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5. SS respond with their thoughts, beginning with T's Twitter handle and including
the hashtag if they have space.

a. Possible SS' responses: "(@T's Twitter handle) No, because I don't like
McDonald's. The selling point is McDonald's delivers. #AEAlevel2 ;
(@T's Twitter handle) Yes, because it grabs your attention. Short films for
people who have short attention spans. #AEAlevel2"

6. T then demonstrates writing copy for mouthwash.

a. "This is mouthwash. In my next tweet, I will be sharing some copy that I

wrote for it. Note that I focus on its selling point. #AEAlevel2"
7. T posts a photo of mouthwash with copy in a tweet.

a. "Want people to stop offering you gum in the morning? Use this
mouthwash and they'll be asking you for some gum! #AEAlevel2"
(http://i.huffpost.com/gen/1150818/images/o-MOUTHW ASH-
facebook.jpg)

8. T then asks SS in a post.
a. "What is the selling point of this product? #AEAlevel2"
9. SS respond with their thoughts, beginning with T's Twitter handle and including
the hashtag if they have space.
a. Possible SS' responses: "(@T's Twitter handle) It makes your breath fresh.
#AEAlevel2; (@T's Twitter handle) It gets rid of bad breath. #AEAlevel2"
10. T acknowledges SS' posts by liking their tweets.
11. T tasks SS with writing their own copy for the same product.
a. "Write your own copy for (product). Remember to focus on its selling
point. #AEAlevel2"
12. SS respond with their thoughts, beginning with T's Twitfer handle and including
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the hashtag if they have space.

a. Possible SS' responses: "(@T's Twitter handle) Use mouthwash if you
want girls to like you. #AEAlevel2; (@T's Twitter handle) Fresh breath
mornings are the best! #AEAlevel2"

13. T acknowledges SS' posts by liking their tweets.

Review Activity: Inform In 140 characters

Description: SS will share about their daily lives and interests by writing short and
concise tweets.

Language Objective: SS will summarize their day using short and concise writing.
Content Objective: SS will learn about their peers' daily lives and interests.

Assessment: SS write at least 4 tweets a week per semester/quarter. Refer to the Writing
Rubrics (Appendix A) for more guidelines.

Planning Time: 5-10 minutes
Activity Time: 5 minutes/tweet.
Activity Format:

1. T posts a tweet with a prompt to write about an aspect of SS' daily lives.
a. "Write a tweet about (topic).
b. #(topic)
c. #(school initials and class level/name)"

2. T then posts her own tweet about the topic and includes the hashtags.

3. SS respond with their own tweets, beginning with T's 7Twitter handle and

including the hashtag if they have space.
4. T acknowledges SS' posts by liking their tweets.

Sample Review Activity

Day 1

1. T posts a tweet with a prompt to write about an aspect of SS' daily lives.
a. "Write a tweet about the weather. #weather #AEAlevel2"
2. T then posts her own tweet about the topic and includes the hashtags.
a. "Another rainy day. Out comes my raincoat and umbrella. #weather
#AEAlevel2"
3. SS respond with their own tweets, beginning with T's 7Twitter handle and
including the hashtag if they have space.
a. Possible SS' responses: "(@T's Twitter handle) I love rain! #weather
#AEAlevel2; (@T's Twitter handle) It's too cold! #weather #AEAlevel2"
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T acknowledges SS' posts by liking their tweets.

T posts a tweet with a prompt to write about an aspect of SS' daily lives.

b. "Write a tweet about something you like. #somethingyoulike
#AEAlevel2"

T then posts her own tweet about the topic and includes the hashtags.

a. "I like this new TV show I'm watching called Code Black. Has anybody
seen it? #somethingyoulike #AEAlevel2"

SS respond with their own tweets, beginning with T's Twitfer handle and
including the hashtag if they have space.

a. Possible SS' responses: "(@T's Twitter handle) I like to eat burritos from
Zona Rosa's on Haight Street. I'm hungry now. #somethingyoulike
#AEAlevel2; (@T's Twitter handle) I like shopping for new clothes. Sales
are my favorite! #somethingyoulike #AEAlevel2"

T acknowledges SS' posts by liking their tweets.

T posts a tweet with a prompt to write about an aspect of SS' daily lives.
c. "Write a tweet about something that makes you angry. #angry
#AEAlevel2"
T then posts her own tweet about the topic and includes the hashtags.
a. "The MUNI is always so crowded! Let me get off the bus! #angry
#AEAlevel2"
SS respond with their own tweets, beginning with T's Twitter handle and
including the hashtag if they have space.
a. Possible SS' responses: "(@T's Twitter handle) My roommate used up all
the hot water last night! #angry #AEAlevel2; (@T's Twitter handle)
BART is too crowded in the morning. Too many stinky people too!
#angry #AEAlevel2"
T acknowledges SS' posts by liking their tweets.

T posts a tweet with a prompt to write about an aspect of SS' daily lives.
d. "Write a tweet about what you're doing on the weekend. #weekend
#AEAlevel2"
T then posts her own tweet about the topic and includes the hashtags.
a. "I'm headed to Anaheim for a conference this weekend. Wish me luck!
##weekend #AEAlevel2"
SS respond with their own tweets, beginning with T's Twitter handle and
including the hashtag if they have space.
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a. Possible SS' responses: "(@T's Twitter handle) Weekends are for
sleeping!! #weekend #AEAlevel2; (@T's Twitter handle) I'm going to
Great America! #weekend #AEAlevel2"

4. T acknowledges SS' posts by liking their tweets.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS

Conclusions

The struggle to keep instructional materials interesting and educational, especially
for young adults in ESL classrooms, has been a constant battle for textbook publishers
and teachers alike. This is particularly relevant in English as a second language (ESL)
settings, where a delicate balance has to be struck between the level of the learning
material and the age-appropriateness of the content. The widespread availability of
computers and small mobile devices has made this even more difficult by increasing the
speed at which the materials become outdated, and by emphasizing how the materials do
not adequately reflect the digital world that the students live in. Computers and small
mobile devices are changing the way in which students learn and will continue to
transform the educational world as technology advances.

The proposed project sought to increase students' motivation and learner
autonomy in an ESL setting by making use of social networking sites such as Facebook,
Instagram, Snapchat, and Twitter, as a classroom tool. In this manner, incorporating
authentic material from the Internet and real life could increase the authenticity of
materials used in class. It could also bridge the gap between instructional material and the
way in which students learn by utilizing readily available mobile applications that can be
accessed from devices that students already use. This ease of access would serve to
increase the opportunities in which students can learn.

This project largely drew its ideals from computer-mediated communication
(CMC). In CMC, computers and other similar devices are used to facilitate language

learning in collaboration and interaction with one's peers and teachers (Blake, 2008; Lin,
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2014). There are many benefits to using CMC tools in the classroom and this varies
according to the particular CMC tool used as well as how it is used. For instance, CMC
tools can aid in slowing down the pace of a discussion, affording students more time to
process what they have read and to craft a response (Payne, 2004, as cited in Blake,
2008). It can also lower their affective filters (Payne, 2004, as cited in Blake, 2008) and
increase student participation by providing them some degree of anonymity and the
option to respond at their own pace (Godwin-Jones, 2003, as cited in Blake, 2008;
Sadeghi, Rahmany, & Doosti, 2014).

The benefits of CMC have been incorporated into this project in a number of
ways. First, lessons were designed using social networking sites in a way that encouraged
students to work collaboratively with their peers. Second, students gained access to a
wider range of authentic materials through the social networking sites. Third, there was a
furthering of interaction between classmates, teachers, and native speakers. Lastly,
students were provided with the tools to take charge of their own learning, as the four
social networking sites chosen for this project, Facebook, Instagram, Snapchat, and
Twitter, are applications that students were familiar with or already use.

ESL students constantly use their small mobile devices for a myriad of purposes
such as translation, sharing their culture, and being social. This project endeavored to
expand on that use by capitalizing on their frequent access and interest in social
networking sites. ESL teachers will be able to use the project to supplement their current
materials, expand on their students' exposure to authentic materials, increase their
students' learning opportunities, and provide more real time and individualized feedback

to their students. On the other hand, students will have increased teacher contact time and
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learning moments, potentially become more interested and engaged in learning, have
added control over their learning, and be exposed to other modalities of learning, such as
video, audio, and/or photos that may be more in line with their learning style.

The use of social networking sites that students are familiar with and the
incorporation of them into the classroom serve the dual purpose of increasing student
motivation and autonomy over their learning. The familiarity puts students at ease and
allows them to focus on learning. ESL teachers should strive to embrace technology in
the classroom and view computers and small mobile devices as tools that supplement
teaching. Many teachers that [ met at my poster presentation during the recent California
Association of Teachers of English to Speakers of Other Languages (CATESOL)
conference expressed excitement and enthusiasm for discovering methods in which they
could take advantage of their students' use of computers and small mobile devices. This
project is an illustration of the potential of social networking sites and how they can be
used as a classroom tool to motivate students and increase their learning autonomy.

Recommendations

This project aimed to provide a way for ESL instructors to keep their classroom
materials up-to-date and connect it to the digital world of their students without having to
use or create an entirely new curriculum. It is targeted at young adult learners in private
language schools who have come to the US to learn English and can be used by both
novice and experienced teachers. At first, it can seem like a daunting challenge to
implement these activities into one's classroom. However, once the initial setup of the
social networking site is completed, it would be manageable to implement any of the

activities pertaining to that particular social networking site.
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There are two main considerations to think about before a teacher can utilize these
activities in the classroom. First, one has to decide which of the four social networking
sites to use. I recommend beginning with the social networking site that students are most
familiar with. The teacher can do this by asking students in a quick verbal survey. The
familiarity of the students to the social networking site is key to the rapid success of its
use. This is because if students know how to use the site, it would be quite
straightforward to transfer those skills to the activities. Alternatively, if students are not
familiar with any particular social networking site, the teacher could begin with the social
networking site that the teacher is most familiar or comfortable with. In this scenario, the
teacher must be prepared to provide more support to students and allow more time for the
activities to be completed.

The second consideration is students' access to the target social networking site
via a computer or a small mobile device such as a cellphone. This can be a sensitive
issue, as some students may not have smartphones. If this occurs, determine if they have
a laptop or tablet that they could bring to school or provide them with access to one of the
school's computers. Another access issue would be the strength of the Wi-Fi or the
wireless company's coverage at the school. It may be necessary to move the class nearer
to a Wi-Fi access point for better speeds, have students work in groups, or stagger student
participation so that the Wi-Fi is not overburdened with too many devices. Once these
considerations have been sorted out, the activities for the desired social networking site
can be implemented.

For each of the social networking sites, there are two activities, an introduction

and a review, for each of the following language areas: grammar, vocabulary, listening
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and speaking, reading, and writing. It is recommended that the first type of activity, the
introduction activity, be used first. This activity will familiarize students with how the
social networking site will be used to complete the target language activity. The
introduction activities are designed to be simple so that students do not feel overwhelmed
by the novelty of the activity and with learning a new aspect of language. In this type of
activity, the teacher should always provide an example that students can emulate in their
own responses. The second type of activity is a review activity that can take the form of a
game or is an expansion of the introduction activity. This activity is typically less
scaffolded as it is expected that students would be more familiar and comfortable with the
style of the activity and can focus on working on the language and content objectives. It
is recommended that none of the activities be conducted outside of class time until
students are more familiar with the social networking site and are able to use it
independently.

For all activities, the teacher should provide some form of feedback for each
student response. It can be as general as acknowledging a post by liking it or as detailed
as identifying something that the student had done well or poorly. Feedback can be public
or private. Each social networking site has a way for its users to post privately to each
other. Negative feedback, such as pointing out students' errors, should always be
sandwiched between instances of positive feedback so as to promote confidence in
students. It is recommended that negative feedback be provided privately so that students
will not feel embarrassed about their mistakes in front of their peers. The feedback aspect
of the activities is designed so that the teacher can decide how much feedback to give,

based upon the amount of activity time and the needs of the students.
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The recommended acceptable overall performance level for each activity is set at
80%. This percentage is expected to be attainable and realistic for students who can
demonstrate their understanding of what has been taught and apply it to their work. The
assessment for each activity varies according to the language and content objective. To
start the teacher off, each assessment lists the minimum recommended amount for
beginner to low intermediate students. Raising the minimum requirements of the
assessment can increase the difficulty of the activity, allowing for the teacher to adjust
the activities to use with students in higher levels.

There are some challenges that can occur with the use of unconventional methods
of teaching. The use of social networking sites as a classroom tool may be too innovative
for more traditional students and, as such, it is recommended that the initial activities be
implemented without assessment. This would allow students to evaluate the potential of
the social networking site as a classroom tool and determine its usefulness on their own,
without any detriment to their grades. Another problem that can occur is that students
might be tempted to pursue their personal agendas on their computers or small mobile
devices instead of focusing on the lesson. Setting ground rules with regards to the use of
their devices can circumvent this. As a class, students can come up with how and when
they should use their devices for lessons and for their personal agenda. These rules
should be placed prominently on the classroom wall and each student should sign an
agreement to follow the rules. This gives students autonomy over and responsibility for
their learning when using a computer or small mobile device.

As students become more familiar with the social networking sites, the teacher

might choose to expand the activities and allow students to complete them outside of



181

class time. While this can increase students' learning moments, it is possible that students
may forget to do activities outside of class. However, because of the nature of social
networking sites, the teacher can send reminders to students and have them acknowledge
the reminders by liking a post. This would not eliminate the problem completely but
would greatly reduce the number of students that might forget to do their work. Using the
same train of thought, absent students can be included in the activities by following along
on the social networking site. The teacher could touch base with the absentee through the
social networking site and encourage them to participate in the activity. As a result, an
absentee could still be provided with an opportunity to learn even when they are not
present in class.

In the future, it is most likely that this project would be implemented wholly on
small mobile devices. Technology is advancing to the point that almost everyone has a
smartphone or tablet and a working Internet connection. Social networking sites will
continue to be popular mobile applications, but the kind of social networking site and its
nature could change. Nonetheless, it would most likely still have the ability to be used as
a classroom tool. Due to its technological nature, this project is limited to settings and
communities where computers or small mobile devices with Internet connections can be
easily obtained and accessed. The project can be used with high school students because
they are avid users of social networking sites. It can also be used in English as a foreign
language (EFL) settings where there are a high percentage of users with access to small
mobile devices and the Internet such as Japan and Brazil.

There are numerous ways in which this project can be improved. To begin, it

would be beneficial to conduct a survey on students and teachers who use these activities
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to get an idea of their reception to them. Positive comments can bolster the use of these
activities and negative comments can be used to improve the activities. Another way that
this project can be improved is to keep the best activities for each social networking site
and discard the rest. Some of the social networking sites are better for certain language
skills so the activities designed for those skills can be kept and improved upon. The
popularity of social networking sites can decline over time. To keep the activities
relevant, they may need to be adapted to a newer, more popular social networking site in
the future. An informal way to determine the popularity of social networking sites is to
survey students. A more formal way would be to refer to large-scale surveys that report
on the use of social networking sites.

The instructional materials used in ESL classes today need not be outdated and
disconnected from students' digital world. By drawing on easily accessible mobile
applications such as social networking sites, a teacher can devise activities that expand
and supplement current classroom materials and also connect it to the students' digital
world. Accordingly, students can become more motivated and enthusiastic about their
lessons, have the option to take charge of their own learning, be exposed to more
authentic texts and situations, and are provided with increased learning opportunities in
which to expand their knowledge of English.

Evaluation Plan

The use of social networking sites as a classroom tool has not yet been fully
explored in the research. As such, it would be vital to further examine several variables in
the project. First, the usefulness of social networking sites as classroom tools has to be

determined. By comparing students' grades before and after the implementation of the
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activities using social networking sites, it would be possible to ascertain if there is an
improvement in students' test scores. Second, the effectiveness of the social networking
sites in increasing students' autonomy and engagement should also be examined. This can
be done by collecting data on the frequency of students' posts and the type of posts
students make. For example, if a student posts questions related to language learning that
further expands on their language skills, it could be evidence that students' learning
autonomy has been increased.

The third area to look at is to determine if the increase in students' autonomy and
engagement are sustainable or if they are temporary. This means that a longitudinal study
needs to be conducted to see if the increase can be maintained over a longer period of
time. It is possible that the novelty of the activities may increase learning autonomy and
engagement for a period of time before plateauing once the novelty wears off. The fourth
variable that could be examined is the attitudes of the participants. Using quantitative
methods such as closed-question surveys and qualitative methods such as interviews, the
researcher can gain an insight into the types of attitudes that teachers and students have
towards the use of social networking sites in the classroom. The attitudes of the
participants would most likely have an effect on effectiveness of the social networking
sites as a classroom tool. A positive attitude would result in higher levels of effectiveness
but a negative attitude might result in lower or negative levels of effectiveness. Lastly,
the ease of using the material needs to be explored. English as a second language (ESL)
teachers will most likely not use material that is challenging to implement. Thus, the

researcher can collect data on the frequency of use of the activities and survey and
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interview the teachers to uncover their thoughts and opinions regarding the ease of use of
the material.

The participants in this project, namely young adult ESL learners and ESL
teachers in San Francisco, helped shape this study by being invaluable sources of
information. Through observations and informal conversations, as neither learners nor
teachers were formally interviewed, it was learned that certain aspects of classroom
material were lackluster and students craved a more engaging way to learn. Students
would either voice their concerns regarding the classroom material or be distracted by
social networking sites on their cellphones. Teachers would constantly look for new ways
to increase engagement by implementing games and field trips. By taking these into
consideration, lessons were designed to increase students' interest and engagement
through the use of social networking sites, and also minimize the need to use a new
curriculum or new technology.

The project has no purposeful timeline for implementation. It is specifically
designed for ESL teachers to pull out and use aspects of it in their classroom as needed.
However, if a researcher was interested in conducting research based on this project, it is
recommended that only one social networking site be implemented at a time, and that it
be implemented for at least two semesters/quarters. This would be the ideal amount of
time for implementation, as it would allow time for the teacher and students to familiarize
themselves with using the social networking site for classroom activities and also provide
time to determine if there is a plateau effect for increasing students' engagement and

learner autonomy.



185

To evaluate the effectiveness of this project, both quantitative and qualitative data
must be collected and analyzed. One of the main sources that can demonstrate the
effectiveness of a curriculum is students' progress. The researcher can obtain this
information by either tracking the students' grades over the course of the study or
implementing their own pretest and posttest to the students. Alternatively, the researcher
could track if students were able to maintain an overall performance of 80% in the
activities. Another type of quantitative data that can be collected for analysis is the
frequency of posts and the types of interactions. This would help to establish if there is an
increase in student engagement and the type of engagement. Finally, data can be
collected from questionnaires and interviews. The data from these methods can be used to
ascertain the effectiveness of the project, the sustainability of the effects from the project,
the attitudes of teachers and students who participated in the project, and the ease of
implementation of the project. The questionnaires should make use of closed questions
with answer options in the form of a Likert-scale. The questionnaires would provide the
researcher with general answers in the form of statistics that can be further corroborated
through the use of interviews. These interviews can be conducted through focus groups or
with target individuals.

As with any type of research, validity is a concern as it affects the strength of the
project. This project attempts to increase its validity by using a combination of
quantitative and qualitative methods in its evaluation plan. Quantitative data such as
students' grades on pretests and posttests provide crucial statistics that can demonstrate
the effectiveness of the project. It would be preferable to use tests that are provided by

the curriculum used with the participants. Further validity concerns come from the design
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of the questionnaires. The questionnaires need to have face validity. This means ensuring
that the questionnaires look similar to other questionnaires. The questions used in the
questionnaires need to be checked for bias, relation to the project, and if they are leading
questions. While the interviews/focus groups aid in strengthening the project by
providing a way for the researcher to substantiate the data collected by quantitative
means, their analysis is subjective in nature. Researcher bias could come into play and
therefore there should be at least two researchers analyzing the interviews/focus groups.
The researcher also has to build rapport with the participants to elicit honest answers. At
the same time, the researcher has to ensure that professionalism is maintained so that the
participants do not attempt to give the researcher the answer they think the researcher

wants.
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Writing Rubrics

Score

Explanation of Scores

Demonstrates a strong ability to write an organized, well-developed
and coherent essay.

Able to support main ideas with relevant examples and details.
Essay flow is smooth and logical.

Uses an assortment of sentence structures appropriately.

Employs a wide selection of vocabulary.

Infrequent grammar errors. (less than 5%)

Demonstrates an ability to write an organized, well-developed and
coherent essay.

Able to support main ideas with examples and details.

Essay flow is generally smooth and logical.

Uses an assortment of sentence structures most of the time.
Employs a selection of vocabulary.

Few grammar errors. (less than 10%)

Demonstrates a moderate ability to write an acceptable essay.
Able to support main ideas with adequate examples and details.
Essay flow is smooth and logical at some points.

Uses an assortment of sentence structures some of the time.
Employs some vocabulary.

Frequent grammar errors. (less than 20%)

Demonstrates minimal ability to write a satisfactory essay.
Main ideas lacks support in the form of examples and details.
Essay does not flow smoothly.

Sentence structure is limited.

Employs few vocabulary.

Numerous grammar errors. (more than 50%)

Demonstrates an inability to write a satisfactory essay.
Lacks or has weak organization and development.
Sentence structure is weak or nonexistent.

Employs little or no vocabulary.

Significant grammar errors. (more than 75%)

May not have understood essay topic.

Clearly unable to write a satisfactory essay.

Lacks weak organization and development.

Sentence structure is nonexistent.

Employs little or no vocabulary.

Significant grammar errors that hinder comprehension of essay.
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» May have misunderstood essay topic.

OFF

Did not write on the topic assigned.

NR

Did not write the essay.
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APPENDIX B
Speaking Rubrics
Score Explanation of Scores
6 « Demonstrates a strong ability to speak eloquently.

+ Responds confidently.

» Speech and pronunciation are coherent.

+ Uses an assortment of sentence structures appropriately.
« Employs a wide selection of vocabulary.

+ Infrequent errors in form or function.

5 + Demonstrates an ability to speak eloquently.

* Generally responds confidently.

* Speech and pronunciation are generally coherent.

+ Uses an assortment of sentence structures most of the time.
« Employs a selection of vocabulary.

+ Few errors in form or function.

4 » Demonstrates a moderate ability to speak clearly.

+ Sometimes responds confidently; may occasionally show some
unwillingness to use the language.

* Speech and pronunciation may not always be coherent.

+ Uses an assortment of sentence structures some of the time.

+ Employs some vocabulary.

» Frequent errors in form or function.

3 « Demonstrates minimal ability to speak satisfactorily.

* Does not respond confidently; some unwillingness to use the language.
» Speech and pronunciation is generally incoherent.

« Sentence structure is limited.

+ Employs few vocabulary.

* Numerous errors in form or function.

2 « Demonstrates an inability to speak satisfactorily.
» Does not respond confidently; moderate unwillingness to use the
language.

» Speech and pronunciation is mostly incoherent.
+ Sentence structure is weak or nonexistent.

+ Employs little or no vocabulary.

+ Significant errors in form or function.

» May not have understood speech topic.

1 » Clearly unable to speak satisfactorily.
» Does not respond confidently; frequent unwillingness to use the
language.

» Speech and pronunciation is incoherent.
» Sentence structure is nonexistent.




195

* Employs little or no vocabulary.
+ Significant errors in form or function.

» May have misunderstood speech topic.

OFF

Did not speak on the topic assigned.

NR

Did not speak at all.
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APPENDIX C

Bloom’s Taxonomy (Kugelman, n.d.)

Bloom’s Taxonomy provides an important framework for teachers to use to focus on
higher order thinking. By providing a hierarchy of levels, this taxonomy can assist
teachers in designing performance tasks, crafting questions for conferring with students,
and providing feedback on student work

This resource is divided into different levels each with Keywords that exemplify the
level and questions that focus on that same critical thinking level. Questions for Critical
Thinking can be used in the classroom to develop all levels of thinking within the
cognitive domain. The results will be improved attention to detail, increased
comprehension and expanded problem solving skills. Use the keywords as guides to
structuring questions and tasks. Finish the Questions with content appropriate to the
learner. Assessment can be used to help guide culminating projects. The six levels are:

* Level I Knowledge

* Level II Comprehension
* Level IIT Application

* Level IV Analysis

* Level V Synthesis

* Level VI Evaluation

Blooms Level I: Knowledge
Exhibits memory of previously learned material by recalling fundamental facts, terms,
basic concepts and answers about the selection.

Keywords:
who, what, why, when, omit, where, which, choose, find, how, define, label, show, spell,
list, match, name, relate, tell, recall, select

Questions:

* What is...? « Can you select? * Where is...? * When did  happen? « Who were the
main...? « Which one...? « Why did...? * How would you describe...? * When did...? « Can
you recall...? « Who was...? « How would you explain...? « How did ___ happen...? « Can
you list the three..? « How is...? « How would you show...?

Assessment:

Match character names with pictures of the characters. Match statements with the
character who said them. List the main characteristics of one of the main characters in a
WANTED poster. Arrange scrambled story pictures and/or scrambled story sentences in
sequential order. Recall details about the setting by creating a picture of where a part of
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the story took place.

Blooms Level II: Comprehension
Demonstrate understanding of facts and ideas by organizing, comparing, translating,
interpreting, giving descriptors and stating main ideas.

Keywords: compare, contrast, demonstrate, interpret, explain, extend, illustrate, infer,
outline, relate, rephrase, translate, summarize, show, classify

Questions:

* How would you classify the type of...? « How would you compare...? « Will you state or
interpret in your own words...? * How would you rephrase the meaning? « What facts or
ideas show...? » What is the main idea of ......?

* Which statements support...? « Which is the best answer...? * What can you say about
...72 « How would you summarize... ? * Can you explain what is happening...? « What is
meant by...?

Assessment:

Interpret pictures of scenes from the story or art print. Explain selected ideas or parts
from the story in his or her own words.

contrast...?

Draw a picture and/or write a sentence showing what happened before and after a passage
or illustration found in the book. (visualizing)

Predict what could happen next in the story before the reading of the entire book is
completed.

Construct a pictorial time-line that summarizes what happens in the story. Explain how
the main character felt at the beginning, middle, and /or end of the story.

Blooms Level II1: Application
Solve problems in new situations by applying acquired knowledge, facts, techniques and
rules in a different, or new way.

Keywords:
apply. build, choose, construct, develop, interview, make use of, organize, experiment
with, plan, select, solve, utilize, model, identify

Questions:

* How would you use...? * How would you solve  using what you’ve learned...? ¢
What examples can you find to...? * How would you show your understanding of...? ¢
How would you organize to show...? « How would you apply what you learned
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to develop...? « What approach would you use to...? « What other way would you plan
to...? » What would result if...? « Can you make use of the facts to...? « What elements
would you use to change...? « What facts would you select to show...? * What questions
would you ask during an interview?

Assessment:

Classify the characters as human, animal, or thing.

Transfer a main character to a new setting.

Make finger puppets and act out a part of the story.

Select a meal that one of the main characters would enjoy eating: plan a menu, and a
method of serving it.

Think of a situation that occurred to a character in the story and write about how he or
she would have handled the situation differently.

Give examples of people the student knows who have the same problems as the
characters in the story.

Blooms Level IV: Analysis
Examine and break information into parts by identifying motives or causes. Make
inferences and find evidence to support generalizations.

Keywords:

analyze, categorize, classify, compare, contrast, discover, dissect, divide, examine,
inspect, simplify, survey, test for, distinguish, list, distinction, theme, relationships,
function, motive, inference, assumption, conclusion, take part in

Questions:

*What are the parts or features of...?* How is related to...? * Why do you think . . .

? « What is the theme . . . ? « What motive is there . . . 7 » Can you list the parts . .. ? *

What inference can you make . . . ? « What conclusions can you draw . . . ? « How would

you classify . . . 7 « How would you categorize . . . ? « Can you identify the different parts
.. 7+ What evidence can you find . . . ? « What is the relationship between . .. ? » Can

you make a distinction between . . . 7 » What is the function of . . . 7 « What ideas justify .
. ?

Assessment:

Identify general characteristics (stated and/or implied) of the main characters. Distinguish
what could happen from what couldn't happen in the story in real life. Select parts of the
story that were the funniest, saddest, happiest, and most unbelievable. Differentiate fact
from opinion. Compare and/or contrast two of the main characters.

Select an action of a main character that was exactly the same as something the student
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would have done.

Blooms Level V: Synthesis
Compile information together in a different way by combining elements in a new pattern
or proposing alternative solutions.

Keywords:

build, choose, combine, compile, compose, construct, create, design, develop, estimate,
formulate, imagine, invent, make up, originate, plan, predict, propose, solve, solution,
suppose, discuss, modify, change, original, improve, adapt, minimize, maximize,
theorize, elaborate, test, happen, delete

Questions:

* What changes would you make to solve...? * How would you improve...? * What would
happen if...? « Can you elaborate on the reason...? « Can you propose an alternative...? *
Can you invent...? « How would you adapt to create a different...?

* How could you change (modify) the plot (plan)...? « What facts can you compile...? ¢
What way would you design...? * What could be combined to improve (change)...? ¢

Suppose you could what would you do...? * How would you test...? « Can you
formulate a theory for...? « Can you predict the outcome if...?

* How would you estimate the results for...? « What could be done to minimize

(maximize)...? « Can you construct a model that would change...? « Howis  related
to...? « Can you think for an original way for the...? « What are the parts or features of...? ¢
Why do you think...? « What is the theme...? « What motive is there...?

* Can you list the parts...? * What inference can you make...? ...? « What ideas justify...? ¢
What conclusions can you draw...? « How would you classify...? « How would you
categorize...? « Can you identify the different parts...? « What evidence can you find...? *
What is the relationship between...?

* Can you make the distinction between...? * What is the function of

Assessment:

Create a story from just the title before the story is read (pre-story exercise).

Write three new titles for the story that would give a good idea what it was about.
Create a poster to advertise the story so people will want to read it.

Use your imagination to draw a picture about the story.

Create a new product related to the story.

Restructure the roles of the main characters to create new outcomes in the story.
Compose and perform a dialogue or monologue that will communicate the thoughts of
the main character(s) at a given point in the story.

Imagine that you are the main character. Write a diary account of daily thoughts and
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activities. Create an original character and tell how the character would fit into the story.
Write the lyrics and music to a song that one of the main characters would sing if
he/she/it became a rock star and perform it.

Blooms Level VI: Evaluation
Present and defend opinions by making judgments about information, validity of ideas or
quality of work based on a set of criteria.

Keywords:

award, choose, conclude, criticize, decide, defend, determine, dispute, evaluate, judge,
justify, measure, compare, mark, rate, recommend, rule on, select, agree, appraise,
prioritize, opinion, interpret, explain, support importance, criteria, prove, disprove,
assess, influence, perceive, value, estimate, deduct

Questions:

* Do you agree with the actions/outcome...? * What is your opinion of...? * How would
you prove/ disprove...? « Can you assess the value or importance of...? « Would it be
better if...? « Why did they (the character) choose...? * What would you recommend...? ¢
How would you rate the...? « How would you evaluate...? * How would you compare the
ideas...? the people...? * How could you determine...? * What choice would you have
made...? « What would you select...? « How would you prioritize...? * How would you
justify...? « What judgment would you make about...? « Why was it better that...? « How
would you prioritize the facts...? « What would you cite to defend the actions...? « What
data was used to make the conclusion...? « What information would you use to support
the view...? *« Based on what you know, how would you explain...?

Assessment:

Decide which character in the selection he or she would most like to spend a day with
and why.

Judge whether or not a character should have acted in a particular way and why. Decide
if the story really could have happened and justify reasons for the decision.
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Opinion— Give Nouy opinion

Reason- Give a veason for having this opinion.
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