A with its collocation in column B. 

• Then play the first chunk of the video to check 

• To learn about common 

collocation in English.  
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answers.  

• Have them compare with their partners.  

 

Task 2 

Procedure Objective  

• Ask your students to read Q2. 

• Clarify any new words on the board.  

• Then play the next chunk of the video twice if needed.   

• Explain to your students that for Q2 they rearrange the 

sentences by numbering them according to the sequence 

they’re mentioned. 

• To recognize 

chronological order.  

 

Task 3  

Procedure  Objective  

• Play the video.  

• For Q3, they will decide if the written statements are 

true or false according to what they hear.   

• To be able to retell 

details of a situation. 

 

Task 4  

Procedure Objective  

• Students first watch the part. • To be able to retell 
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• Ask your students to read the question with attention to the 

three nouns listed. They will have to write the details they 

hear about every noun in pairs.  

details of a 

situation. 

 

Task 5 

Procedure Objective  

• When students watch the Engineer’s log presented i. 

the video, they will have to pay attention to the times 

of incidences occurring. 

• Individually, ask your students to match the time with 

the correct incident.  

• To recognize times 

and list them as they 

hear them. 

 

Task 6  

Procedure Objective  

• This task will require students � 

concentration on specific verbs.  

• Ask your students to read the question.  

• In pairs, ask them to listen carefully and fill 

in the blank with the correct verb.  

• To be able to recognize 

collocations of verbs and nouns.  
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Task 7  

Procedure Objective  

• In this task, students are expected to 

pay attention to detailed information.  

• They are required to listen carefully 

and answer open-ended questions with 

complete sentences.  

• To be able to answer questions, and 

write full sentences; summarizing 

details they hear.   
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Lesson Plan 2 Activities  

‘’Inside Japan’s Nuclear Meltdown” PBS Frontline 

PBS Link: http://www.pbs.org/wgbh/pages/frontline/japans-nuclear-meltdown/ 

WARM UP:  

 

 

• Look at the picture.  

• What do you understand from the caricature? 

• Can you guess what the lesson is going to be about? 

• What is your opinion about using fossil fuels? What is your opinion on using alternative 

energy? 
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Video Chapter 1 of 4 

While Watching:  

1. Collocations: Group one half of the collocations in-group A with its end in-group B. Then 

watch the introduction to check your answers: (00:00 to 1:16)  

A B 

worst nuclear  abandoned 

risked  fallout 

life  disaster of the century 

radioactive days  

tense and death decisions  

lives their lives 

 

2. Chronology: While listening to the nuclear power plant’s worker describing the events of 

March 11. 2011. Then order them chronologically: (1:16 to 7:01) 

• He describes the general attitude as being calm and relaxed  

• The most powerful earthquake ever to strike Japan hit the power plant  

• The electricity went out  

• He was sitting at his computer and writing reports  

• They fell to their knees 
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• The fish man headed out to see to beat the waves’ breaking in order to save his boat 

• The pipes started to move and ripped off the walls 

• He felt an incredible rumbling in the earth. 

 

2. True or False:  

Read each statement after you watch the video. Decide with a partner if the statements are 

true or false:  

• Employees of the Fukushima Daiichi power plant were forbidden to speak about the 

events that followed the earthquake. 

• They are all remaining silent.  

• Some are speaking on the condition of anonymity.  

• The biggest of the waves was 14 feet high and travelling 150 miles an hour. 

• The company that managed the nuclear plant had been informed that it wasn’t adequately 

protecting itself against tsunamis.  

 

4. Details: Listen to the senior engineer, whose face is obscured, describing the plant. Then 

write what details he gives about the destruction involving the following nouns: 

• Cars: 

______________________________________________________________________________ 

• The port area: 

______________________________________________________________________________ 

• Buildings and five-thousand ton fuel tanks:  
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______________________________________________________________________________ 

 

5. Times: Assign time to each of the following events according to the Engineer’s log.  

• Nuclear emergency declared. 

______________________________________________________________________________ 

______________________________________________________________________________ 

 

• Loss of water level readings. 

______________________________________________________________________________ 

______________________________________________________________________________ 

 

• Emergency cooling system malfunction. No water can be injected.  

______________________________________________________________________________ 

______________________________________________________________________________ 

 

6. Verbs: You will hear/read the following nouns/objects. Write down what verb you hear along 

with each verb: 

• ____________________ a request for an interview. 

• ____________________ the managing director. 

• ____________________ massive damage. 

• ____________________ a shiver down one’s spine. 

• ____________________ the nuclear emergency. 

• I couldn’t ____________________ that the tsunami might have killed them.  
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7. Comprehension: Answer the following questions with complete sentences. 

• How did the workers restore power? 

______________________________________________________________________________

______________________________________________________________________________ 

• Why was the pressure level alarming? 

______________________________________________________________________________

______________________________________________________________________________ 

• What was the rising heat creating? 

______________________________________________________________________________

______________________________________________________________________________ 

• What did the rising pressure have the potential to do and; what far-reaching and long-

term consequences could this have? 

______________________________________________________________________________

______________________________________________________________________________ 

• What did Tepco have to do that required permission of the Japanese prime minister? 

______________________________________________________________________________

______________________________________________________________________________ 
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Lesson Plan Three: 

‘’Persepolis” - Marjane Satrapi 

Teacher: 

Institution:  

Course:  

Level: Higher Intermediate / Advanced  

Class Duration: 

Skill Focus: Integrated skills: Reading & Writing  

Multimedia Integrated: A Graphic Novel  

Bring to class: Copies of the graphic novels and worksheets. 

Content Objective: 

• To recognize graphic novels’ format. 

• To learn about Iran’s wars, revolutions and politics. 

• To identify human rights. 

 

Linguistic Objective:  

• To gain essential vocabulary. 

• To write an introduction to graphic novels.  

• To construct and create a self-made comic strip.      

• To read with sufficient accuracy and fluency to support comprehension 
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Description of the Activities: 

Warm Up: 

Procedure Objective  

• Ask your students if they ever 

read graphic novels or comic 

strips.  

• Ask them if they like reading 

comic series.  

• Ask them to tell you about their 

favorite stories.  

• To activate prior knowledge about the 

subject.  

• To motivate the students about the subject 

through personal questions and discussion.  

• To encourage students to speak and 

enhance their fluency.  

 

Before Reading: 

Procedure Objective  

• Groups students in groups of three. Introduce 

the vocabulary items in the flash cards. 

• Tell your students that these items are going to 

be found in the reading.  

• Then as a class discuss the meanings and 

correct them if error found. Provide examples 

and synonyms as a class on the board.  

• Enhance students’ 

understanding of vocabulary 

items through context.  

• Enrich their native-like 

vocabulary and correct their 

word-choice. 

 

 



! 69!

While Reading: 

Task 1  

Procedure Objective  

• Ask your students to scan the article to 

get the jest from it.  

• Ask them to read the question of the 

main idea. Then choose the correct 

answer.  

• To demonstrate an understanding of 

the main idea of the reading. 

• To identify the main topic and retell 

key details of a text.  

 

Task 2  

Procedure Objective  

• Students will read for the second time.  

• Individually, they will find details to 

answer the questions in full sentences.  

• In pairs, ask them to check their answers. 

• To retell stories, including key 

details.  

• To demonstrate an understanding 

of the central message and lesson. 

 

Post Reading: 

Task 1  

Procedure Objective  

• As a class, you will have an open discussion 

using the questions provided about the statement 

• To motivate the students 

about the subject through 
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the author wrote towards the end of the 

introduction.  

• Correct grammar and word choice.  

personal questions and 

discussion.  

• To encourage students to 

speak and enhance their 

fluency.  

 

Task 2:  

Procedure  Objective  

• Vocabulary Game. Number the words assigned on the board 

-without definition- randomly. Pair students. Each pair is a 

team. Each pair has a student facing the board and their 

partner is not. Students facing the board explain the words 

in their new order to their partners, simultaneously. The 

team finishes explaining all words and guessing them 

correctly wins the turn. 

• Acquire new 

vocabulary 

through 

competition.  
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Lesson Plan 3 Activities 

“Persepolis” - Marjane Satrapi  

Warm Up:  

• Have you ever read comic books / graphic novels? 

• What comic books do you like the most, or you know of? 

 

Chapter 1:  

Introduction  

Before you read: 

Your teacher will give you a list of vocabulary cards. Read them carefully. With a partner, fill 

in the following blanks. 

• Every beginning of a  _____________________, superstitious people predict the world’s 

apocalypse.  

• In 1988, a destructive earthquake hit San Francisco. The cost of city restoration was 

_____________________.  

• The Colorado _____________________, which covers most of the State of Colorado, is 

11,000 ft. above sea level. 

• Back in the day, the British Empire’s goal was _____________________ over the world. 

• Immigrants find it hard at to abandon their culture and completely 

_____________________ to the new one. 

• The government of Saudi Arabia has offered a five-year plan to 

_____________________ the country’s Education. 

• In the fiction story of Zorro, the hero is always depicted _____________________ a thin 

long sword.  
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• During the Second World War, Portugal did not support any party. Portugal was 

_____________________.  

• In 1815, Napoleon was captured by the British Army and sent to 

_____________________. He died there because of poor health conditions.   

• Most of the countries that own oil have _____________________ oil industry.  

• The U.S. invasion to Afghanistan is believed to be in _____________________ for the 

9/11 attacks. 

• The U.S _____________________ on Cuba is the longest standing of its kind. Americans 

can’t trade with Cubans or travel to Cuba for business or pleasure without being 

interrogated.  

• In January of 2011, Hosni Mubarak was _____________________ successfully by the 

Egyptian people.  

• The western media, in an attempt to describe the Iranian revolution to Westerns, used the 

word _____________________ to refer to the extremist religious people and ideology.  

• _____________________ Is the quality of being crazily and obsessively enthusiastic 

about religion.  

• A _____________________ regime is a regime that restrains its people’s freedom, and it 

doesn’t allow them to practice their basic human rights.  

 

Reading for the main Idea: 

• Read the following sentences. Then choose the one that best expresses the main idea.  

• Writing Persepolis was important to the author because she wanted to... 

a. Express the importance of the geographic location of Iran, which made Iran a target for 

invaders.  
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b. Tell the story of the Shah’s escape the Iranian Revolution. 

c. Correct the false image of Iran as being a country of extremists and terrorists.  

 

Reading for Details:  

• Read the following questions. Answer with complete sentences.  

a. Who founded the first nation in Iran in the 7th century B.C? 

______________________________________________________________________________

______________________________________________________________________________ 

b. Who asked Iranians to call the land Iran instead of Persia? 

______________________________________________________________________________

______________________________________________________________________________ 

c. Who were the people who attacked Iran throughout history? 

______________________________________________________________________________

______________________________________________________________________________ 

d. Why did Iran invite foreign attacks? 

______________________________________________________________________________

______________________________________________________________________________ 

e. Why did Reza Shah declare Iran neutral in WWII? 

______________________________________________________________________________

______________________________________________________________________________ 

f. Why did Great Britain organize an embargo on all oil exports from Iran? 

______________________________________________________________________________

______________________________________________________________________________ 

g. What are the connections discussed by people when they mention Iran? 
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______________________________________________________________________________

______________________________________________________________________________ 

 

Post Reading: 

• At the end of the introduction, Marjane Satrapi says, “One can forgive but one should 

never forget”. What does she mean by that?  

• How is that related to our everyday life?  
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Vocabulary Game: 

• Try to find the following words on the grid of letters.  

Millennium  Domination  Plateau  Immense  

Assimilated  Modernize  Wielded Neutral  

Nationalize  Retaliation  Embargo  Overthrown  

Fundamentalism  Fanaticism  Repressive  Exile  

 

 

 

 



! 76!

Chapter One: The Veil  

For advanced readers, graphic novels are considered a tool for free-reading activities. 

Therefore, they are assigned to be read as homework outside of the classroom. Then, as a whole 

class, the teacher provides comprehension questions to discuss in class. These questions check 

students’ literal comprehension, and develop their inferential and critical thinking skills.  

 

Comprehension Questions 

Question  Skill 

• In what year does the story begin? 

• What was the revolution of 1979 called? 

• Why do you think the girls didn’t understand the reason behind wearing the 

veil? 

• Why did the revolutionists shut down the co-ed schools? 

• How did the girls and boys feel about it? 

• Why did Marji’s mom dyed her hair blonde? 

• Which side did the family of Marji take in the revolution? 

• Why do you think Marji drew the prophet’s head in the shape of the sun? 

• What is Zarathustra? 

• What are the three teachings of Zarathustra? 

• How are those teachings universal or similar to other religious teachings? 

• How will Marji end her grandmother’s knee pain? 

• Why did Marji feel uncomfortable when riding her dad’s Cadillac? 

Literal 

Literal  

Inferential   

 

Critical  

 

Inferential 

Literal  

Inferential  

 

Critical  

 

Literal  

Literal  

Inferential  



! 77!

• How do people have discussion with God? How do you have a discussion 

with God? 

• Why was it a problem for the school that Marji’s dream was to become a 

prophet? 

• What did Marji want to be when she’s a prophet? 

Literal  

 

Critical 

  

Literal  

 

Vocabulary of Chapter One:  

(The following words definitions can be found on the flashcards provided)  

Giddyap Execution  Obligatory  Bilingual 

Decadence  Demonstration  Avant-garde Predecessors  

 

Disciple Celestial 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 

Conclusions  

 English language in Saudi Arabia has been taught in teacher-centered classrooms by the 

Grammar-Translation method and the use of L1 in L2 classroom. Therefore, this project suggests 

and recommends for a more communicative approach and dynamic student-centered instructions. 

Therefore, curricula and lessons must be modernized through employing technology and 

redesigning textbooks to better suit the life of the Saudi Arabian student. The purpose behind 

creating this handbook was to provide teachers with model lesson plan to enhance their students’ 

communicative competence and motivate their critical thinking. The lessons require the use of 

multimedia and their devices, such as, graphic novels, songs and films.  

 If this handbook is adapted and adopted, teachers can expect the following results:  

1. Introducing authentic language through the use of songs and movies.  

2. Changing class’ dynamic to student-centered classrooms. 

3. Helping learners to acquire academic and conversational vocabulary.  

4. Building a bridge to complex literacy through the use of graphic novels.  

  

Recommendations 

 For implementing the handbook, I would like to suggest three recommendations. First, 

teachers and students should have the basic knowledge of using technology and multimedia. The 

classroom should be equipped with the technology needed to implement this handbook. Second, 

grammar should be taught explicitly. Lastly, the multimedia used or adapted should be examined 

for appropriateness. 
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Teachers who would like to use this handbook must have the basic knowledge on how to 

use multimedia. The handbook mainly focuses on multimedia as means of teaching. Thus, the 

basic knowledge of how to turn on / off or pause videos, play songs, use multimedia player and 

computers is needed. Moreover, schools and classrooms and computer labs must be equipped 

with projectors and speakers to display and play songs and videos. Finally, if students do not 

have technological competence, schools must have multiple sessions, prior to the implementation 

of the handbook where they introduce the technology to students. 

The lesson plans integrate the four main skills of English. However, grammar is not the 

main focus of these lesson plans. The project incorporates some grammar activities. Those 

exercises, however, are not exhaustive. They only shed light on the previously acquired 

grammar. They are not tailored to teach explicit grammar. Therefore, I recommend that when 

using these lesson plans, teachers teach grammar in another course, or teach grammar explicitly 

through expanding the exercises.  
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