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of life. She spoke eloquently of the important faith dimension to relationships
experienced in association:

I think we do that for one another, in terms of feeding somebody’s soul, if you
will. That’s a little strong, but not really, in some ways, because it can be hard
work and it can be exhausting and it can be — you know, there’s never enough
money, and — the big problems are pretty big in some ways! So, being able to
grapple with big problems and think through challenges with people who are
competent and excited about the mission and faith-filled, is really life-giving to
me. If those folks weren’t there doing it alongside me, I’m not sure I would be as

inclined to keep doing it. (1.3, 146-154)

As Cathy unpacked the meaning of Lasallian association for her, she described a
commitment that was long-term and that necessarily involved others committed to
accomplishing the Lasallian mission together:

... association in my life today means — it’s the how I do what I do. . . . It means

that | can look to my left and look to my right and know that there are people in

this for life, like | hope to be, that are serious about what that commitment means.

Not for any piece of paper. Some are Christian Brothers, most are not. They’re

doing it because they feel called to do it and they want to do it together and they

believe in the mission. There’s lots of different ways to do it, but together is not —
you have to do it together and in association. You can’t separate that. I don’t
know anybody in Lasallian education who feels like they want to do it on their

own. I don’t see how that would work. So, it means the how of why I do what I

do. (3.3, 115-116, 119-128)

Category: The Broader Lasallian Family

As Alison articulated above, there exists an element of Lasallian association that
goes beyond one’s local situation. It involves engaging and relating with Lasallians
throughout a District, perhaps even throughout a Region, and, in some cases, throughout
the world. Ben highlighted a number of groups in the Lasallian Family that are
comprised of people from many individual Lasallian works: “the Lasallian Volunteers,

the Lasallian Collegians, Lasallian Youth, Lasallian Fellows, the Young Lasallians

movement — those all, I am convinced, only make us a stronger Institute” (2.3, 197-199).
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David focused his attention on a particular group within the broader Lasallian
Family: women. He emphasized the important role that women play in the Lasallian
Family, specifically in the District of San Francisco, and he noted that his association was
enriched by their relationships with him. He further commented that the perspectives and
insights offered by women in leadership positions contributed greatly to Lasallian
education, and he applauded the Brothers for their “empowerment of women for
leadership in the 21* century in the United States™ (4.3, 143-144).

Cathy commented that her understanding of Lasallian mission and her experience
and understanding of association really crystalized with her involvement with more than
one Lasallian work and with Lasallians from across the District of San Francisco. These
experiences helped her gain a richer perspective on the broader Lasallian Family, even
internationally. “That’s,” she noted enthusiastically, “where I said ‘I got it’” (3.3, 89-90).
Category: Unity in Diversity

Alison explained that experiences with Lasallians beyond her local community
“get us out of our little nutshell and out of the daily mill” (1.3, 169-170). These
experiences affected her understanding of association particularly by helping her
understand the many and varied authentic ways that Lasallians throughout the world
respond to the common mission of human and Christian education, especially to those
most in need:

... it introduced me to people and places and work that opened my eyes to both a

commonality and an awareness that the mission works all over the world and

through all kinds of people — and that it works in different ways. There are
common parts and there are differences amongst us. The mission is absolutely the
same, but the delivery, if you will, is different or can be different depending on
culture and geographical region and urban vs. rural. So those experiences of

meeting other people and experiencing other schools is a great — it’s sort of a
casting of the net, in some ways, of opening the eyes just much wider — and again,
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a reminder that the association is worldwide, and there’s like-minded people all
over the place. Like-minded, but also committed to this very specific Lasallian
mission. (1.3, 173-183)

When asked to offer a bit more about how she understood the Lasallian mission in its
commonality worldwide, Alison offered this:
What | mean by that is this idea of providing a human and Christian education to
the young, especially the poor. So we have that mission statement — and it’s kind
of a simple thing, in some ways. It might be able to be applied to Catholic
education in general, in some ways. Certainly, if you went to a diocesan school
and said, “Are you doing this?” most people would say, “Yeah, we’re doing that.”
But somehow there is a common feel or experience or intangible experience that |
have felt at different Lasallian schools. And I haven’t traveled as extensively as
some, certainly. It’s the way we talk to each other, the way we treat one another,
the manners and the welcome feeling — which all sound like simple things, when
you say them out loud, but the experience of them is really wonderful and it’s not
necessarily universal to all schools and probably not all Catholic schools. (1.3,
192-203)
Cathy echoed Alison’s reflections on a mission that is characterized by unity in
diversity, and she even referred to the diversity of ministries as a “gift”:
I think that’s another thing that association gives to us as a gift — there’s not one
way. It’s kind of like a trial-and-error process. That’s the beauty of being
together and doing it together, because it’s living and it gets better and better the
more people who tie themselves on to this and find a home in it. (3.3, 180-184)
Ben provided a perspective on this “unity in diversity” category that reaches
beyond the Lasallian Family. He felt strongly that various religious congregations should
be collaborating with one another more frequently, since “all of us are ministries within
the Church” (2.3, 469). He considered it a lost opportunity when congregations focused
on what distinguished them from other congregations rather than what united them.
Energies that could be pooled and maximized for the service of youth instead get

dissipated by competition and “provincialism” (2.3, 451). “Ultimately,” he proclaimed,

“we’re all kind of going after the same thing. We refer to it in our Lasallian heritage as
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the salvation of souls, and some other charisms call it something else. But isn’t it all the
same thing?” (2.3, 469-472). He found it irritating that congregations didn’t work
together more often, because “the one thing that unites all these causes, at least in this
country, is Jesus and the Gospels and the story of Christ and the message of Christ” (2.3,
480-481). Thus, unity in diversity applies not only within the Lasallian Family, but
between the Lasallian Family and many other congregational families in the Catholic
Church.

The experience of Lasallian association thus allowed people to appreciate the
many and varied ways that the mission is accomplished throughout the world. Building
relationships with educators from other Lasallian works broadened one’s world, helped
one appreciate the creativity and the innovation that allowed Lasallians to approach the
particular challenges and needs in their own communities, while also feeling united with
nearly one million members of the international Lasallian Family. While diversity was
applauded by these study participants, they were clear about what united us all: the
Lasallian commitment to the human and Christian education of the young, especially the
poor. We turn our attention now to that theme.

Theme: Association Is for Mission

A commitment to the educational service of the poor was deeply felt and
eloquently expressed by all four study participants. Two participants were particularly
effusive in their comments during this interview about the key role that an active concern
for young people in need played in their association for mission. It is for those youth, in
particular, that they associated themselves in the Lasallian Family. Characteristic of the

“unity in diversity” category discussed immediately above, Alison and Ben were united
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in their commitment to the educational service of students in need, while their particular
emphasis differed in terms of which need they were trying to address.

As she described the Lasallian mission as she understood it, Alison quoted
directly from the Brothers’ Rule a statement that has found its way into several places in
this dissertation: “providing a human and Christian education to the young, especially the
poor” (1.3, 193; Brothers of the Christian Schools, 2002, article 3). She noted that this
mission “is kind of a simple thing, in some ways. It might be able to be applied to
Catholic education in general. . .” (1.3, 194-195). For her, what distinguished this
commitment to the education of youth in poverty was

... the way we talk to each other, the way we treat one another, the manners and
the welcome feeling . . . . [T]he experience of constantly asking ourselves what is
the best thing for our students and having that as a starting place every time in
every conversation is critical and is a hallmark of Lasallian education and
association. (1.3, 199-201, 207-209)

Thus, a concern for every student was a hallmark of Lasallian education in
Alison’s estimation. As she spoke, however, Alison began to focus on a particular
subgroup of the student population as she described the Lasallian commitment to students
who struggled, the “especially the poor” piece of the mission statement. Here, she waxed
eloquent:

I think we’re concerned about every kid in the building. I think that’s a constant
conversation. So, every kid’s academic ability, and every kid’s social and athletic
ability — that we are not focused on the best and the brightest at all. | mean,
they’re there, and they thrive, but they are not the main emphasis. It’s not where
teachers and administrators spend their time, necessarily, talking about those kids.
| think we’re more concerned about the other end, in lots of ways, I think we
spend more time and energy thinking and being concerned about kids who
struggle, and being sure we’re doing the right thing for those kids and providing
the best human and Christian education for kids who might be having the harder
time. And I think that’s an experience all over the country and the world. I listen
to other administrators who have schools in other places — it seems like it’s a
pretty common concern. And I love that! I love that about Lasallian education,
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because those are the kids who really need us. Those best-and-brightest kids, they

need us too, but only to remind them of how blessed they are, and that part of

their blessing is giving back to their community and some of those lessons. But
those best-and-brightest, they’re going to be fine, they’re going to be successful,
they’re going to get into college and be successful there, they’re going to —
successful in however our world defines that, but I think it’s great that Lasallian
education certainly welcomes and provides for the best-and-the-brightest, but also
welcomes and provides for kids who are struggling and who need more attention,

so they can become the best-and-the-brightest. (1.3, 219-239)

She continued to elaborate on the commitment of Lasallian educators to notice the
students who, while perhaps not expressing their need in words, communicated it in non-
verbal ways: in the fact that they had not changed their clothes in two days, that they
appeared uncharacteristically disengaged from what was going on in class, or that they
had not done their homework again. The fact that it required focus and energy and time
to notice these students was not the issue for Alison; instead, the issue was “they need us,
they need more time and energy” (1.3, 253) and “that’s the challenge, that’s the call, to
minister to those tough kids” (1.3, 254). She equated these contemporary struggling
students with the very students that John Baptist de La Salle and the first Brothers
committed themselves to serving. “They come in different packages and different
technological advances strapped onto us,” Alison summarized, “but the basic human
needs haven’t changed a lot in 300 or 400 years” (1.3, 256-257).

As Alison continued, she articulated the connection between her deep concern for
students in need and her experience of Lasallian association for mission. She stated
unequivocally:

My association is meaningful because I’'m hopefully making a contribution to all

kinds of kids and all kinds of people and to this idea that everyone needs

education, everyone needs salvation. And working for that makes some sense in
my life. And sometimes it’s easy and real fun and you get to do it with great

people, and sometimes it’s harder and it’s not so fun and the people are more
challenging (laughs), but that’s the way life works. It’s those harder times that
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we’re really responding to the call — the call that God is asking us to work for the
Kingdom on earth. It is also in those times when you have success that you feel
the greatest reward — the kid who is either failing your class or, for whatever
reason, is a challenge to you, and when you can get through to that kid, or you can
see that kid be successful in an after-school activity, or participate in something
that he or she might not have ever participated in before, before having an
experience with you or with the school or that mission — I think that’s what the
greatest success feels like. (1.3, 270-283)

Ben, too, spoke at length about his belief in the Lasallian mission of providing a
human and Christian education to the young, especially the poor. He also quoted the
Brothers’ Rule, and he applied the Rule to another group of students whose needs deserve
particular attention, the students in the middle:

The students that I’'m overly concerned about are the ones in the middle of that
bell curve, because I think they are the ones who tend to get overlooked the most.
And, I think all of our schools right now are dealing with this. And I think it’s the
right issue to be dealing with, because it gets us back to our mission. Yes, we are
going to take care of the best and the brightest, and yes we’re going to take care of
the kids who need the most help where it’s obvious. And here, that’s enunciated
in our financial assistance program and in our outreach to kids who have real
learning differences. But there’s a whole bunch of kids — the majority — who are
in the middle of that — of those two spectrums. And I think we do a pretty good
job with them, of making them feel a part of an important community where they
are known and loved. It does bring meaning to their lives, | think, and | hope we
are creating a different high school experience for them than they would
otherwise have somewhere else. 2.3, 315-328)

| get concerned about that middle group, because I do think they can very

easily be overlooked. And being associated for this mission calls me as the leader

to make sure we don’t overlook particular segments of our population. That

would be easy to do if it weren’t for this context that the Brothers have given us.

(2.3, 385-389)

Theme: Faith Dimensions

David, Cathy, Ben and Alison all attached a spiritual meaning to their Lasallian

association. The theme of vocation is a theme that has run like a thread throughout the

in-depth interview process. A growing sense of call was evident as participants

recounted their life history that led them to the experience of association; also, it
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manifested itself as participants described the experience of association; and they came
back to vocation again as they discussed the meaning they ascribed to their Lasallian
association. One participant, Ben, went so far as to indicate that his Lasallian association
enhanced his experience of Catholic community. This is an important comment, since
Lasallian education is indeed situated underneath the broader umbrella of Catholic
education and the Catholic Church.

Category: Vocation

Ben noted that his Lasallian association “completes the picture in my own
understanding of why | am here” (2.3, 50). He was confident that he could be happy and
successful working in a variety of educational works, but he described the difference with
his Lasallian ministry by confidently proclaiming, “I was drawn here” (2.3, 52). For him,
working in the Lasallian mission meant “total fulfillment. Total life fulfillment. Like I
said last time, when you reach that point where ‘I can’t imagine doing anything else’”
(2.3, 66-67). He was particularly direct as he tied the meaning of Lasallian association to
his vocation:

How do I understand it in my life? It’s probably more synonymous with the idea

of vocation than I originally imagined the word ““association” to be, in that being

associated for this mission is the thing that gets me up in the morning. And it’s
the driving force for what gives me purpose throughout my day, even if I’'m not

thinking about it in those terms at every moment, but | guess more on a

philosophical level, that’s what it is. (2.3, 29-34)

Without using the word “vocation” directly, Alison spoke of her response to a
deep desire to contribute to making the world a better place, and how she found the best
fit in the Lasallian world:

Being born and raised a Catholic, having Catholic education as an important part

of my life, understanding from a fairly early age that | wanted to do work that
involved people, that involved contributing in a hands-on sort of way to bettering
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people’s lives and, therefore, hopefully making our little worlds better — whether

it’s your neighborhood, your city, your church, — so, making a concrete

contribution in that way was an important part of my idea of what | wanted to do,

and Lasallian education provided a venue to do that. (1.3, 83-89)

Alison echoed Buechner’s (2004) already-quoted notion of vocation as matching
one’s own gifts and talents with the world’s need. For her, identifying one’s gifts and
using them to benefit others is what life is about. In a school community setting, the
combination of gifts among the entire community lent power to the benefits that could be
produced. Speaking very practically, as was her wont throughout her interviews, Alison
also noted that “We all have different things to offer, and thank goodness that we do,
because if everybody had the same gift, it would be pretty boring” (1.3, 113-115). She
spoke for all Lasallian “associates in fact” as she summarized what motivated her in her
ministry as a Lasallian educator:

I think most of us who people consider “associates in fact” recognize this as good,

life-giving, salvation-filled work, and we’re just trying to do that work and trying

to make sense of our life in hopefully the most humble way that we can. (1.3,

436-439)

Vocation was a central theme throughout Cathy’s interviews. Her comfortable
use of multiple images to explain herself, including images of home and fit and “aha
moments,” indicated that this was something to which she had given a good deal of
thought. She readily admitted that the recognition of her vocation within the Lasallian
Family was one that took time to develop:

It sits at home. It’s like walking into that chapel and knowing I wanted to go

there [a Lasallian college], was an “aha moment.” Deciding to become a

Lasallian VVolunteer when | was visiting the school in the middle of that assembly,

that was an “aha moment.” Understanding how to do this in association — it

wasn’t one “aha moment” like those, it was this gradual process of how we do it
and why we do it, and you’re invited to be part of this. This is why this is

important, and this is why we’re different, and this is how we do it. Come to the
family. What do you think? And we’re going to support each other through it.
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We’re going to pray together, we’re going to struggle and laugh and learn and all
of that. | think that’s what it means, and that’s why I say “ongoing” is a good
word for it, because it’s never — you never rest, it’s just part of the — it’s the core
of the whole thing! (3.3, 72-84)

When asked to explain her use of the phrase “it sits at home,” Cathy became

emotional. “I think I’m part of something miraculous, | really do,” she proclaimed. I
love what I do. I believe in it” (3.3, 169-170). She went on:

... itfits. And I know a lot of people who would say that. It fits me, it fits my
heart, it fits my soul, it nurtures my faith, it challenges me. | think it makes me a
better person, and I think that’s what home does. You feel comfortable but you
also can have all those other things as a part of that. It’s the place you go to
nurture and rest and revive and renew. I think it’s exhausting sometimes, too, this
work, but it’s so necessary, it’s so essential to who I am and I know a lot of
people who are constantly searching and going in a job here, and in a job there,
and trying to do this, and trying to do that. This is my home. (3.3, 171-178)

Almost from the start of his third in-depth interview, David turned directly to the
theme of vocation, stating that “Lasallian association has been a vehicle through which
I’ve grown to understand more clearly what my vocation is in life” (4.3, 45-46). He
returned to the theme of integration that he had introduced in earlier interviews when he
clarified that he was speaking not just of his vocation “as an educator, but in my vocation
as a servant of God, as a husband, as a family member” (4.3, 47-48).

Characteristic of all four study participants, David’s discussion of his vocation
was filled with emotion and wonderful imagery that communicated how important and
deeply personal this topic was to him. Lasallian association allowed him to live out his
faith in a way that was most authentic for him, in a community of love and respect that
challenged him to bring his best and work his hardest to serve young people in need. As
he described it, it was a place that had been waiting patiently for his arrival:

It feels like | have a place at the table, and that place has been reserved and has
had my name on it since long before | ever even knew who the Christian Brothers
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were. | feel that | have found what I didn’t even know I was seeking, and that is

just a real sense of being in the right place at the right time and having the utmost

confidence that this is where God is calling me to be and that God has worked
through a variety of some pretty amazing individuals to find this place and to
understand how it has been reserved for me and to understand the responsibility

that comes along with having this place. (4.3, 50-57)

Category: Catholic Faith Community

Ben drew a direct line between his vocation as a Lasallian “associate in fact” and
his place in the Catholic faith community. Early in his interview, he returned to the oft-
quoted article 3 of the Brothers’ Rule:

| really talk about it as a ministry of my faith community, which, for me, is

Roman Catholic. Sometimes when we talk about the mission of the Institute, we

tend to stop where it says “to provide a human and Christian education for the

young, especially the poor” —and we tend to put a period there. But, as you
know, there’s another part of that mission, which talks about this being a ministry
entrusted to us by the Church. And, it probably needs to be used more, because
that brings us into a whole different level of association. . . . Again, getting back
to the total, integrated throughout my life, when | attend Mass on Sunday or when
| find myself attending something liturgical or even service-centered somewhere
else outside of my work, I bring that with me. | bring my work, my ministry with

me to that prayer experience. (2.3, 133-139, 143-146)

For Ben, “being associated with the Brothers has deeply formed my faith. Not
just my personal relationship with God, but also within the context of what it means to be
part of a faith community” (2.3, 148-150). As he and other study participants noted
during this rich experience of in-depth interviews, a characteristic of their Lasallian
association was the fact that it was part of the bigger picture of their lives, and it both was
enriched by and enriched every other part of their lives that it touched. Ben closed his
dialogue on this topic by noting that Lasallian association could also serve to connect us
with all those other Catholic religious congregations committed to education: “the one

thing that unites all those causes . . . is Jesus — and the Gospels and the story of Christ and

the message of Christ” (2.3, 480-481).
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Research Question # 3, Part Two: Results

Research Question # 3: How do lay educators in the San Francisco District who
could be characterized as “associates in fact” describe the meaning of their experience of
Lasallian association, both now and for the future?

As noted above, research question #3 is actually two questions in one.
Participants were invited to reflect on the meaning of Lasallian association for themselves
personally, both now and for the future. We have just reviewed how Cathy, Alison,
David, and Ben articulated the meaning of Lasallian association for themselves currently.
We now turn our attention to the meaning of Lasallian association for them as they
looked to the future. I introduced this topic with the following question: What are your
goals and dreams regarding your own association in the Lasallian Family in the future?

The four themes that emerged from the participants’ responses to this question
may be found in Table 4 below. Note that study participants’ reflections on the meaning
of Lasallian association for them in the future sorted into four fairly specific themes, none
of which broke out into even more specific categories. Each theme stands on its own and
will be discussed as before, using primarily the words of Cathy, Ben, David, and Alison

to unpack their meaning.
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Table 4
Themes and Categories for Research Question # 3, Part Two: Personal Meaning of

Association in the Future

Theme

Matching Gifts to Needs
Primary Life Commitment
Brothers

Trust the Work of the Holy Spirit

Theme: Matching Gifts to Needs

As the study participants looked to the future of their association for mission, they
clearly articulated two things: they wished to be of service to the Lasallian Family, and
they wished to make a contribution that utilized their own gifts and talents. David
explained that his current job was one he considered to be a “dream job” (4.3, 221), one
that both exhausted him and deeply fulfilled him “because I feel I am maximizing the
impact of what I can bring to what we try to do with our students” (4.3, 222-223). As he
looked forward, he referenced Buechner’s (2004) understanding of vocation being the
meeting place between one’s passion and the world’s hunger:

I don’t care what my title is and I don’t care where I am or what I am doing, I just

hope that it’s the best fit for what I can contribute in that moment and what the

need is. . . . that’s what I hope — that my future in Lasallian education is a match

between what the need is and what I’m able to do and offer in that moment, and

hopefully what I’m able to build on in the variety of roles and experiences that

I’ve had, and how that can positively influence a school community, a social
service agency, a university, a District. (4.3, 237-239, 249-253)
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As they looked to the future of their Lasallian association, these participants each
spoke to some degree about the duration of their commitment to association for mission.
David expressed his desire to “continue to make a significant contribution in partnering
with the Brothers in helping to guide and learn and figure out what Lasallian association
means in 2020, 2030, and 2040 (4.3, 261-263). Alison also spoke in the long-term,
indicating that she wished to “stay involved with the Lasallian mission and the work . . .
for as much of the rest of my life as I could, in a way that makes meaningful use of my
talents” (1.3, 491-493). Cathy stated that “I can look to my left and look to my right and
know that there are people in this for life, like I hope to be, that are serious about what
that commitment means” (3.3, 119-121).

While he did not articulate a particular length of time with regard to his
associative commitment, Ben spoke directly to his future leadership in the Lasallian
Family. “If I was to paint the perfect picture,” he offered in response to the question of
his future as a Lasallian associated for mission, it would be “to be in a position, if called
upon to do something special and needed, that | could say yes to that. | think that would
be the ultimate expression of association” (2.3, 508-510). He continued:

| think the ultimate — the ultimate expression of association would be, if given the

opportunity, to be asked, “Will you serve, will you do this?” If there were no

other external factors at play that were going to prevent me from saying yes, the
ability to say yes would be the ultimate form of association. (2.3, 517-520)

Cathy, too, expressed a strong desire to continue to contribute to the unfolding of
the Lasallian mission, especially in empowering young educators in the early stages of
their associative journey:

I would hope to continue to be part of whatever that voice is in the future —and to

support other people in that, too, as they find their voice. It’s pretty inspiring to
be connected with a lot of the young Lasallians today, the students that I work
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with, and the young Volunteers, and a lot of the young faculty members. | would
like to continue to be part of that journey with them. (3.3, 224-228)

For Cathy, contributing to the growth of female leadership in the Lasallian Family is a
future hope. “I’d love to be a part of that,” she said. She continued:

I don’t know what that means. I don’t have a role or a position dreamed up for

myself. | just think we are better as a family because we have perspective from

religious and from lay men and from lay women. (3.3, 215-218)

Theme: Primary Life Commitment

While expressing a clear commitment to the future of Lasallian association, these
study participants couched their commitments within the context of their primary life
commitments to spouses and families in the future. As noted above, Ben intended to
send his children to Lasallian schools. For Alison, too, providing a Lasallian education
for her own children was a stated priority: “I think we provide life-changing experiences
for young men and women and I think that’s just awesome and | really want that for my
kids” (1.3, 500-501). Cathy, as she looked to her future and her place in the Lasallian
Family, expressed a similar wish:

And I most likely would bet that my children, if I’'m blessed to have them, will go

to Lasallian schools. Like I said, I can’t see myself outside of a Lasallian school,

so | would imagine we will be close by a Lasallian school and I think it’s going to

be part of our reality. (3.3, 242-245)

Cathy expressed a second reality in terms of her primary life commitment and
how that might affect the way she expressed her Lasallian association in the future: the
possibility that the responsibilities and demands of raising a young family may change
the look of her commitment to Lasallian education. However, Cathy did not see herself

walking away from the Lasallian Family; instead, she noted that the look of the

commitment might change:
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... at some point in the future, if I have a family, | might have to make that
decision. Can I be as committed or committed in a different way, and how’s that
going to look? I don’t know. I haven’t had to face that decision, but | know other
people who have, and | know other people who are asking that question, how do
you remain a committed Lasallian if you can’t remain physically in a school?
How do you do that? That’s a challenge. I think that will be hard for me. But, |
haven’t had to face it, so I don’t really know how to respond to that. | imagine
that I will still be connected in some way to this work. I just don’t envision
myself not being connected. (3.3, 150-158)

When Ben discussed his perfect scenario of Lasallian association in the future —
being called upon to take on some special project somewhere and saying yes to the
invitation — he nuanced that in light of his primary life commitment:

Now — there are other factors in my life that may not allow that to happen, but

perhaps those are out of my control. My parents could get sick, and | need to be

near them; God forbid my children or my wife got sick, or whatever. Or perhaps
my wife has a strong vocation and she needs to answer something for herself, and

I’ve got to allow that to happen as well. So, there are other external factors. (2.3,

512-517)

Alison returned, once again, to the practical reality of the need of lay Partners to
earn an income that allowed them to support themselves and their families. In a perfect
world, Alison would be able both to earn an income adequate to support her growing
family while at the same time working in the field of Lasallian education, a field to which
she had contributed much already in her life, and a field to which she hoped to continue
to contribute for some time. For her, having

... an income-generating position is also important, from both a practical

standpoint and an association standpoint. What | mean about the practical

standpoint is simply providing financially for my family. From the association
standpoint, because I think I still have twenty work years ahead of me that need to
be filled with some kind of meaningful work, and Lasallian association provides

that for me. That’s what I think of in terms of my dream. (1.3, 501-507)

David, who was so eloguent when describing his vocation as a Lasallian

“associate in fact,” also commented on the need to view his Lasallian association within
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the context of his life as a husband and a person of faith. As examples, he referred to
potential future children and changing needs of families of origin:

Depending on the time in my life, the nature of future roles for me when | am no

longer at this school will look different and will need to look different. If my wife

and | have children, my primary responsibility as a husband and father will take
precedent over any other type of role. Another issue that I consider is geography

— if there were a time in our marriage where being closer to our family would be a

higher priority or need. (4.3, 228-233)

All four study participants spoke of their hopes — expectations, even — of future
serious involvement with the Lasallian mission. Their involvement will necessarily be
affected by their primary life commitments. While no one can accurately predict the
future, it is important to note that these four expect to continue their Lasallian association
well into the future, being creative and innovative when responding to changing life
circumstances.

Theme: Brothers
When Cathy spoke of her hoped-for future as a Lasallian “associate in fact,” she
made it clear that she fully expected that future to include Brothers: “I think I would like
to see me continuously working along with Brothers. For me and my association, that’s
important” (3.3, 209-210). David, too, envisioned a future with Brothers. He, too,
recognized that the changes to come for Brothers may be difficult, and he pledged his
support:

It will likely be a very emotional time, especially for Brothers across the country,

and helping to support them in any way, shape or form and figuring out what role

| can play in that will be really important. And, hopefully, it includes a spike in
commitment to the vocation of being a Brother, but if it doesn’t, I think there are

still plenty of opportunities for us to figure out what it means to be Lasallian and,
hopefully, I can be a part of that. (4.3, 277-282)
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In particular, David reflected on the needs of Brothers in the future as he
pondered elements of his future association. David expressed his desire to empathize
with younger Brothers, as they considered future Lasallian association for mission and
their unique place within it. At the other end of the spectrum were the aging Brothers.
This group, as far as David was concerned, deserved special attention:

... I think of some of the aging Brothers, and the decisions that they are making

now about what their long-term care will look like, about what the future of their

particular District or Region would look like — this is all mostly rooted in my
experience in the United States — I can imagine it’s also with mixed emotion that
that future projection is being considered. | would hope that it is with great pride,
and | am sure that it is, and that it will continue to be with great trust in the
strength of the mission. But not being in that position, I truly don’t know, but
given what | can imagine, | want to be sensitive to and be available in any way

that I can that would help to be supportive throughout that time. (4.3, 294-302)

Theme: Trust the Work of the Holy Spirit

At some point in time during the in-depth interview process, each study
participant acknowledged the demographic reality of increasing numbers of Lasallian
Partners (primarily lay men and women) and declining numbers of Brothers. David’s
commentary on this reality echoed statements found in numerous Brothers’ and Church
documents written over the past several decades (Brothers of the Christian Schools, 1986,
1993, 2002; Johnston, 1987; Pope John Paul 11, 1996). As David looked to the future, he
foresaw the likelihood of fewer Brothers’ communities attached to Lasallian schools,
fewer teachers taught by Brothers themselves; in general, he pointed to a likely future of
Lasallian works less directly influenced by Brothers of the Christian Schools. “How
many generations into the future are we talking,” he asked, “where the possibility may be

that the leaders and the entire make-up of these school communities have not had

significant interactions and experiences with Christian Brothers themselves?” (4.3, 324-
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327). He emphasized that the question was not a new one, that the Lasallian Family had

been seeking to address this potential reality with more and more sophisticated programs

of Lasallian formation that helped growing numbers of Lasallian educators to learn about,

embrace, and integrate the Lasallian heritage into their vocation as educators and into

their lives. David saw the potential future reality as neither good nor bad, but different.

It could be viewed as a change that would provide “an opportunity for us to strengthen

our impact and strengthen our mission” (4.3, 336-337). It could be a change not unlike

other changes that have occurred in the Church over the centuries, and this gave David

hope:

| think of the work of the Holy Spirit over centuries of our rich Christian heritage
and Catholic history. There have been so many ups and downs, so many
surprises, so many changes in our church, that, for most of us it’s hard to look
beyond just the last 30 or 40 years. But there have been births and rebirths at so
many different points along the way as a Christian people, and as a faith
community, that I think the Holy Spirit is helping us to prepare for what could be
a changing reality and with that evolution I have nothing but confidence that our
faith and our commitment to the ideals of Lasallian education will make us
stronger and will compel us into a better place to meet the ever-changing needs of
our students. Who . . . even knows what schools are going to look like in 40 years
or what the needs of students and families will be by that point? But I do,
honestly, believe that we will be just as Lasallian and we will be just as strong in
our schools and how we try to meet those needs and we will be just as creative
and innovative as we’ve been for centuries. It could be a new way of being
creative and innovative, but that’s part and parcel for how we’ve been across the
globe for so long and hopefully how we will continue to be for many years ahead.
(4.3, 339-356)

Research Question #3: Summary

The third research question in this study explored the meaning that the study

participants attributed to their association, both through their experience and as they

looked to the future. They put a spotlight on several important areas of meaning,

including doing work that has purpose and is making a difference in the world; being
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involved with ministry that values and nurtures community; ministering with a group of
people who are deeply committed to a mission that seeks to provide transformative
education to the young, especially those most in need; and, making decisions of service in
response to a call. As they looked to their future association for mission, they expressed
a strong commitment to remaining part of the Lasallian heritage, and doing so in response
to the changing realities of their primary life commitments. They did not articulate a
particular life plan that included specific jobs or stepping stones along the way to some
lofty position; rather, they humbly expressed a desire to be of whatever service they
could best perform given their gifts and talents and availability. They articulated a future
association that included the Brothers in important ways. Finally, they looked to the
future with hope, trusting that the Spirit who had journeyed with them throughout their
lives would continue to journey with them and other Lasallians as they live their way into
a future association that in some ways may continue to look like the present and in some

ways may look very different.

Research Question # 4: Results
Research Question # 4. How do lay educators in the San Francisco District who
could be characterized as “associates in fact” articulate the future of Lasallian association
in the San Francisco District?
In the final minutes of their third in-depth interviews, study participants were
invited to take a step back from their personal stories to consider Lasallian association in
the District of San Francisco in the future. Rather than narrowly considering their

personal future, these four were invited to consider the District’s future vis-a-vis
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Lasallian association. Their comments sorted into two major themes: the need to shape

and form future Lasallians, and a number of challenges, as yet unaddressed in the

District. Each of these two themes included several categories, and they are listed in

Table 5. For purposes of space, Table 5 is oriented a bit differently than Tables 1-4.

Note that each theme heads a column of categories. A discussion of each theme and its

corresponding categories follows Table 5. Following these discussions, a summary

section draws this chapter to a close.

Table 5

Themes and Categories for Research Question # 4: The Meaning of Association for the

District of San Francisco’s Future

Theme:
Shaping Future Lasallians

Theme:
Challenges

Category 1:

Category 2:

Category 3:

Category 4:

Category 5:

Category 6:

Formation

Invitation and Affirmation

Lasallian Culture

The Future of Community
Life

Resources

Groups Needing Attention

Levels of Sharing

New and Different Schools

Formal Association vs.
“Association In Fact”
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Theme: Shaping Future Lasallians

Study participants spoke clearly about the need for mission formation as an
important tool for strengthening Lasallian association in the District. They saw formation
as having been and continuing to be very influential in their own experience of
association, and they viewed it as integral to the future of the District. They returned
once again to the major theme of invitation in the future of association in the District.
Instead of a passive “all are welcome” attitude, they called for personal, active invitation
to people to become associated for mission. They also spoke of the importance of
people’s ability to articulate Lasallian culture — what it means to be Lasallian.
Category: Formation

Cathy put it bluntly: “I am associated because I have been formed and am
forming. I can’t disconnect those two things” (3.3, 438-439). She pointed to the fact that
the vast majority of people who work in Lasallian ministries do not live in community
with one another as Brothers do. In the 17" century in France, as the first teachers
worked with De La Salle to open schools dedicated to the education of poor and working
class youth, they quickly came to realize that the work was far too difficult to take on
individually. They had to support one another in their ministry, and, consequently, the
structure of community life began to emerge. Cathy, who reiterated that she viewed
formation opportunities as “B-12 shots,” shared her view that formation had to be a non-
negotiable in the future if the District is to remain strong:

... you need those B-12 shots, and you need to sit with somebody and pray with

them and talk about it and unpack stuff. You have to do it. | think, especially we

have so many more people in this Lasallian mission who don’t live together in

community, we have to provide opportunities to do that for our association to be

strong. We just have to. | think it was organic when it was just Brothers and they
all lived in community together. Those conversations happened around table and
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through prayer and informally. Now we have to make time and space for that to

happen for our association to continue to stay strong. And that needs to happen

everywhere — it needs to happen at schools, it needs to happen at the District
level, at the Regional level, and at the Institute level. We have to understand
what’s going on and have those conversations and make those a priority. That

sharing is important. So, I can’t disconnect formation and association. (3.3, 446-

458)

Alison, also, highlighted the need for formation in strengthening association in the
District in the future. She explained that activities and programs of formation gave
Partners the language and understanding necessary to clearly enunciate the Lasallian
mission and their place in the mission. She envisioned a future with

... a lot of continuing formation and education and opportunities available and

built into school schedules for adults to experience association, to have an

experience with associates outside of their school, and in the District, and even

beyond the District to the Region, if possible. (1.3, 645-648)

Ben mentioned the important role of formation in strengthening the commitment
of educators to something beyond their particular school — to the Lasallian mission. He
envisioned a future wherein more people might move between Lasallian schools,
recognizing that their commitment was to the Lasallian mission of human and Christian
education, rather than to School X or School Y. In this case, losing good teachers to
another school could be seen in a different light. Rather than losing them, they are being
shared with a fellow Lasallian school. “When I lose people here,” he explained, “when I
lose really committed Lasallian educators, | expect to lose them to other Lasallian
schools” (2.3, 581-582).

David reflected on economic challenges in the District in recent years, challenges

that have called for difficult decisions to reduce the number of formation programs

available to those working in District schools. While he understood and accepted the
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harsh economic realities, he also advocated for increased formation in the future, given
its critical importance in strengthening the experience of Lasallian association:
... in light of what are naturally some limitations that we can predict and keeping
in mind that we can’t predict all that lies ahead, how can we put a stake in the
ground and really maintain our commitment to the importance of formation and
the importance of looking toward future leadership at the board level, within our
schools, and within our other ministries? | think it may require us to be even
more collaborative across schools than we have been and perhaps focus more on
regional activities and collaboration than District-wide. | have no idea, but I think
because we have been so good at it for so long, we do have a real group of
individuals that could be tapped into perhaps even greater leadership on the local
level, and that could be one of the ways in which we’re able to address this issue
of sustainability, specifically as it relates to formation for mission. (4.3, 423-434)
Alison recognized the mission commitment of people who serve on boards of
trustees, people who have mostly involved themselves with the Lasallian mission on a
voluntary basis rather than as a paid member of the professional school community. The
fact that these trustees have not earned a paycheck in a Lasallian school did not, as far as
Alison was concerned, lessen their commitment. In fact, she noted that “I think many of
them would consider themselves associates” (1.3, 375). Formation for these trustees in
the future will continue to be an important commitment on the part of the District, as far
as David is concerned. While applauding the District’s past commitment to trustee
formation, he “would also single that out as continuing to be very critical toward our
long-term growth and the long-term advancement of our mission” (4.3, 604-606).
Category: Invitation and Affirmation
Alison affirmed the District’s work of inviting lay people to “take ownership and
leadership and thus association” (1.3, 532-533). She pointed to the strength of mission

identity in District schools currently, and she expressed confidence in the people, many

of whom are lay, currently in leadership positions throughout the District. However, she
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warned that the future of Lasallian education in the District will depend partly on the
personal nature of inviting people into deeper involvement with the Lasallian mission:

I don’t have any doubt that there are capable and committed lay people who will
continue the work of the Brothers and the mission. | think there are many of us
who are already doing it; there are younger people in the trenches who are capable
and interested in continuing into leadership positions. But I do think we do need
to continue to be deliberate about inviting people in, affirming talents, continuing
things like Discerning Leaders and LLI and the formation programs that really
give people insight into the larger Lasallian Family and association. | think
invitation and personal contact is (pause) extremely important. I think it’s what
it’s all about. Because, like I said earlier, for those of us who are trying to do the
right thing, and want to do a good job, don’t want to be arrogant or assume too
much, I think those folks need — I think their gifts and talents need to be
recognized and celebrated and invited to the table — invited to a higher level of
involvement and commitment. . . . And it’s a simple thing but I think we forget
the power of personal contact and individual relationships. It really makes a
difference. (1.3, 554-568, 569-571)

Invitations provide powerful opportunities for people to get more involved in the
Lasallian mission. Invitations sometimes come as a surprise, as well — an unexpected
affirmation of potential that one might not have noticed in oneself. Extending an
invitation, however, is only half of the equation. Someone must accept the invitation as
well. Cathy movingly explored her Lasallian journey in response to invitations as a way
of reinforcing something that needs to continue for a strong future in the District:

The song from Wicked just popped into my head, “For Good,” — I don’t know if
you know that one, it’s a duet, and it talks about — it’s a story of a friendship,
really, it talks about some people come into your life and there’s always a reason
that people come into your life. And people come into this association for a
reason and it changes you — it can change you — for the better. For good. But you
have to leave room for the Holy Spirit for that to happen. It’s not automatic. |
think there’s an invitation out there, but you have to respond to it as well. It’s a
two-way street, and you get what you put into it. That’s a good song — if | had to
pick a song to summarize it, it would be “For Good.” Everything we’re
experiencing along the way is part of the journey, it’s important, but it can change
you for good if you allow it to. (3.3, 545-555)
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Cathy also pointed to a group of Lasallians that, in her estimation, will require a
more focused and intentional invitation to involvement in the future: those people who
have recently graduated from our schools. She noted that, like in the larger Church, it is
not uncommon for young people to “kind of go off the radar” (3.3, 283) after graduation,
as they get involved in other activities. “I would love for us to have something more for
them,” Cathy proclaimed. “I do think they would respond if we offered” (3.3, 287-289).
Category: Lasallian Culture
As they looked to the future of the District of San Francisco, some of these study
participants spoke in terms of acculturation. When asked to describe what association
would look like in the District in the future if it were happening well, Alison promptly
uttered: “I think it looks like many lay associates who can articulate the mission, who
can articulate their place in the mission, their work, their contribution to the mission”
(1.3, 643-645).

Nearly two months later, David uttered almost exactly the same words as Alison
as he looked to the future of association in the District of San Francisco. He described a
hoped-for future which included schools with strong Lasallian cultures, schools wherein

... teachers, students, board members, the school community can proudly and

authentically say “I am Lasallian” or “We are Lasallian” and have an ability to

articulate what that means to them and what that means to the school. (4.3, 525-

527)

David continued with a rich statement of the San Francisco District’s future that captured
a number of elements of school culture, including core beliefs and values, symbols, and
founding stories. His statement is lengthy, but is well worth including in its entirety:

It means that, as individuals and as school-wide communities, there’s an

embracement of this concept of Lasallian that’s reflected in the school culture and
the school’s communication materials, in their buildings, in the time that is spent
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training faculty and staff. There’s reminding ourselves of God’s holy presence at
the beginning of all school activities and meetings and classes, that there’s an
institutional commitment to serving the poor, however that might look at each
individual school. That there is open, ongoing communication, support,
collaboration, and dialogue from the District and from the leadership of the
District, that is in service to and support of and is leading individual schools
across the District. That there is collaboration across schools. That the
commitment to professionalism and to innovation and to cutting-edge education is
continually lived out in the excellent teaching that is at the hallmark of our
mission. The care for the individual student, that there are exceptions that are
made and understood that need to be made case by case with all students, all
families, that we treat each student as an individual and each family as
individuals. That there’s dignity and respect across the school community, that
there’s a real reverence for, as I’ve been saying, the life and legacy of John
Baptist de La Salle. There is an awareness around and respect for the unique
contributions that the Christian Brothers have made throughout our Catholic
history, throughout our world and throughout education. That there’s a real
commitment to community, that we’re all still taking care of one another and
whatever the particular need might be, that we’re responsive and open and that
we’re understanding our obligation to one another. (4.3, 529-551)

Finally, Ben highlighted another benefit of a strong Lasallian culture. As he
looked to the future, he envisioned more graduates of Lasallian schools “coming back to
work — not necessarily in their alma mater, but somewhere in the network of Lasallian
schools” (2.3, 617-618). Implied in such a reality is, even on the student level, a
recognition of being part of a larger family than just their graduating class or school
community. These graduates would feel part of the larger Lasallian Family. Not only
would he envision more graduates coming back into Lasallian schools to work, Ben also
envisioned more lay Partners committing themselves long-term, even making a life-long
commitment to Lasallian education.

Theme: Challenges

Study participants highlighted a number of future challenges that must be

addressed if association is to remain strong in the San Francisco District. The challenges

are many, and study participants typically did not have solutions to the challenges they
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raised. Be that as it may, these challenges represented an important piece of the horizon
as they looked ahead.
Category: The Future of Community Life

A critical challenge — “huge” (3.3, 322), in her words — that Cathy discussed quite
at length was the future of community life. From the beginning of the Lasallian story, the
educational work was accomplished together, by educators who were united in a
community that shared prayer, meals, work, and a roof over their heads. With fewer
Brothers’ communities in the Lasallian Family, “I think we’re going to have to look at
how we define community, and not just community, but vital community” (3.3, 323-324).
Her advice is for Lasallians associated for mission in the District to take the lead to
engage in proactive discussion sooner rather than later:

... 'would love for us to be able to really focus in and really support a transition

to a variety of community life. Really, we’re going to have to, and if we don’t,

we’re going to be reactionary. And | would rather us be proactive. Our history is
proactive; | think De La Salle was always a pioneer in how he did things. There

was a reason he brought Brothers together; there’s a reason we live in community
now. I think we need to make sure we’re supporting that community life, because

it’s very fragile. That makes a difference in how we do what we do, it makes a

difference for the Brothers, it makes a difference for us Partners — it just matters.

We’re going to need to look at that. I would say — soon. (3.3, 332-341)

Cathy continued, distinguishing between residential communities and non-
residential communities. In her estimation, both are needed. Vital residential
communities (people living together under the same roof) of many varieties are
necessary: Brothers-only communities, communities of Brothers and Partners, Partners-
only communities. Her experience of living in community with Brothers and Partners

early in her Lasallian journey was transformative for Cathy, and she spoke at length

about why she felt that was such an important experience for her — and should continue to



209

be an experience available for those who so desire in the future. Non-residential
communities already exist. Cathy referred to them as “school communities,” and they are
important as well. These types of non-residential communities are growing in the
Lasallian Family. Cathy offered this insight relative to these school communities:
... I want to say “school community” as well. I was speaking specifically about
the residential communities, but I think our schools are also communities, and,
again, as the numbers of Brothers has gone away, we have more and more
schools without a Brother present on the staff, and some, if they do have a
Brother, it’s not a full-time Brother, so it’s less and less exposure to Brothers. In
the past, we could lean on Brothers if we needed them to be that visible symbol,
and we have to be the visible symbol now, as Partners, and especially people who
have gone through extensive formation. It’s going to be different, I mean. It’s
definitely possible, but it’s going to be different, and we are going to have to
struggle through that and struggle together and help each other through that and
understand that, for the Brothers, that community conversation is different, where
we’re talking about lived community. It’s a different conversation when we’re
talking about a school community. (3.3, 380-393)
Category: Resources
For some study participants, the financial resources required to sustain schools,
formation programs and communities took center stage as future challenges to the
strength of Lasallian association in the District of San Francisco. Ben noted that “how
resources are utilized needs to be examined very carefully. And yes, we need to take care
of the Brothers, but we also have to invest in the future at the same time. How do we do
that?” (2.3, 593-596). While acknowledging the limited nature of financial resources,
both locally and District-wide, Ben sounded a warning about cutting too deeply into
programs that have proven to be effective in building and nurturing Lasallian association
in recent years:
If you were to shut the faucet off on what we do in terms of forming lay people,
or even if you were to minimize it to a bare-bones level, there will be a future cost

associated with that. And I think that cost will involve schools that are not as
committed or mission-centered as what we have now. | mean, our board of
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trustees, for example - they know that they govern a Lasallian school. It’s not just
another Catholic school. And that’s been worth it. (2.3, 599-605)

David focused some of his comments about future allocation of resources on the
students and families served by Lasallian schools. Accessibility of our schools — all of
our schools — to families of limited financial means has been both a hallmark and a
challenge of the District and of Lasallian education for many years, and will continue to
be so in the future. Sustaining this commitment, according to David, will require both
creativity and determination:

... if we’re committed to providing an education for families who are seeking it

regardless of income, if we don’t want to completely eliminate the middle class

from our schools, we need to concentrate on how to make our Lasallian education
accessible to families regardless of income. And it’s not just via Cristo Rey . . . or

San Miguel schools, it’s in our other schools who are serving a wide variety of

socioeconomic backgrounds. Is that a reality that we are able to continue to

sustain? I think it’s a key part of our mission, so it’s going to mean being creative

about how we fund it and how we do it. (4.3, 502-510)

In other parts of his interview, David suggested that we be “even more collaborative
across schools than we have been” (4.3, 428-429) and that the District become “more
strategic in our District-wide fundraising efforts” (4.3, 458-459) as ways of utilizing
limited financial resources most effectively to strengthen Lasallian association for
mission in the future.

Category: Groups Needing Attention

Cathy “would love for us to do something specifically for Lasallian women, as a
District and as a Region” (3.3, 291-292). She commented on the different questions and
challenges that women face in their thirties than men. She highlighted one in particular:

... if you are blessed with a family, how do you remain in the Lasallian Family if

you have to go outside of the classroom or outside of a school? How do you keep

that connection, how do you foster that, how do you nurture that, and still feel like
you’re committed and part of it if you’re not every day a part of it? (3.3, 295-299)
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Rather than leaving the question unanswered, she suggested that “it helps if you talk
about it and dialogue with people who are in it in the same place” (3.3, 299-300).

Cathy mentioned another group requiring attention in the future. She stated that
“I would love for us to focus and foster our older Brothers’ vocation” (3.3, 303). In her
relationships with aging Brothers, she has noticed how some feel “dis-associated” (3.3,
305) from the mission at this time in their lives. After a lifetime of sharing community in
schools with Brothers, Partners, students and families, and after a lifetime of active
service in the schools, the transition to retirement and relative inactivity can be difficult.
“I think we could do a better job walking with them as they are transitioning,” Cathy
opined, “and making sure we know their story. There are some awesome things to
celebrate” (3.3, 309-311).

David also mentioned aging Brothers in his interview. Keeping aging Brothers
“connected with our students” (4.3, 645-646) could be a “rich formational opportunity”
for students, faculty and staff, and the Brothers themselves. “How are we tapping into
their wisdom and expertise to be able to share that in a different way but in an ongoing
way with our school communities?” David asked. “It happens in some ways now, but
perhaps it’s an opportunity to strategically vision out what that looks like” (4.3, 651-654).
Category: Levels of Sharing

Some study participants highlighted an ongoing challenge, that of negotiating at
what levels and in what areas Brothers and Partners work together to make mission-
related decisions that affect the future of the District. Participants were careful to raise
the question as something that required clarification rather than expressing a demand. “I

don’t ever want to give the impression that I am trying to impose myself on being a part
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of a decision or a part of a conversation that is not appropriate for me to be a part of,”
(4.1, 690-692), David shared near the end of his first interview. At the same time, he
noted, . . sometimes | feel the line is blurry between what are the decisions and the
issues of the Christian Brothers vs. what are the issues or decisions of the Lasallian
education or Lasallian mission” (4.1, 688-690). Clarifying roles would help David be
more effectively supportive of moving the Lasallian mission forward in the District while
also “being respectful of what the Brothers are determining their needstobe. ... I ...
have a great respect for and the utmost trust in the Brothers as they are facing some of
these things, now and into the future” (4.1, 699-700, 701-702).
Category: New and Different Schools

David also envisioned a future District with more schools opened to serve
especially low-income families. He acknowledged the tremendous resources required to
open and sustain such schools, and at the same time recognized throughout the series of
three interviews that the educational service of the economically poor is a serious element
of Lasallian mission and a responsibility of those associated for that mission. He
applauded certain recent initiatives of District leaders to serve as consultants to other
groups seeking to open or reorganize schools that serve primarily a low-income
population. He also pointed to the potential for a new type of post-secondary school with
these words:

| would love us to grow and expand the number of Miguel Schools, and the

number of Cristo Rey schools that we sponsor. Nobody’s done it yet, but I would

love to be a part of figuring out what that type of unique educational model looks

like in Catholic higher education, and | wonder if the Brothers might be able to
play a lead role in that, or we as Lasallians. (4.3, 581-585)
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Category: Formal Association vs. “Association /n Fact”

As noted early in Chapter One, lay association is an important issue in the
Lasallian Family throughout the world today. Lay Partners wrestle with how best to
express their association for mission. Some lay Partners have chosen to form themselves
into communities that share prayer, meals, discussion, and, in some cases, living quarters
with one another. They make a public commitment to remain active in this community
for a specified period of time. This adds a certain formality to their association for the
Lasallian mission. Other lay Partners make a public commitment without joining a
residential community, but their public promise or vow to commit to the Lasallian
mission formalizes their commitment and they are recognized in their Districts as
“Associates.” For several years, the Brothers have applauded those who have made such
public commitments, but have also applauded those who are deeply committed to the
Lasallian mission without making any kind of public promise or vow. These are
Lasallians who are referred to as “associates in fact.” Alison shared her reflections on
“association in fact” and “formal Association” with me in her third interview:

This associate thing — the “in fact,” and — it’s kind of a funny title or label because

we don’t have a pin necessarily that we wear around that says | am an associate,

there’s not ten steps to check off to be an associate, there’s not some sort of
ceremony — there aren’t outward signs to indicate that one is an associate. (pause)

So, declaring yourself an associate or having others suggest that you are an

associate feels a little — how does it feel? It feels a little — I’m not going to say

this well, but I would never want to say that | am an associate and then have
others scratch their head and say “really?” Do you know what I mean? I would
never want the label or the title “associate” to have any arrogance associated with
it. I would never walk into a meeting and say, “Well, I am a Lasallian associate
so listen to what I have to say.” Or “This is what I think, and I am an associate,
so it should matter.” (pause) If anything, I feel quite the opposite. I’m just this
person who is trying to do the right thing, trying to do my job competently, trying
to make a contribution to the world and to this Lasallian mission. | hope people

think 1 have something to bring to the table, and if people think | do and they
think that I’'m somehow this “associate in fact,” that’s great. But, I wouldn’t ever
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want it to be separating me from anybody else, I wouldn’t ever want it to be a
label that might intimidate somebody else. (1.3, 377-394)

As we neared the end of our final interview, Ben shared his own questions related
to the way he communicated his commitment to Lasallian education, his association for
mission, with others. For him, the issue of formal “Association” or “association in fact”
remained an open question:

I move back and forth on whether there’s some formal association, some

formalized mechanism for it. | lean more towards no, but I understand why some

people gravitate toward some type of formal association. And | say that only
because right now I can’t imagine life without the Lasallian mission a part of it. |
can understand why some people would want to make that formal. But what does

that mean outside of some type of ceremony? | don’t know. (2.3, 554-560)

Research Question #4: Summary

As study participants responded to the invitation to step away from their personal
experience to imagine the future of association in the District of San Francisco, they
highlighted the critical role that formation must play, in their estimation, in assuring
effective ministries that are imbued with Lasallian culture and are shaped by committed
Lasallians associated in one way or another for the mission. They honestly and
courageously articulated a number of unanswered questions or challenges that loom on
the horizon. In the spirit of a defining element of the Lasallian story from the beginning,
that element of one commitment leading to another, they viewed these challenges as
important and pressing, and at the same time as just the next step in a continually-

unfolding Lasallian story of human and Christian education of the young, especially the

poor.
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Ancillary Finding: Definitions of Association

Before | close this chapter related to the findings of my study, I wish to share a
final, unexpected outcome of the in-depth interview process. Without my asking the
study participants directly, each person provided a rather succinct definition of Lasallian
association. These statements were made early in the third interview, as participants
were asked to articulate what association meant to them. In the midst of their reflections,
each came to a point where she or he provided a definition of association. The definition
emerged from each study participant’s story of their associative journey, and thus
reflected each person’s unique experience of association. At the same time, the four
definitions shared a common focus: community.

Approximately 30 minutes into the third interview, Alison was describing what it
meant to her to be successful in Lasallian education. Success, she noted, meant making
a breakthrough with a student who was struggling in some way. For Alison, working
with those struggling students was at the heart of her commitment to Lasallian education.
She then broke into her description of Lasallian association:

And if you can do that with other people, that’s where our association is. That

desire — this common desire to work together to fulfill the mission, to build this

Kingdom of God. Association is working with other people — other Lasallians,

other Brothers, other people who have committed to doing the same thing — and

who are willing to make sacrifices to make that happen. (1.3, 287-289)

Ben wasted no time describing association in his third interview. Immediately
following the opening question, he made this statement:

I think that’s probably the best way to describe association — if association is

being in relationships with others, then for me, association for me is probably me

living out that commitment — the commitment that’s involved with those
relationships. Relationships involve a commitment of some level —and | think

this is how my commitment in this relationship, in this association, is lived out, in
the fact that | chose to come here, chose to take this on. (2.3, 56-62)
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Cathy described association as “how” Lasallians go about their educational
ministry (3.3, 66). The emphasis on relationships and the role those relationships played
in providing a transformative educational experience for youth was something that Cathy
found to be unique in Catholic education from a Lasallian perspective. “It changed my
perspective as an educator,” she commented. “It changed my faith as a Catholic and as an
educator” (3.3, 66-68). She continued:

Understanding how to do this in association — it wasn’t one “aha moment”. . . it
was this gradual process of how we do it and why we do it, and you’re invited to
be part of this. This is why this is important, and this is why we’re different, and
this is how we do it. Come to the family. What do you think? And we’re going
to support each other through it. We’re going to pray together, we’re going to
struggle and laugh and learn and all of that. I think that’s what it means, and
that’s why I say “ongoing” is a good word for it, because it’s never — you never
rest, it’s just part of the — it’s the core of the whole thing! (3.3, 76-84)

Finally, David responded immediately to the request to describe what association
meant to him with these words:
| understand it to mean, for me, and to provide for me, a sense of belonging. |
would say a unique sense of belonging, that is unlike any other sense that | have
experienced in other roles | have played in other educational institutions or within
other work environments or within other school environments as a student. It
means to me that | am a valued member of this Lasallian educational community,
that my gifts and talents are appreciated, that I am affirmed for the contributions
that | make, that I am challenged to continually strive to do more, to do better, to
be self-aware of my own limitations, to be always open to where God is calling
me.” (4.3, 33-43)
Thus, two-thirds of the way through the in-depth interview process, each study
participant’s reflections and observations crystallized in a defining statement of
association. Working with other committed people, being in relationship with others and

living out a commitment to education, supporting each other, struggling together, being a

valued member of the Lasallian educational community — these four study participants all
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spoke about association as a committed relationship with others for a common goal: the
human and Christian education of youth, especially poor youth. They all agreed that
association is about relationships and community focused on the task of providing a

transformative education for youth, especially poor youth.

Summary of Chapter Four

While the District of San Francisco has not created a formalized process for
recognizing certain members ministering in the various works of the District as
“Lasallian Associates,” it is clear from the thoughts, questions, hopes, dreams,
inspirations, and commitments of the four lay Partners who participated in this study that
“association in fact” is a vibrant reality in the District. Through nearly four-and-a-half
hours of interviews that took place over time periods of from two to four weeks, each
participant put together the story of her or his associative journey in Lasallian education.
Their stories speak of deep commitment, of great gratitude, of being at home in the
Lasallian tradition, of a healthy pride in their accomplishments, and of serious and vexing
questions about the future of it all. Without fail, each participant expressed her or his
gratitude for the opportunity to participate in the in-depth interview process. Alison
expressed her hope that “my little experience has something to offer” (1.3, 674-675). (I
assured her that it did.) Ben thanked me for the opportunity to reflect on his vocation as a
Lasallian. Cathy concluded: “I am blessed to be a part of the work™ (3.3, 559), and David
expressed his gratitude for the gift of being able to unfold his story during our time

together.
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When taking all the interviews from the four study participants into account, a
few common themes stand out. All four study participants resonated with De La Salle’s
vocational experience of one commitment, one decision, leading to another. They
recognized that their association had developed, unfolded, over time, and they recognized
the increasing depth of their engagement in and commitment to the Lasallian educational
mission. All of their journeys were described using the language of vocation,
recognizing God’s hand in the trajectory of their lives. They each situated their vocation
to Lasallian education within the context of their primary life commitments as committed
single persons or as married persons. All four study participants identified significant
people who encouraged them along the way, especially those who invited them into
greater involvement and even greater leadership for the Lasallian mission. Programs and
activities of Lasallian formation played a central role in their associative journeys, not
only in bringing them to a place where they recognized their association for mission, but
also in deepening their experience of association; moreover, they recognized the need for
ongoing formation to reinforce their association in the future. Healthy, nurturing
communities played an important role for them in supporting their work of Lasallian
education. Most important of all, they each spoke of their commitment to young people,
especially young people in need. Eloquently, emotionally, even poetically at times, they
painted a picture of profound commitment to transforming the lives of young people

through their part in providing a human and Christian education in the Lasallian tradition.
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CHAPTER V
CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
Summary of the Study

An important element contributing to the success of the Lasallian educational
mission for more than 300 years has been the strength of the Brothers’ “association,” a
commitment to work with one another to provide a transformative education to youth,
especially poor youth. This commitment to associate with one another for the
educational service of the poor is a distinctive component of Lasallian charism and
culture. This commitment is expressed by Brothers through their vow of association,
which all Brothers profess. It is their primary vow, the vow that provides direction and
meaning to their other vows. The vow of association both recognizes and strengthens the
relationship between Brothers at local, District, Regional, and international levels. It
roots them in a community life that is concretely expressed locally in a residential
community, as well as experienced more broadly in the communion the Brothers share
around the world. The vow of association focuses the energy of the Brothers in their
ministry of education of youth, especially poor youth. The vow also expresses the
Brothers’ consecration to God who has called them to their ministry.

The tremendous growth in the number of lay men and women working with the
Brothers in the latter half of the 20" century and the early years of the 21% century,
combined with a decline in the number of Brothers worldwide, has resulted in the placing
of greater responsibility for the future of the Lasallian mission in the hands of lay
Partners. Over many years’ time, a question has come into sharper focus: Recognizing

the central role played by association in the success of the Lasallian educational mission,
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what is association as it is applied to lay men and women involved with Lasallian
ministries? What does it look like? How does it manifest itself in their lives? What does
it mean to them, both now and in the future?

This study explored the answers to these questions. The study was guided by four
research questions. These research questions asked how lay “associates in fact” in
Lasallian works in the San Francisco District described: the journey that led them to their
experience of association; their experience of association; the meaning of their
experience of association personally, both now and in the future; and, the future of
Lasallian association in the San Francisco District.

This in-depth interview study was rooted in a phenomenologically-based
framework, which posits that understanding begins with listening deeply and at length to
people as they describe their experience of a chosen phenomenon. Rather than starting
with a theory and testing to see how people do or do not fit within the theory,
phenomenology begins with the experience itself. Seidman (2006) applied this
phenomenological perspective to his own research as he came to value not just the
experience that research participants described, but also the meaning that they attached to
the experience. He created an in-depth interview methodology that invited study
participants to tell the story of their experience of a phenomenon of interest, beginning
with the life journey that brought them to the experience, continuing with their
description of the experience itself, and concluding with their articulation of the meaning
they ascribe to their experience.

Seeking to understand the phenomenon of the lay “associate in fact” in the San

Francisco District, I invited two lay men and two lay women to participate in three in-



221

depth interviews that focused on their experience of association. The first interview
invited them to tell the story of the journey that brought them to their experience of
association for Lasallian mission. The second interview gave them the opportunity to
describe as clearly and concretely as possible their experience of association. The third
interview asked them to expound on what association means to them currently, what it
might mean for them in the future, and what it might mean for the entire San Francisco
District in the future. 1 interviewed one study participant at a time, with the interviews
spaced from three to 10 days from one another. | recorded each interview and personally
transcribed each one, sending the transcript to the study participant for review prior to the
next interview. When one study participant completed the series of three interviews, |
began interviewing another study participant. This pattern continued until all four
participants completed the interview process.

Interview data were analyzed one interview at a time through the use of a lengthy,
step-by-step process. | listened to each interview twice in the data analysis phase, first
listening to all four participants’ interviews in succession without taking any notes. After
waiting a full day, | returned to the interview transcripts and began the process of coding
the transcripts: first, by selecting and naming pieces of interviews that caught my
attention, and second, by reviewing my coding and revising my descriptions as needed. |
then grouped interview excerpts into common categories and finally organized the
categories into common themes. After some time away from the data, | reviewed my
themes and categories and reorganized them into tighter themes and categories.

The reporting of the study results was organized around the research questions.

For each research question, the question was restated and the results were introduced both
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in words and in a table format. Each theme and its corresponding categories were
described at length, using the study participants’ own words as often as possible. The
interview data yielded from two to five themes for each research question. Some themes
stood alone and were not broken down into categories. Most themes yielded from three
to five categories each.

In this fifth and closing chapter to my dissertation, | draw several conclusions
from the study findings. Each conclusion represents a foundational aspect of the lay
experience of “association in fact” that has emerged from the more than 16 hours and 235
pages of interview transcripts. | will suggest some practical, concrete responses, or
implications, for each conclusion. | will then offer some recommendations for future

research and for future practice, followed by some closing comments.

Conclusions and Implications

Several themes emerged across all questions and throughout all interviews. First,
all study participants reflected on the various ways in which their journeys unfolded over
time, with one commitment leading to another as they involved themselves more and
more deeply in the Lasallian mission. All expressed a deep and sincere commitment to
continuing their engagement in the Lasallian educational mission long into the future.
Second, all participants spoke of their association in terms of a vocation with deep
spiritual undertones. Their work in Lasallian education was not just something they
chose for themselves; rather, in some way, they felt themselves drawn or called over time
to this ministry. As an integral part of this vocation theme, all spoke, each in his or her

own way, of the role that his or her primary life commitment as a single person, a married
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person, or a parent played in his or her vocation as a Lasallian “associate in fact.” Third,
all identified significant experiences of accompaniment that helped them understand the
Lasallian mission, that nurtured their relationships with other Lasallians (Brothers as well
as lay Partners), and that helped deepen their commitment to Lasallian education. Each
of these themes will be addressed as individual conclusions in this chapter.

A unique aspect of this in-depth interview study is its narrative nature. From the
beginning of the first interview, through the end of the third interview, study participants
were asked to tell the stories of their experience of Lasallian association for mission.
While each interview focused on a particular area, as reflected by each research question,
each complete three-interview sequence took on the flavor of one large story of a
person’s life in the context of the Lasallian educational mission. Study participants
crafted the stories of their journeys quite at length in their first interviews, which were
connected to the first research question of exploring elements of the journeys that brought
lay men and women to the experience of Lasallian association for mission. However,
their journey stories did not end with the first interview and research question. Their
stories continued as they described their experience of association in the second
interview, which corresponded to the second research question which explored the
practical and concrete experience of lay “association in fact.” Finally, their stories
continued in the third interview, as they reflected on the meaning of association for them,
both now and as they imagined the paths that their association may take them into the
future; these topics formed the focus of the third and fourth research questions. Because
of the continuous nature of each participant’s story across the three interviews and four

research questions, the reporting of conclusions, implications, and recommendations in



224

this fifth chapter will take place in the context of the larger life stories that emerged for
participants across the entire in-depth interview process.

Association as a Journey Rather Than a Destination
The Journey Metaphor

Association is a journey that unfolds and develops over time. As these four study
participants reflected on their experience of association, they did so resonating with De
La Salle’s experience of one commitment leading to another. Cathy, when she reflected
on her experience of resonance with De La Salle’s experience of the unfolding nature of
his association for mission (Blain 2000/1733, p. 80), pointed out that many others in her
Lasallian Leadership Institute group told stories of similar experiences. Early in her third
interview, she reiterated her experience of association as a journey:

I just don’t think that it’s ever finished. It’s different in different contexts or

different situations, and I think my understanding of it continues to grow and

change as I grow and change and learn more and experience more. I think it’s
living and ongoing; it’s never stagnant. And that’s another part that’s attractive to

a lot of people, that continuous movement. (3.3, 48-52)

Seeing association through the lens of a journey, these study participants
highlighted four dynamics that unfolded over time. These dynamics all revolved around
the experience of community. First, as they experienced Lasallian education on a daily
basis, as they came to know their colleagues and interacted with them in addressing the
needs of students, and as they participated in Lasallian formation experiences, they came
to appreciate that Lasallian education truly is a communitarian enterprise, an educational
ministry accomplished in concert with many other committed educators. Over time,

these study participants experienced a widening, a broadening, of the community.

Through participation in District and Regional workshops, retreats, institutes, and
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committees, they began to realize that their local ministry community was part of a much
larger community that stretched across state lines and even national boundaries. Not
only did these four study participants come to know other Lasallians more fully and
deeply over time, they also came to embrace the purpose of the educational community,
its raison d’étre: the human and Christian education of the young, especially the poor.
This echoes Botana’s (2008b) marks of an “associate in fact” (p. 36).

Second, their place within the community began to unfold. As time passed, they
began to see how their gifts and talents could best be put to use in the educational service
of youth. Gradually, they became more actively engaged in the community’s work, often
to the point of taking on more responsibility for the success of the educational ministry.
Their commitment deepened as they began to see that their work in Lasallian education
was more than an interesting, affirming job; instead, it was a ministry, something to
which they had been drawn as a way of responding to a baptismal call to serve. Ina
word, it became a vocation. This sense of “place” within the community over time
developed into an identity. As Alison noted in her first interview, “I feel like being
Lasallian is — it’s a part of who I am” (1.1, 56). Cathy boldly stated, “I will never not be
in this family. This is me” (3.1, 94).

Also, these study participants noted that their role within the community changed
over time. Early on, they were welcomed into the community, affirmed for their gifts and
talents, and encouraged to participate at deeper levels of commitment and responsibility.
As their personal interest and investment in Lasallian education grew, they sought ways
to become more involved, eventually seeking opportunities to lead for mission.

Fortunately for them and for the community, they encountered others who assisted them
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in their search for a larger role in the Lasallian mission. Later, they experienced a sense
of obligation to do the same for others — to welcome, to affirm, to encourage, to invite.

Finally, one aspect of their associative journey appeared to have been present for
each study participant from the beginning: a desire to put their gifts and talents at the
service of young people, especially young people in need, through education. This
hearkens to the notion of “association for mission” as expressed by various authors
(Botana, 2008b; Brothers of the Christian Schools, 2000, 2005, 2010; Short, 2004). All
four study participants came to Lasallian education with this in mind, and their Lasallian
experience served to affirm, reinforce, deepen, challenge, and mature their decision and
their commitment to serve. Thus, in some ways, their journey of association became the
story of living into something that was already deeply a part of them — a homecoming, of
sorts, as their experience of Lasallian education resonated with their deepest beliefs and
inclinations and values.
Implications of Taking the Journey Metaphor Seriously

None of the individuals who participated in this study expressed a serious interest
in being formally recognized as an “Associate” in the Lasallian Family, neither presently
nor in the future. They described their associative experience very articulately and quite
at length, and it was clear that their experience of association held a great deal of personal
meaning for them. This suggests strongly that it was the experience of association and
their living commitment to the Lasallian mission, not a formal title or even public
recognition, that they valued. The fact that these people do not have a formal title of
“Associate” is not seen as a deficit; instead, it simply reflects a different expression of

their commitment. This openness to a variety of expressions of commitment echoes the
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experience of the Brothers for the first two centuries of their existence, during which
large numbers of Brothers did not profess vows (Brothers of the Christian Schools,
1977).

While they did not recommend that efforts be made at various levels of the
Lasallian Family to create some structure and process that would allow Lasallian Partners
to attain “Associate” status, these study participants did highlight the need to strengthen
community at the local and District and even Regional levels, because they recognized
that the strong felt sense of belonging to a community of committed colleagues
strengthened their experience of association. This resonates with the third characteristic
of an “associate in fact” as described by the Brothers of the 43" General Chapter
(Brothers of the Christian Schools, 2000): “a community experience of some form or
other suited to the identity of its members” (p. 4). Community is built by cultivating
relationships at each level, which requires increasing opportunities for individuals to mix
with one another, to get to know one another, and to work with one another on common
projects. Recognizing that, in Lasallian culture, community exists to accomplish an
educational mission, one implication of the journey metaphor is that increased
community-building opportunities could more deeply engage teachers, administrators,
and staff in the Lasallian educational mission, thus strengthening their experience of
association.

A second implication of taking the journey metaphor seriously is the necessity of
providing opportunities for lay men and women to step into roles of greater leadership
responsibility. Over many years’ time, all four study participants accepted positions that

involved greater leadership responsibility for the Lasallian mission. Sometimes, others
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took the initiative to invite or encourage them to take on this responsibility; at other
times, they took the initiative themselves to seek out greater leadership responsibility.
This has been happening in increasing frequency over many years in Lasallian ministries,
as lay people have progressively taken on leadership roles formerly reserved for Brothers,
including chief administrative roles of president, principal, and program director. In
February 2011, 85.2% of administrators in Lasallian educational ministries in the United
States-Toronto Region were lay men and women (Christian Brothers Conference, 2011,
p. 2.4). This reality is the result of a decades of study, prayer, reflection, and adaptation
on the part of the Brothers of the Christian Schools as they have exercised the kind of
leadership that Schein (2004) described: “Leadership is now the ability to stand outside
the culture that created the leader and to start evolutionary change processes that are more
adaptive” (p. 2). Such adaptation has resulted, over 65 years’ time, in changes such as
the attitudes related to the role of women in Lasallian institutions. At the 1946 General
Chapter, the Brothers called for the immediate removal of female staff and teachers in
Brothers’ schools (Jacq, 2000, p. 1). In their Circular on association (Brothers of the
Christian Schools, 2010), the General Council of the Brothers of the Christian Schools
applauded:
... the contribution of Lasallian women who now compose over half of the total
personnel involved in the Mission. . . . Their presence, undoubtedly, will help to
construct a more humane and community-centered society; help to reexamine
ways of thinking; help to situate the entire Lasallian world a bit differently in
history and help to organize social, political, economic and religious life in a way
that can be more intuitive and relational. (p. 19)
A third implication of taking this journey metaphor seriously is the area of hiring

for mission. These four study participants already possessed many of the values and

beliefs and the desires that one would call “Lasallian,” though they did not have the
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language to express it. David’s acknowledgement that he was Lasallian long before he
knew he was Lasallian is an example of this. When leaders in Lasallian works are hiring,
it is wise to have the various elements of Lasallian culture in mind, including things such
as a commitment to the service of the poor, a willingness and ability to see with the eyes
of faith, an appreciation of the importance of community and relationships in the
educational endeavor, and a strong desire to show special concern and spend extra time in
service of those youth most in need. The more one hires people who already possess
these beliefs and inclinations, the more the new hires will experience resonance as they
learn more about the Lasallian educational mission and its cultural beliefs, values, and
practices. As will be seen below in the section on Mission Formation, hiring for mission
IS just one stop along one’s journey toward greater Lasallian association. Once one is
hired, one must be introduced to the Lasallian culture and charism, be given opportunities
to deepen one’s knowledge and understanding of it, and be invited to participate more
and more deeply in it.
Vocation: The Context of the Associative Journey

The Vocation of the Lasallian Educator

While they did not recognize it as such early in their sojourn as Lasallians, all four
study participants expressed a growing realization that their ministry was a vocation, a
ministry undertaken in response to a call from God that put their gifts and talents at the
service of others. These people emphasized that vocation meant finding the best match
among their gifts, talents, desires, and needs in the world. For each, education in general
and Lasallian education in particular has become the arena within which they feel called

to put their gifts and talents to best use. Their experience of vocation resonated with the
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first two characteristics of Lasallian “association in fact” that the Brothers articulated at
their 43 General Chapter: “a vocation inspired by the charism of Saint John Baptist de
La Salle and his values” and “a life of faith which discovers God in everyday life”
(Brothers of the Christian Schools, 2000, p. 4). The Brothers publicly expressed their
recognition of and gratitude for a Lasallian vocation for lay men and women many years
before this, as they asked “God to bless our Institute with an increase of many good
vocations to the Brothers and Lay Christian Educators” (Brothers of the Christian
Schools, 1986, p. 33).

Ben spoke of being “drawn to do this” (2.1, 216); Alison came to view her
Lasallian ministry as the answer to something that she had sought for years, which was to
“make a contribution to the world” (1.1, 136-137). Cathy came to see her dedication to
education in the Lasallian world as her particular “yes” to God’s invitation to serve:
“There’s a different focus, a different reason, there’s a different way to do it. So, that
association piece is connected to the yes and the vocation, it’s the how and the why and
the what” (3.2, 513-515). David identified his work in Lasallian education as “how I try
to live my faith, and it’s who I believe God calls me to be” (4.1, 75-76). He recognized
that he did not view his association for the Lasallian mission in vocational terms at first,
noting that he was “Lasallian before I even knew I was Lasallian™ (4.1, 446). He noted
that his growing association for mission, facilitated by deepening relationships with
others in the community, served to “convince me more and more of how right it was that
I was here and that I was lucky enough to be a part of it” (4.1, 400-401).

These experiences of coming to recognize one’s vocation in hindsight echoed De

La Salle’s own experience of coming to see God’s call and God’s hand in his
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involvement with the Christian Schools not in the moment, but some years after the fact.
Prayerful reflection on his journey helped De La Salle see how God worked with him “in
an imperceptible way and over a long period of time, so that one commitment led to
another in a way that I did not foresee in the beginning” (Blain, 2000/1733, p. 80). As
noted above, this experience of connection between individuals today and the Founder
more than 300 years ago is a powerful experience. It is most often in prayerful reflection
on one’s journey — in taking a look back — that one is able to connect the dots of one’s life
experience and see God’s guidance and influence and gentle, persistent presence. It also
reinforces Botana’s (2008b) belief that “associates in fact” experience “a clear sense of
belonging to the common Lasallian story” (p. 36).
The Role of One’s Primary Life Commitment in the Experience of Association

As I listened to these four Lasallian “associates in fact” over many hours of
interviews, and as | studied the transcripts of these interviews, an interesting pattern
emerged. While they all identified their associative commitment to Lasallian education
as a vocation, they also situated this Lasallian vocation within another vocational context:
their vocation as a single person or a married person raising a family. As they
illuminated their lives as Lasallian educators through story after story, they each came to
certain points where their decision to involve themselves in a particular way in Lasallian
education was necessarily impacted by their primary life commitment to a spouse and, in
some cases, to children as well.

These four study participants acknowledged the crucial role of their spouses and
families in supporting them in their Lasallian ministry. Without the support and even the

engagement on some level of their families in their Lasallian ministry, they did not see
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how they could participate in the Lasallian Family to the extent that they did. Even
Cathy, a single woman who anticipated being married and raising a family in the future,
recognized the importance of engaging her future spouse and children in the Lasallian
educational mission.

Some also spoke up for single lay Lasallians and the importance of honoring their
commitment as dedicated single persons in the Church. Keeping their primary life
commitments primary was important to them, and they affirmed that reality on numerous
occasions. Thus, that primary commitment shaped their Lasallian commitment in
important ways, just as a Brother’s primary commitment to God and to the community of
the Brothers of the Christian Schools drives his Lasallian commitment. Neither is better
or worse; both are critically important influences as these people continue to discern how
they can best and most authentically respond to God’s call to be of service in the world.
The differing primary commitments necessarily influence the daily experience of
Lasallian association for mission.

Implications of Taking the Lasallian Vocation of Lay Men and Women Seriously

A most obvious implication of taking the Lasallian vocation of lay men and
women seriously is to honor their primary vocational commitment as a single or married
person. In arecent Lasallian document on Association (Brothers of the Christian
Schools, 2010), the international leadership of the Brothers did just that:

... participation in the Lasallian Family must contribute to the building up of

one’s own family and/or community life. It should never be seen as a hindrance

or as an obstacle to family unity . . . much less put family life “at risk.” Those
whose vocation calls them to marriage, and perhaps parenthood, are to celebrate
the fact that their primary community is their family. Belonging to the Lasallian

Family should be a source of strength and balance that nourishes all Lasallian
vocations. (5.22)
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This statement reflects a powerful commitment to lay men and women, recognizing and
affirming the unique context within which lay men and women experience Lasallian
association for mission.

Recognizing the place of one’s Lasallian vocation within the context of a lay
person’s primary life commitment carries with it a serious implication: a lay person’s
association for mission will look somewhat different than a Brother’s association for
mission. This echoes the words of Brother Luke Salm (2006): “The primary referent and
lifestyle for the vowed Brother lies in his association in a religious community; for their
lay associates the primary referent remains the family or independent living in the world”
(p. 6). Brother John Johnston, while honoring and applauding the commitment of lay
men and women to Lasallian education through their association, cautioned the Brothers
(and, it could be said, all Lasallians) to “avoid a confusion of identity and roles”
(Johnston, 1992, p. 21) as the experience of Lasallian association of lay men and women
continues to unfold in the coming years. Differing responses to one’s commitment to
Lasallian mission will be driven by the needs of one’s primary commitment, whether that
be to a Brothers’ community life and religious consecration or to a spouse and family or
to a committed single lifestyle.

The participants in this study spoke directly to the ways that their primary life
commitments were enhanced by their Lasallian association for mission. They
experienced these two in dynamic interplay with one another, rather than two completely
separate and distinct compartments of their lives. They spoke of the joys and challenges
of integrating their spouses, friends, and families into their Lasallian ministry, and vice-

versa. Thus, an implication of taking the Lasallian vocation of lay men and women
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seriously is for lay men and women to seek opportunities to integrate these important
facets of their lives, to recognize and affirm both, knowing that circumstances at times
will require that more energy be given to one than the other while at the same time
honoring the proper place of each in their lives as committed men and women.
Accompaniment: Important Supports on the Associative Journey

As each study participant recounted the story of his or her journey of association,
he or she provided ample evidence that the journey was not undertaken in isolation.
While these study participants agreed that their vocational journeys involved a deep sense
of a call from God to serve, they also commented on the powerful role of people and
programs to accompany them on their associative journey, and this accompaniment
played an important role in sustaining their vocations. Their experience echoes the
Brothers’ experiences of vocation, as described in their Rule (Brothers of the Christian
Schools, 2002):

Each vocation arises from the mystery of the unique encounter between God and

the person who is called. It is developed and sustained in turn by the pastoral

ministry of vocations, initial formation, and continuing formation extending

onward to advanced age. (Article 81)
Just a few articles later, the Rule (2002) explores more deeply this pastoral ministry of
vocations: “Aware that every vocation requires human intermediaries to be able to
recognize the call of God and to respond to it,” the Brothers “do not hesitate to extend an
explicit invitation for this purpose” (Article 85b). Each study participant shared inspiring
stories of particular people who invited him or her more deeply into the Lasallian
mission. Sometimes the invitation involved taking on greater leadership responsibility.

Other times, the invitation involved participation in extensive formation programs, such

as the Lasallian Leadership Institute. Whatever the specific nature of the invitation, the
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common outcome was a deeper sense of belonging and commitment to the Lasallian
mission on the part of the study participants.

These study participants were accompanied by people and activities that invited
them, nourished them, strengthened them, and that encouraged them to continue the
journey. In their interviews, study participants repeatedly reported on transformative
experiences of invitation and of accompaniment. In particular, two supports were
mentioned multiple times throughout the entire in-depth interview process: formation in
Lasallian mission, and mentors who invited them into greater engagement with mission.
Lasallian Mission Formation

In their Rule (Brothers of the Christian Schools, 2002), the Brothers spoke of
formation as “the process of growing towards human, spiritual and apostolic maturity”
(Article 81). All four study participants spoke at length about the powerful role that
formation played in supporting and advancing their associative journey. Ben
characterized it as providing a “context” (2.1, 385) for engaging in Lasallian education
and for making decisions related to the educational ministry. Formation helped Alison
reflect on, articulate, and more fully understand the Lasallian mission, giving her the
confidence to be “a real representative of this Lasallian mission” (1.1, 715). Cathy could
not get enough of formation, and she looked forward to every opportunity to learn from
people who were new to Lasallian education, as well as from people who had given a
lifetime to the ministry. David, who noted that he did not grow up in the Lasallian
Family but rather discovered it as an adult, characterized formation as the vehicle for

helping him experience belonging in the Lasallian community. LLI, he reflected, “really
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helped to root me here . . . and to accept that community as my own, and as my home
.0 (4.2, 115-117).

All four also highlighted continuing formation efforts as critical to the future of
Lasallian education in the San Francisco District. They reinforced the insight of
Holtschneider and Morey (2000) that strong programs of lay formation were critical in
religious congregation’s efforts to sustain their mission and culture into a future that
included dramatically decreasing numbers of vowed religious. Their expressed
recognition of the need for ongoing formation also echoes directives coming from several
recent assemblies and chapters at Regional and international levels of the Lasallian
Family (Brothers of the Christian Schools, October 2000, 2006, 2007; Christian Brothers
Conference, 2005).

Implications of Taking Formation Seriously

In order for Lasallian mission formation to continue to play its critical role in the
deepening experience of association on the part of lay men and women, energy could be
focused from two directions. First, local leaders could make participation in activities
and programs of Lasallian formation a priority for those who work in their ministry. This
includes providing time in the daily schedule for localized formation activities, taking
responsibility for the creation of quality localized formation, and providing release time
and financial resources for their teachers and staff to participate in District and Regional
formation programs and activities. Second, leaders at the District and Regional levels
could provide comprehensive, effective programs of Lasallian formation that bring
Lasallians, both Brothers and Partners, together from across the District or Region.

These programs must be as accessible as is possible to maximize participation.



237

Accessibility includes challenges of cost, scheduling, and duration of each program or
activity. Programs must be assessed regularly to assure effectiveness, and needs across
District or Region must also be assessed in order to provide formation activities and
programs that will best equip Lasallians to accomplish the mission of human and
Christian education, especially for those most in need of such an education.
Mentors

Communities are comprised of many different people who play many different
roles that benefit individuals within the community, as well as the community as a whole.
All four study participants spoke of particular persons who played a mentoring role for
them on their associative journey. These mentors recognized a spark, an interest, a good
fit in these study participants early in their careers as Lasallian educators. Most
importantly, through the authenticity of the relationship between mentor and educator,
these mentors were able to help these educators recognize the spark, the interest, the good
fit for themselves, thus strengthening their experience of belonging in the community.
Further, these mentors invited and encouraged these young educators to learn more about
Lasallian education, to engage more deeply in the Lasallian mission, and to take on more
responsibility for the success of the mission. As was noted earlier, these four study
participants recognized their responsibility to do the same for the next generation of
Lasallian educators. The relationship of these mentors to other Lasallians may be
equated to the relationship between siblings in general, and even between an older sibling
and a younger sibling in particular. This was, in fact, one of the important reasons that
the first followers of De La Salle chose to refer to themselves as “Brothers.” Rummery

(n.d.) commented:
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In itself this title for consecrated men who were not clerics was not new but their
definition of it was: they saw themselves as “brothers to one another” in their
community, and “older brothers” to the young people whom they saw as
“confided to their care.” (p. 2)

Implications of Taking Mentoring Seriously

A practical implication of taking mentoring seriously as an important support on
the associative journey is to commit to providing mentoring in the Lasallian Family. This
can take place in a number of ways. The lay men and women who participated in this
study provided one important example: Recognizing and appreciating the crucial and
transformative role that important mentors played in their own growing association for
mission, they felt an obligation to do the same for others who are just beginning their
associative journey. This obligation was not perceived as an onerous duty; rather, these
study participants welcomed the opportunity to do their part to assist others in their
growth as Lasallians.

Programs such as the Lasallian Leadership Institute (Christian Brothers
Conference, 2010b) and the Buttimer Institute of Lasallian Studies (Christian Brothers
Conference, 2010c) provide another example of mentoring or accompaniment. During
the three years’ duration of each program, participants are accompanied by District and
Regional coordinators who support them in their learning and provide guidance in the
development of personal or group projects that invite participants to apply their learning
to their daily ministry of Lasallian education.

Such mentoring means taking the time and making the effort to walk with young
Lasallians as they address the challenges and struggles involved in the educational

process. Such assistance also means providing opportunities for young Lasallians to take

on more responsibility at the local level, to participate in District programs relevant to
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their responsibilities, to engage in Lasallian formation that helps them understand and
embrace their place in the Lasallian Family more fully and actively. Mentoring also
means directly and personally inviting individuals to engage more deeply in the Lasallian
mission, rather than merely extending an open invitation for anyone interested to
participate. Establishing mentoring as a priority also implies hiring people who, along
with possessing whatever professional expertise is required for an open position, also

possess the potential to be effective mentors in the community.

Recommendations For Future Research and Practice
Introduction

This in-depth interview study yielded a good deal of thought-provoking insights
into the experience of “association in fact” on the part of lay men and women in the San
Francisco District. The interview transcripts containing the stories of two lay men and
two lay women revealed both individual differences, as well as collective agreement.
Differences in particular experiences of association were to be expected; after all, we
were dealing with human beings and their experience across many years’ time. However,
the data also revealed numerous themes and categories that were common to the
experience of all four study participants. | have attempted to share and discuss these in
Chapter Four and to draw conclusions and implications from them in the first part of
Chapter Five. This research study was limited by its focus and by its population. Thus,
while the study yielded much fruitful data from which to draw insights, conclusions, and

implications, it also points toward more research that could be conducted in order to more
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fully explore the experience of Lasallian association for mission. It also points to future
practice that could enrich the associative experience of Lasallians.
Recommendations for Future Research

This research study, using an in-depth interview methodology, yielded rich,
illustrative data that shed light on the associative experience of four lay men and women
in the San Francisco District of the Brothers of the Christian Schools. However, the data
are limited to four individuals, making it impossible to generalize reliably to a larger
population. One recommendation for future research is to replicate this study with a
larger number of study participants. Given the tremendous amount of time required of
such a research methodology, it is not realistic to suggest that one person could apply this
methodology to a larger group. However, a team of researchers working in unison with
one another could accomplish the task, thus providing similar rich, illustrative data that
would add to the knowledge of Lasallian association for mission as experienced by lay
men and women serving in Lasallian works. This would also allow researchers to begin
to see patterns of experiences that emerge across larger numbers of people.

A second recommendation for future research is to replicate this study in other
Districts in the United States-Toronto Region. This would allow researchers to begin to
understand the various elements of the experience of association that are common
throughout the Region. Such research would also be helpful in exploring the impact of a
District’s distinct culture, complex as that may be, on Lasallians’ experience of
association.

It is also recommended that future researchers take particular elements of

association that emerged in this study and explore them in-depth. For example, Lasallian
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formation emerged in this study as a powerful influence on one’s experience of
association. Formation is also something that several recent assemblies and chapters at
the Regional and international levels have named as a high priority (Christian Brothers
Conference, 2005; Brothers of the Christian Schools, 2006, 2007). Future studies could
investigate this connection between formation and association. These studies could
explore a number of avenues, including, for example, the particular formation
experiences or programs that have had the greatest impact on one’s experience of
association, and the particular elements of a formative experience (for example, the
composition of the group) that are especially helpful in nurturing one’s experience of
formation.

This particular study explored the experience of association on the part of four lay
men and women who could be regarded as “associates in fact.” In the United States-
Toronto Region, a few intentional groups of Lasallians have emerged who gather for
prayer, conversation, a meal, a service project, and sharing. They are building
community in an intentional way through regular meetings and activities. Many, if not
all, of the members of such groups consider themselves to be associated for the Lasallian
mission. Future research could study one of these groups in-depth, using the in-depth
interview methodology used in this research study, to explore the unique aspects of the
associative experience of people who choose to participate in such a community.

In mixed-methods research, it is common for a researcher to begin with a
guantitative methodology, such as survey research, and to follow with a qualitative
methodology, such as focus-group or one-on-one interviews, to add depth to the

quantitative results. Following up on my research study, the opposite could take place.



242

My in-depth interview study resulted in a number of themes and categories that help to
describe various elements of the experience of association on the part of lay “associates
in fact.” Using these themes and categories, a future researcher could create a survey that
could be distributed to dozens of lay “associates in fact” across the San Francisco District
or even hundreds of lay “associates in fact” across the United States-Toronto Region.
Such a study could produce results that would be statistically reliable and generalizable to
a large population. These results could provide helpful guidance in efforts to nurture and
grow Lasallian association across the District or Region.
Recommendations for Future Practice

Seidman (2006) described the in-depth interview process as a “meaning-making
process” (p. 7). When individuals describe their experience of a particular phenomenon,
they create a story with a beginning, a middle, and an end. They organize their
experience in a particular way, such that new meaning emerges for the study participant,
as well as for the researcher who is listening to the story unfold. The participants in my
research study noted a similar experience as they expressed their gratitude, at the
completion of the interview process, for being asked to participate in the study.
Participating in a modified process could be personally helpful to many other Lasallians
in the San Francisco District and in the United States-Toronto Region. One
recommendation for future practice is to create a retreat around the three interview topics
of this research study. Such a retreat would involve Lasallians perceived (by themselves
or by leaders in Lasallian works who would invite them to participate in the retreat) to be
“associates in fact” in a process of reflection that would include time for quiet reflection

and journaling in response to particular writing prompts, time for small group discussion
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related to the fruits of some of the journaling exercise, and, if desired, time for one-on-
one conversation with a spiritual director. Such a retreat could be offered annually on its
own or could perhaps be offered as a piece of a larger formation program, such as the
Buttimer Institute of Lasallian Studies or the Lasallian Leadership Institute.

A second, more general recommendation for future practice is to keep Lasallian
formation and the economic and human resources it requires a high priority in the San
Francisco District and in its individual works. Acknowledging the powerful role that
Lasallian mission formation plays in nurturing and strengthening one’s commitment to
Lasallian education would mean that, even when economic times are tough and resources
are limited, formation would still be made accessible to Lasallians in the District.
Keeping formation as a high priority has practical implications, including offering release
time for teachers and staff to participate in District formation, providing time and space
in the daily schedule for local formation activities that would include all members of the
community, and budgeting for the cost of such programs, to name a few.

A third recommendation for future practice is to create space and time for leaders
of Lasallian works to come together to discuss the topic of mentoring and how it may be
most effectively utilized in their ministry settings. Each of the four lay men and women
who participated in this study indicated that their relationships with mentors, along with
the invitations and opportunities that were provided by mentors, were crucial elements in
their associative journey. Over the centuries, the Brothers of the Christian Schools
developed and refined community structures that allowed them to mentor and accompany
one another in their lives as Lasallian educators. In the 21% century, lay Lasallians in

cooperation with Brothers must pay attention to emerging mentoring experiences and
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discern how to develop and refine them, or how to create new methods of mentoring, in
order to continue to provide this crucial element for the success of the Lasallian

educational mission.

Closing Comments

In my first year of doctoral studies, | had a professor who proclaimed to the class
that any religious congregation that tried to preserve their charism in light of declining
numbers of congregational members by sharing the charism with lay colleagues was
deluding itself. It was, he confidently stated, not possible. In the case of schools, the
charism would last no longer than one generation after the last priest, sister, or brother
left the school.

| sat in my student desk and bristled. After all, | had spent the past several years
working with De La Salle Brothers to preserve their charism and to share it with lay
colleagues through numerous formation programs and activities, and | had observed that
the Lasallian charism and identity was very strong in the schools of the San Francisco
District. My personal experience conflicted with my professor’s conclusions.

A few years later, when it came time to focus my research topic, that day in the
classroom kept coming back to my mind. | wished to explore this notion of sustaining a
charism with fewer religious and overwhelming numbers of laity, searching for the
elements that made such sustenance possible. What emerged was a study that focused on
individual people and their experiences rather than a study of structures, policies,
programs, or titles. That is as it should be, because at the heart of any successful

organization are people who are committed to the organization’s values and beliefs and
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are willing to work hard and take responsibility for the success of the organization.
These are the people | came to know so well in the course of my research study.

What | heard and experienced with these four study participants inspired and
energized me and renewed my own commitment to Lasallian education. These four
people, humble and unassuming, are doing heroic work in the field of Lasallian
education. Their devotion and commitment are changing the lives of people every day in
their ministry settings, and their devotion and commitment are felt far beyond the four
walls of their workplace through their involvement with District and Regional programs
and activities. They see their work in the Lasallian world as a ministry and as a vocation
— as their response to God’s call to serve. Their journeys brought them from many
different places to the Lasallian world, but once they arrived, they gradually realized that
they had come home. Their stories deserve to be heard and celebrated. | pray that | have
done them justice in this dissertation.

These four participants reinforce my confidence in the future of Lasallian
education, for as gifted and talented as they are, they are only a sample of the many
hundreds and thousands of dedicated Lasallians throughout the District and Region and
world who have been inspired by the story of John Baptist de La Salle and by the mission
and values of the Brothers of the Christian Schools and who toil tirelessly every day to
provide a human and Christian education to the young, especially the poor. Their stories
deserve to be heard and celebrated — and studied and reflected upon — as well.

The question is not “how can a religious congregation’s charism possibly be
sustained into a future that contains fewer and fewer religious?” The Lasallian charism is

already being sustained quite successfully around the world. The question is, what must
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we do to continue to nurture and strengthen the commitment of men and women to this
educational mission — to strengthen their Lasallian association for mission? It is my firm
belief that the will and the desire and the energy to respond to this task is in the hearts
and minds of many Lasallians worldwide. As one commitment led to another for John
Baptist de La Salle, may we continue to reflect on, learn from, and respond to our rich
heritage and so take the next steps on our collective journey that will continue to make

Lasallian education the transformative experience that it is in the world.
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October 7, 2010

Brother Stanislaus Campbell, FSC
Visitor, District of San Francisco
De La Salle Institute

4401 Redwood Road

Napa, CA 94558

Dear Brother Stanislaus,

I am a doctoral student in the Catholic Educational Leadership program in the
School of Education at the University of San Francisco, and the Director of Formation for
Mission in the Office of Education for the San Francisco District of the Brothers of the
Christian Schools. In order to fulfill the requirements for the degree Doctor of Education,
I am proposing to conduct research in the San Francisco District. My doctoral research
intends to explore the experience of association on the part of lay men and women in
Lasallian works in the District of San Francisco.

I am writing you to ask your permission to conduct this research in the San
Francisco District. I intend to identify, through consultation with three District
administrators, six lay men and women in Lasallian works in the San Francisco District
(Figure 2) who possess to a high degree the characteristics of association articulated by
the 43™ General Chapter (Brothers of the Christian Schools, 2000, p. 4) and explore in-
depth their experience of “association in fact” (Botana, Thematic Vocabulary of Lasallian
Association, p. 36), as well as the meaning they ascribe to their experience of association.
The study will also investigate the context of these educators’ experiences of association:
the events, people, and circumstances that moved them toward association. In particular,
this study will focus on educators (inclusive of classroom teachers, support staff, and
administrators) in Lasallian works in the San Francisco District who could be described
as associates in fact according to the characteristics described by the De La Salle
Christian Brothers at their 43™ General Chapter (Brothers of the Christian Schools,

2000):

There are partners who have a long record of collaborating in the Lasallian
mission, and who feel a call to deepen the charism, spirituality and Lasallian
communion in which they wish to participate. In particular, their lives are already
marked by a number of distinctively Lasallian characteristics:

= avocation inspired by the charism of Saint John Baptist de La Salle
and his values;

= alife of faith which discovers God in everyday life understood in the
light of Scripture and, for persons of other religions, in the light of
their own sacred texts;
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= acommunity experience of some form or other suited to the identity of
its members;

= amission of some duration which associates persons with the
educational service of the poor;

= an openness of mind which makes it possible to see beyond the
individual and his immediate environment.

The study will include a series of three, 90-minute interviews that will explore
participants’ experience of association in the Lasallian world. No individual identities
will be used in any reports or publications resulting from the study, including the real
names of individuals and works. Interview data will be coded and kept in a secure
location: electronically in a password-protected database, and on paper in a secure filing
cabinet. Only the researcher will have access to the files. Interviews will take place
within three to ten days of each other and will be scheduled based on the mutual
availability of the researcher and study participant.

If you approve of my request to conduct this research in the San Francisco
District, please indicate so with your signature at the bottom of this letter. Following the
receipt of your approval and the approval of my research proposal by my dissertation
committee at the University of San Francisco, I will send a letter to the chief
administrators of each District work that will briefly explain the nature of my study and
informing them that someone from their work may be involved in the study.

Thank you for your consideration of my request, Brother Stanislaus. Ilook
forward to your response.

Sincerely,

Doctoral Student

Department of Catholic Educational Leadership
School of Education

University of San Francisco

I approve of Greg Kopra’s request to conduct the above-described research study in the
San Francisco District.

/%\SWM W/’:JC 19/ 11 /70
Brother Stanislaus Campbell, FS& 4 / Daté
Visitor, San Francisco District
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Agenda for Contact Visit

Once a pool of potential research participants has been identified, the researcher will
contact each lay person by telephone to provide a brief overview of the study, to extend
an invitation to consider participating in the study, and to schedule a 30-minute contact
visit. The following items will form the agenda for the contact visit:

1. Introduction of Researcher
e Doctoral Student at University of San Francisco
e Director of Formation for Mission, San Francisco District of the Brothers of the
Christian Schools

2. Overview of the Study
e Background and Rationale of the Study
e Purpose of Study: to explore the experience of Lasallian association for
mission on the part of lay men and women in Lasallian works in the United
States-Toronto Region, the meaning they ascribe to their associative
experience, and the context of these educators’ experiences of association.
e Association as a constitutive element of Lasallian culture and charism
e Changing demographics of Lasallian educators and implications for
association.
e An appreciation of how God is manifested through lived experience: another
constitutive element of Lasallian culture and charism
e Lived experience is the focus of this study
e Interview Process
e Three interviews, up to 90 minutes in duration each
e Time and location of interviews to be mutually agreed upon

3. Review of the Informed Consent Form (Appendix B)
Purpose and Background

Procedures

Risks

Benefits

Reimbursement/Compensation

Confidentiality

Voluntary Participation

Costs/Financial Considerations

Dissemination of Interview Data

4. Scheduling of Three Interviews

5. Demographic Data Sheet
e Sheet to be emailed and returned at least one week prior to first interview
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INFORMED CONSENT FORM
UNIVERSITY OF SAN FRANCISCO

CONSENT TO BE A RESEARCH SUBJECT

Purpose and Background

Mr. Gregory Kopra, a doctoral student in the Catholic Educational Leadership Program in
the School of Education at the University of San Francisco and Director of Formation for
Mission, Office of Education, San Francisco District of the Brothers of the Christian
Schools, is conducting a research study on the experience of Lasallian association on the
part of lay men and women in Lasallian works in the San Francisco District. The
researcher is interested in better understanding the lay experience of Lasallian association
in the San Francisco District, as well as the meaning that lay men and women ascribe to
that experience. It is hoped that this information will be helpful in future planning in the
District related to formation and association. The research is being conducted in partial
fulfillment of the requirements for the Doctor of Education degree at the University of
San Francisco.

I am being asked to participate because | am a lay Lasallian educator who could be
described as an “associate in fact”® according to the criteria articulated by the De La Salle
Christian Brothers at their 43 General Chapter”:

= avocation inspired by the charism of Saint John Baptist de La Salle and his
values;

= a life of faith which discovers God in everyday life understood in the light of
Scripture and, for persons of other religions, in the light of their own sacred
texts;

= acommunity experience of some form or other suited to the identity of its
members;

= amission of some duration which associates persons with the educational
service of the poor;

= an openness of mind which makes it possible to see beyond the individual and
his immediate environment.

Also, I have been identified as a potential participant in this research, through
consultation with three members of District administration in the San Francisco District,
as a person who is capable of articulating her/his experience of association through a
series of interviews.

8« .. those persons who, without having made any official or juridical sign, or an external promise,

manifest by their ongoing disposition and their unmistakable acts, that they do in fact participate in
this [Lasallian] Association.” Botana, A. (2008). Thematic vocabulary of Lasallian association.
Rome, Italy: Brothers of the Christian Schools.
" (Brothers of the Christian Schools, 2000, October 1. Circular 447: The documents of the 43™ General
Chapter, p. 4. Rome, Italy: Author.)
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Procedures
If | agree to be a participant in this study, the following will happen:

1. 1 will be asked to participate in a series of three interviews with the researcher, during
which | will be asked about my experience of Lasallian association for mission. The
first interview will put my experience of association in context by asking me to
describe the experiences in my life that have led up to my current experience of
association for Lasallian mission. The second interview will focus on the specific
aspects of my experience as a Lasallian “associate in fact.” The third interview will
invite me to reflect on what it means to me to be associated for the Lasallian mission,
as well as my hopes and dreams for my association in the future. I will also be
invited in the third interview to share my observations, based on my experience,
related to the future of Lasallian association for mission in the San Francisco District.
The interviews will be audio recorded and will last up to 90 minutes each. The
interviews will be scheduled within three to ten days of each other by mutual
agreement between the researcher and me.

2. Following each interview, and before the next interview takes place, the researcher
will personally create a typed transcript of the recorded interview. The researcher
will provide me with a copy of the transcript for review prior to the next review. At
the beginning of the next interview, | will be given the opportunity to correct any
discrepancies and to request that any information I do not wish to be in print be
deleted from the transcript. Following the third interview, the researcher will provide
me with a copy of the transcript of the interview. | will have one week to reply to the
researcher with any corrections or requests for deletions from the transcript. If | do
not respond within one week’s time, the researcher will conclude that I have approved
the transcript of the third interview in its entirety.

3. Following the complete series of interviews, the researcher will study the transcripts,
extracting themes and categories related to Lasallian association for mission, and
creating an extensive profile on each participant. This reporting of themes and
categories will make extensive use of my own words, both written and spoken, as
well as the words of the other study participants. A brief demographic profile will be
created based on information | share, both in writing and during the interview
process. | will be given the opportunity to review my profile, if | so desire. If there is
anything in the profile that is inaccurate or with which I am not comfortable, 1 may
ask that it be adjusted or removed.

Risks

The nature of the process of in-depth interviewing, involving personal experiences from
the lives of research participants, may cause discomfort at times. The researcher will do
what he can to minimize these occasions.

While I will not be directly identified in the research itself, extensive descriptions of me
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and my experience of association will be included in the research report, which could
result in someone identifying me as a participant. Using pseudonyms for me and my
workplace and keeping all research materials in secure locations, the researcher will work
to minimize the possibility of my identity becoming known.

Benefits

There will be no direct benefit to me for participating in this study. The anticipated
benefit of this research study is to increase understanding of the lay experience of
Lasallian association for mission in the San Francisco District, as well as the meaning
that lay men and women ascribe to their experience of association in the District.

Reimbursements/Compensation to Subjects
I understand that I will not be compensated financially for participation in this study.

Confidentiality

My identity as a participant in this study will be kept as confidential as possible. The
researcher will publish his research in a doctoral dissertation. Confidentiality is
important; therefore, no real names of participants or workplaces will be used. Only
initials of proper names will be used in the transcripts, and pseudonyms will be used in
the dissertation and any future publications. Audio recordings will be secured in a
password-protected computer hard-drive; typed transcripts will be kept in a secure file
cabinet. Informed consent forms and contact information sheets will be kept in a secure
place as well.

Voluntary Participation

Participation in this study is voluntary. | can decide to not participate or to discontinue
my participation at any time during the interview process, up to and including my review
of the transcript of the third interview.

Costs/Financial Considerations

The only anticipated cost to the study participants will be the time set aside for the
interviews. The initial contact visit will last 30 minutes. Each interview in the three-
interview series will last up to 90 minutes. | will not be compensated in any way for
taking part in this study.

Dissemination of Interview Data

I understand that | am being interviewed as part of a doctoral research study and that
direct quotes from my interviews, both short and long, will be recorded in the
dissertation. 1 also understand that the information | provide for this study, both written
and spoken, may be used in future articles written by the researcher for publication and in
future presentations related to the study. | understand that my real name and the real
name of my workplace will not be used in any published materials related to this
research. | understand that, by signing this Informed Consent Form, | am giving
permission for my words to be used for these purposes.
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Contact Information

If I have questions or concerns about this study, | may contact Mr. Gregory Kopra, via
email at gkopra@dlsi.org, or via phone at (707) 252-3723.

Consent

I have read the above information. | have asked questions and received answers. My
signature below indicates that | agree to participate in this study.

Subject's Signature Date of Signature

Subject’s Phone Number Subject’s Email Address

Signature of Person Obtaining Consent Date of Signature


mailto:gkopra@dlsi.org
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Interview Guide

Interview # 1

Introduction: This is a study exploring lay people’s experience of Lasallian association.
Some Districts in the Institute have created a systematic process that allows a lay person
to be recognized formally as an “Associate” by their Visitor. The San Francisco District
has no such process. However, a number of Lasallians in the San Francisco District are
what Brother Antonio Botana describes as “associates in fact,” people involved in
Lasallian ministry “who, without having made any official or juridical sign, or an
external promise, manifest by their ongoing disposition and their unmistakable acts, that
they do in fact participate in this [Lasallian] Association” (Botana, 2008b, p. 36). I asked
a group of colleagues to nominate people in the District who, in their opinion, were the
strongest “associates in fact.” They recommended you.

1. Why do you think you were identified as an “associate in fact”?

2. Let’s take some time to consider your life experiences that led you to become an
“associate in fact.” I would like you to take some time to retrace for me the steps
in your life’s journey that led you to this point at which people identify you as a
Lasallian associate in fact.

Subguestions
= Tell me the story of how you first became involved in education as an adult.

i. When and how did become involved with the field of education as
an adult?
ii. What influenced you in this direction?
iii. What challenges did you face?
iv. How did you overcome these challenges?
v. What turning points can you identify in your journey into education?

= Tell me the story of how you first became involved in Lasallian education
as an adult.
i. When and how did you become involved with the field of

Lasallian education?

ii. What influenced you in this direction?

iii. What challenges did you face?

iv. How did you overcome these challenges?

v. What turning points can you identify in your journey into Lasallian
education?

= [If the participant has not brought this up yet, explore:] Were there
certain people who influenced you in your journey as an educator? Asa
Lasallian educator? If so, tell me about them and their influence on you.

= Is there anything else you would like to add before we close?
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Interview # 2

First, take a little time to address the first interview transcript.
= |s there anything the researcher needs to clarify? Any responses that were unclear?
= |s there anything that the participant needs to correct in the transcript — something
that was recorded inaccurately?
= |s there anything that the participant would like to delete from the transcript?
= New Question: is there anything that the participant would like to add related to
the subject of the first interview?

Second, move into the theme of the second interview:

Introduction: This second interview focuses on your experience of Lasallian association.
In the first interview, we spent a lot of time exploring what led up to your experience of
association. Today’s task is to zero in as specifically and as concretely as you can to
describe what that experience of association is and what it looks like. | have just one
question to get you started, to set a context for our reflection:

1. Asyou look back over your history with Lasallian education, at what point did
you first consider yourself associated for the mission?

2. What is association like for you? Please describe, as concretely and practically as
you can, this experience of association.

Subguestions
= Tell me what your experience of association is like on a daily basis.

= Tell me a story that illustrates your daily experience of association.

= Tell me the story of how your experience of association has developed over time.
i. When did you first consider yourself to be associated?
i. What influenced you in this direction?
iii. What challenges have you faced?
iv. How did you overcome these challenges?
v. What turning points or “touchstones” can you identify in your
journey of association?

= Within the context of your experience of association, tell me about your
relationships with others on a daily basis. (Explore relationships with
students, colleagues, Brothers, etc.)

= We have explored a lot of aspects of your experience of association. What
key words describe your experience?

= Is there anything else you would like to add before we close?
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Demographic Data Sheet

Instructions to the Study Participant: Thank you for participating in this study. In
order to provide some important demographic data to the researcher in preparation for the
first interview, please take a few minutes to respond to the questions below. Once you
have completed your responses, please email the completed Demographic Data Sheet to
Mr. Greg Kopra (gkopra@disi.org) no later than (date is one
week prior to the first scheduled interview). This information will only be shared in
summary form in a profile of the group of study participants as part of the final
dissertation. Every effort will be made to maintain your confidentiality, including the
modification of some specifics in this data such as names of schools, dates, and specific

job responsibilities. Thank you very much!

1. How many years have you worked at this school?
I. What are your current responsibilities at this school?

ii. What other responsibilities have you had in the past?

2. Have you ever worked in another Lasallian school? Yes No
i. If so, which school(s) and for how long at each school?

3. Have you ever worked in a school that is not a member of the Lasallian network of

schools in the San Francisco District? Yes No
i. If so, which school(s) and for how long at each school?




