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ls peelivw "As a teacher, my job is to
educate. But how do | teach
something like this? How do |
explain what | myself do not

1. Read the quote on the
right by Nabila’s father,
Rafig. What is his

perspective? What is his understand? How can | in
main concern? What is good faith reassure the
his message? children that the drone will

not come back and kill them,
too, if | do not understand
2. Read Nabila’s quote why it killed my mother and

below. What is her injured my children?”
perspective? What is her

?
message: -Rafig Rehman, Nabila’s father

“I don’t know, that’s one of the reasons why we came here. | have no

idea why my grandmother was killed. When the drone hit, | was

outside with my grandmother. Everything became dark, | was scared.”
-Nabila

» This activity can be done as a whole class, small

group discussion or pair discussion

» Have students read Rafig’s quote on the right and

answer question #1

» Have students read Nabila's quote on the bottom.

1.

>

>

Click once to reveal video.

Click play to play short clip of interview with
Nabila.

Discuss ways different people in different roles
could work to make Nabila and her father’s
messages heard. How could people make a
change?¢

Slide 3
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GLOBAL VOICES CHAPTER 3

LISTENING 2: SPEECH TO
CANADIAN PARLIAMENT

Pre-Listening

Planning:

Q
Warm-up:
Work with a partner to discuss the CBCNEwWs |Politics A b__h
queSﬁO”S below Ond fhen Shore W,fh fhe Home Qpinion World Canada Poliics Business Heaith Entertainment STEL\Iang‘-‘ & Science Video
lass: = il
& Photo Galleries CBC SecureDrop
e : . o
I. What do you seet Malala Yousafzai urges Canada to play leading role in girls’
2. What do you noticeg education fight
. . Nobel Peace Prize co-winner calls honorary Canadian citizenship an 'incredible honour'
3’ Who IS1n The — . B ——— . ‘ 7Ma|a|a Yousafzai called on Canada to
phofograph 2 play a leadership role in promoting
education for girls and refugees around
4. Why are people the world Wednesday after becoming
. 2 an honorary Canadian citizen.
clappings

In a historic address to Parliament, the
Nobel Peace Prize recipient and human
rights activist heaped praise on Canada
for its commitment to helping
refugees, advancing women's rights
and working for world peace.

5. What is the source of
this article¢

6. What do you think we ‘
WI'II be Iis.’.enl'ng To .2 Zﬁ:;f:scvs‘ejg:ntaodzd:;’ersessflanada‘s Parliament.

» Read Warm-up questions together with students
and have them work with a partner to answer
them.

> Give plenty of time for pairs to discuss, then share
with class

1. Click oncefor the Planning section to appear.

> Explain that students will be listening to (and
watching) parts of Malala’s speech to Canadian

Parliament in 2017.

»Read through the questions with students and have
them write the answers in their listening journals (or if
this is one of the first times for students, answer
questions as a whole class first)

3. Click to next slide for the listening video

Slide 4
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LISTENING 2: SPEECH TO 1 .
CANADIAN PARLIAMENT FOCUS QueSilons' PART A
1. What are the main messages of Malala’s speech?
2. According to Malala, what is the key fo achieving world peace? 3 N
3.  What part of her speech made the audience laugh? u U (\_/
- ’ Third Listening:
Script-sound
recognition

» Follow along
with the
printed
franscript of
the speech

» Match sounds
to print,
especially for
pronunciation
of difficult
words

» Remind students that they will be listening to (and watching) Malala give
a speech to Canadian Parliament

» Ask students if they know who the man in the video frame is (Justin
Trudeau, Canadian Prime Minister) What do they know about hime

» Read through the focus questions with students, tell them to think about
these as they listen

> Click the blue (1) button to display directions for the initial listening, read
with students

% IMPORTANT! : The video of the speech is divided into 3 excerpts—labeled
Parts A, B and C--on 3 separate slides (17-19). The excerpts are meant to
be played in succession, without breaks, as follows

For the initial listening:

» Press play on the Part A video on this slide

» when Part A is finished, simply click to the next slide and press play on the
Part B video (also click the blue (1) button)

» When Part B is finished, click to the next slide and press play on Part C
video (also click the blue (1) button)

For 2" and 3 listenings: Follow same sequence as above, but push blue

buttons (2) and (3) respectively. Distribute transcript for Listening 3.

Slide 5
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LISTENING 2: SPEECH TO

canapian parLavenT  FOCUS Questions:
1. What are the main messages of Malala’s speech?
2. According to Malala, what is the key to achieving world peace?

3.  What part of her speech made the audience laugh?

PART B

00

Third Listening:
Script-sound
recognition

» Follow along
with the
printed
franscript of
the speech

» Match sounds
to print,
especially for
pronunciation
of difficult
words

Initial Listening (first time through):
1. Click play on the video to start Part B

2. While it's playing, click the blue (1) button for the initial

listening directions to appear
3. When Part B is over, click to the next slide

Second lListening:
1. Click play on the video to start Part B

2. While it's playing, click the blue (2) button for the second

listening directions to appear
3. When Part B is over, click fo the next slide

Third Listening:
» Distribute transcript
1. Click play on the video to start Part B

2. While it's playing, click the blue (2) button for the second

listening directions to appear

Slide 6
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usteninG 2 sPEeCH o Focus Questions: PART C

CANADIAN PARLIAMENT
1. What are the main messages of Malala’s speech?

2. According to Malala, what is the key fo achieving world peace? _
3.  What part of her speech made the audience laugh? L/ b (\/

Third Listening:
Script-sound
recognition

» Follow along
with the
printed
franscript of
the speech

» Match sounds
fo print,
especially for
pronunciation
of difficult
words

Initial Listening (first time through):

1. Click play on the video to start Part C

2. While it's playing, click the blue (1) button for the initial
listening directions to appear

3. When Part B is over, click to the next slide

Second lListening:

1. Click play on the video to start Part C

2. While it's playing, click the blue (2) button for the second
listening directions to appear

3. When Part B is over, click to the next slide

Third Listening:

» Distribute transcript

1. Click play on the video to start Part C

2. While it's playing, click the blue (2) button for the second
listening directions to appear

Slide 7
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LISTENING 2: SPEECH TO
CANADIAN PARLIAMENT

Initial Listening Check-In

Vocabulary Self-

Check:

> Did you correctly predict
any of the words used?
Which words?

Pair Discussion:

» Compare what you
have understood so far
with a partner.

» What words did you hear
that are new to you or
have meanings that you
are unsure of?

» |dentify parts that cause
confusion or
disagreement.

» Explain the strategies
used for arriving at that
understanding.

» What strategies did you
use to still be able to
understand the listening?

1. Click for Pair Discussion questions. Give students time to
work with a partner to discuss, and then possibly share with
class.

2. Click for Vocabulary Self-Check. Students can work on this
on their own in their listening journals, with a partner, or, if
listening journals are a new thing, teacher can model it
with students first

3. Click to next slide to prepare for 2nd listening

Slide 8
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LISTENING 2: SPEECH TO

CANADIAN PARLIAMENT Reaci |'O 2nd Lisiening:
Comprehend and Interpret

Focus Questions:

1. What are the main messages of Malala’s speech?

Canada should continue to welcome refugees and help all children
get an education, and encourage other countries to do the same.

2. According to Malala, what is the key to achieving world peace

Education for all children, especially for the 130 million
girls currently out of school, can help lead to world peace.

3.  What parts of her speech made the audience laugh?
The audience laughed when Malala mentioned she still
needs a visa to come to Canada; when she was talking about
Prime Minister Trudeau’s youth, looks and tattoos; and when ﬁ:\
she told them she still has a lot of her speech left. "

“€ He's the second-youngest prime minister in
Canadian history! He does yoga! He hasdattoos! s

» Ask students Question 1, elicit multiple answers from
multiple students

1. Click for answer to Question 1 to be revealed

» Ask students Question 2, elicit answers from multiple

students

2. Click for answer to Question 2 to be revealed

» Ask students Question 3, elicit answers

3. Click for answer to Question 3 to be revealed.

4. Click for next slide

* |f students have different answers than those presented in
the slide, be sure to discuss, ask them to clarify and support

their answer, as well as their understanding of the question

Teachers should be ready to do the same, not simply dismiss

student answers as incorrect. This is a chance for critical

pedagogy & critical literacy at work-- different perspectives

can produce different interpretations!

Slide 9




155

GLOBAL VOICES CHAPTER 3

LISTENING 2: SPEECH TO

CANADIAN PARLIAENT React to 2" Listening:
Comprehend and Interpret

True or False? Based on what you heard
in the speech, mark each statement T for
True, F for False, or 2 for not enough
information.

1. £ Malalais an orphan.

2. _T_Malala wants young people to
know that even they can be leaders
and make a difference.

3. _F_Malala says there is nothing we
can do about world problems such as
poverty, war, climate change and
HIV.

4. 2 Malala opposes US drone attacks
in Pakistan.

5. T Malala says that Islam is a religion
of peace.

» Ask students to record answers to the True/False questions
on paper, then review as class

1. Click to reveal each answer for numbers 1-4, one at a
time

2. Click for discussion questions to appear.

» These can be answered as a whole class, in partners orin
small groups.

* Encourage open discussion with multiple opinions and
perspectives, not right or wrong answers.

Slide 10
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LISTENING 2: SPEECH TO
CANADIAN PARLIAMENT

Reflect:
3rd listening self-reflection

Make time for self-reflection...
ﬁrife a short entry into your listening journal about th

> Note what yot 3d and understood from the
lesson. =
» How effective were=the strategies?

> Did you gain any new perspectives from the listening or
from your classmates’ responses fo ite

» Have students write independently in their listening journails.
Offer help and support as need

> Ask students if anyone would like to share what he/she
wrote (this is purely optional)

Slide 11
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Act: What's Your Message to the World?

> If | could change one thing about , lwould...
(the world, my country, this school, this class....)

> To make better, we should...

> | wish...

> | want...

(4

4

This is a very open-ended activity/prompt that
could be shaped into just about anything. Here
are some ideas:

» Group, pair, or whole class discussion

» Writing assignment

» Multi-media student presentations

» Grammar lesson/practice on modals or

conditionals with these types of prompts

Any of these activities could lead to:
» Catalysts for future curriculum topics/themes
» Social action projects in the school,
community or beyond

Slide 12
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS

Conclusions

It is time for change in the world of English language teaching. The dominant view and
practice of teaching English as a neutral, straight-forward act of imparting “objective”
grammatical, phonological and semantic knowledge to passive students does not serve the
interest or needs of the estimated 1.5 billion students learning English in today’s interconnected,
dynamic world (Bentley 2015). If these students are more likely to use English to communicate
with other non-native speakers (Matsuda 2012), why is inner-circle English from the US and UK
still so often held up as the one and only standard in classrooms and textbooks? If we know that
using a student-centered approach that incorporates student background, culture, and choice can
increase motivation and interest, thereby improving learning outcomes (Krashen 1985, Auerbach
1990, Pennycook 1994), why are textbook topics still so often trivial, inauthentic and unrelated

to student experiences?

The theories and ideas of critical pedagogy and critical literacy help us realize that
teaching and learning are not neutral practices. Instead, they require teachers and students to take
an active, questioning role in reading, interpreting, reacting to and reflecting on the world around
them. Additionally, the concepts behind World Englishes, or English as an international
language, remind us that English belongs to everyone who uses it and an English language
curriculum should reflect that by including diverse languages. The ideas are there, but they have
yet to be translated into comprehensive, usable, meaningful materials and practices for the

classroom.
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The form and presentation of these potential materials are as important as the ideas
behind them. In order to remain current, student-centered, and relevant, materials need to be
flexible and practical in terms of ease of adaptability. Furthermore, materials should reflect the
interconnected, interactive, multimodal characteristics of today’s world of communication. Static
lessons in printed textbooks are simply not going to meet the needs of today’s students. Yet the
available alternative—piecing together random lessons and YouTube clips off the internet, offers

a similar disservice to students.

The materials developed for this field project aim to fill both of the existing gaps
described above. Global Voices offers a guide that applies critical theories, integrates World
Englishes, and offers interactive resources, tools and sample lessons to support teachers in
creating a dynamic, adaptable, student-centered curriculum that reflects the diversity of student
experience and encourages self-reflection and a questioning stance while students explore and

expand their own voice.

Recommendations

Recommendations on how to use and implement the Global Voices Guide are all
connected to the main purpose and goal of the guide itself. The resource has been named a
‘guide’ because instead of a typical textbook or prescribed curriculum, it offers teachers the
flexibility to use the backgrounds, experiences and interests of each specific group of students to
generate a unique curriculum. Teachers should embrace and take advantage of this flexibility to
find the most appropriate way to utilize the guide so that it matches teacher and, most

importantly, student needs.
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